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Abstract: Office of Extended Learning, Laconia School District

The Office of Extended Learning (OEL) provides Project EXTRA programs at three Laconia elementary
schools (PreK-5): Elim Street, Pleasant Street, and Woodland Heights; the REAL Initiative at Laconia Middle
School (6-8), credit-bearing Extended Learning Opportunities (ELOs) and high-interest clubs at Laconia High
School (9-12). Five day a week afterschool programs focus on project-based leaming and career exploratory
activities for 33 weeks a school year and are co-taught with teachers and community professionals. PIQUES
tutoring is an academic intervention for at-risk students in grades K-12 before and afterschool. PIQUES
participants have demonstrated up to 50% more academic growth than similarly performing students. In the
summer, full-day, five-week learning programs take place at the elementary and middle schools in conjunction
with Special Education Extended School Year programming. Summer programs follow a universal design for
learning model and offer individualized instruction for students with low formal assessment performance. At
LHS, students are offered summer opportunities to participate in credit recovery, freshman orientation, and
work-based learning. Since 2002 with support of the Nita M. Lowey 21st Century Community Learning Centers
award, the OEL has served the Laconia community and 19,750 students with 6,000 regular attendees. The OEL
was spotlighted by the national Afterschool Alliance twice in 2021 for best practices in youth programming,.
The OEL mission is: “...to supplement and extend Laconia School [Jistrict’s engagement of students in
partnerships within the community to provide individualized leaming experiences through varied pathways, to
develop curious, confident hfelong learners who will be active participants in their community.” The mission,
developed with stakeholders including parents and students, aligns to the district Portrait of a Graduate
attributes. OEL was named a subrecipient of the Out of School Time Career Pathways (OSTCP) grant co-led by
NH Department of Education and NH Learning Initiative. The OSTCP Family Engagement Workgroup serves
to inform OEL programs, and with the assistance of the Parent Information Center of NH and OEL Community
Partners the Belknap Mill and the Family Resource Center, offer activities for families such as parent literacy
education seminars and workgroups. An 18% increase from 499 participants in 20/21 to 607 in 21/22, despite

COVID-related issues, is evidence of the need and interest of Laconia students and families for OEL programs.



a. Planning Process

1. Provide a brief summary of the planning process used to submit this application: An extensive

planning and assessment process was conducted, involving a variety of stakeholders: students,
families, Laconia School District (LSD) administration, teachers and staff, community partners,
business members and the Office of Extended Learning (OEL) Leadership Team through ongoing
group/subcommittee meetings.

2. Describe how the community was provided with notice of intent to submit an application: Surveys

distributed included a notice of intent to apply, a process that assured a broad outreach to the Laconia

community. The notice was posted on LSD, OEL laconiaschools.org/, projextralaconia. weebly.com/
on January 11, 2022 and announced at the Portrait of a Graduate (POG) Advisory Board meeting on
January 25, 2022.

3. Describe the collaboration with LEA and community-based partners.

Meetings held specific to RFA planning:

REAL Collaborative: May 19, 2022 POG Advisory Board: Jan, 235, *22; Feb. 23, <22

Partner/CBO The Belknap Mill: Dec. 3, 2021; Feb. 16, “22 LHS Adrainistration: Jan. 24, Jan, 28th, 2022

Partner/CBO Family Resource Center: Jan. 12, Jan. 14,2022 | Elementary/Middle School Administration: Feb.3, 2022

22/23 Budget (Superintendent, Asst. Superintendent, Business Administrator: Jan. 25th, 2022, Jan. 28th 2022,
Business Administrator, Director, OSW): Dec. 14, ‘21 Feb. 14, ‘22
Administrators (each schoeol building): Jan. 20, 2022 Regular meetings with the OEL Leadership Team

OSTCP Family Engagement: Jan. 19, 2022, Feb. 16th, 2022 ACTLs: Jan. 28th, Feb. 7th, 2022, Feb. 21, ‘22

Superintendent and Asst Superintendent: Jan. 20,2022 School Board Budget and Personnel, Feb.14th, 2022

Asst Supt. (supervisor): Feb. 8, Feb. 11th, Feb. 21, *22 Private Schools: Feb. 17, 2022

The May ‘21 Relevant Experiences Advancing Learners (REAL) Collaborative event with members of
the community served as the initial phase of planming. A SOARs Process (Strengths, Opportunities,
Aspirations, Results) was conducted to determine focus areas (See Attachment 1, p. 145). In early
January ‘22, subgroup committees were developed to ensure authentic collaboration and offer diverse
stakeholder input in the planning process.

4, Describe how private schools were consulted while developing the program desivn. An application
1




for a subgrantee shall consult with appropriate representatives of students enrolled in private schools
during all phases of the development and design of the project covered by the application, including
consideration of. (a) Which students will receive benefits under the project; (b) How the student’s
needs will be identified; (c) What benefits will be provided; (d) How the benefits will be provided: and
{e} How the project will be evaluated. The applicant shall give the appropriate representatives a
genuine opportunity to express their views regarding each matier subject to the consultation
requirements in this section.

There are three private schools in Laconia: Holy Trinity Catholic (Pre-K-8), Laconia Christian (Pre-K-
12) and Acton Academy (K-8). Private school administrators were notified via email of the RFA and
intent to apply. Meetings were held on Feb. 18 and Feb. 23, 2022 to consult on the planning elerents
of the RFA. Acton Academy and Holy Trinity will participate through promotion of OEL programs to
their students and families. Laconia Christian declined to participate. (See Appendix G. p. 56)

b. Need for Project

1. Provide a description of your community, explaining why the proposed project is appropriate.

sipported by a needs assessment for the 21st CCLC program in the community. Use specific and
relevant data regarding the students to be served by the program and the needs of the community.
Always cite sources of data and compare local data to county and/or state fisures when possible.

Laconia, NH encompasses 26.1 square miles and has five public schools: three elementary, one middle
and one high. The J. Oliva Huot Technical Center at LHS is open to students of the Lakes Region to
pursue career and technology education. As of January 2022, LSD has 1851 students, with 48%
eligible for free or reduced (F/R) lunch. All three elementary sites are Title I school-wide schools.
2019 Census data (census.gov) indicates the population of Laconia is 16,871, ranking 15th among NH
cities and towns. The Laconia community has significant needs, as evidenced by housing, poverty,
homelessness, single head-of-household and young adult education data: 58% live in owner-occupied
housing, compared to the state at 71%; median household income is $57,960 compared to the state at
$76,768; 11.3% live in poverty compared to the state at 7%, and 20.4% of the 18 and under population
live in poverty. McKinney-Vento (homeless) 21/22 data has 51 students defined as eligible for support.
21st CCLC programs proposed herein seek to address the needs identified by the community in

Table A: Needs Assessnient, Community and Business:{ Attachment 2: SOARS/ Survey
Sfakeholder %) ol  Overnll Satisfoction Level lddentified gaps'barriers Future

Assessmeni Respons InferestsFocus Arens
=3
Community | 21: Believe OEL programs have a Need to: Assist students with | Top 3 focus areas:
| and | (40%) of | positive impact on: assisting with | social/emotional competencies | Career, college, life

2



Business OEL’s academic, social and emotional {B6%); Strengthen system to readiness and work-
Partners Commun | growth (93%), keeping students safe | advance partnerships between | based learning (67%);
Survey ity and during critical hours (87%); provide | community and families experiential, project-
Business | exploration/leaming focused on {67%); and increase the focus | based learning (60%);
Partners | college, career/life readiness (§7%0); | on career, college, life Extended Learning
empower students in leadership readiness & work-based Opportunities {(ELOs)
opportunities {87%) leaming {67%) (53%)

2. Provide an evaluation of the community needs and available resources for the proeram including
the needs of the students and their families. The applicant must describe any local “need survey(s)”
proving needs or illustrates community support articulated by collaborating school(s}, community,
parents and students to overcome the need. Include the survey questions, number of surveys that went
out, number of responses, and the results in numbers and percentages.

Multiple resources for students and families exist in the Laconia community and schools:
(laconaschoolwellness, weebly.com/community-resource-map). The needs assessment conducted for

this RFA included a diverse group of stakeholders: families, teachers and support staff,

community/business partners (see #1), and youth voice (Table B): students K-12.

Table B. STAKEHOLDERS
Stakeholder H:{ %) ol {hverall Satisfaction Level Identified gape'barriers Futwre Interesis/Focus
Assessment Respanses Aoy
Family Survey | 193: | Families feel OEL programs | Luss of learning due to the | Families would like to see
(11%}of | have bad a positive impact on | COVID 19 crisis (63%); in the future {top 3):
Laconia {top 3): supporting academic | No cost associated with out | enrichment activities in
School growth (62%); providing of school time and summer | the arts (55%) PBL
District epportunity to socialize and programming (60%)); activities (46%) and
families make friends (60%); keeping | Assist stidents with tutoring (44%)
children safe during critical building social-emotional
. . | hours (50%) | skills (57%) ! !
PIQUES 16: (24%) | 94%: PIQUES helped their 19% unaware of tutor | Families would like to see
Famity Survey | of child with classroem work; contact with school day expansion of futoring to
20/21 PIQUES 81%: improvement in grades, | teacher serve more students, for a
(futoring) student 81%: confidence, and 75%: longer period of time
_ | famifies) | class participation | | during the school vear
| Laconia 159:(37%) | Teachers believe OEL 23% disagree they are well | Top 3 focus areas:
Teacher & of programs have had a positive | informed about OEL; 26% | tutoring (47%); family [
Staff Survey district’s effect on: social and never interact with Site engagement and education
certified emotional skill-building Coordinators. Comments: | activities (45%);
teachers/ (76%}; academic growth need to inform parents and | career/college/life
support (68%); their school’s overall | community about ELOs readiness activities (39%)
staff | climate and culture (54%). and make them mere
| available [

Table C. YOUTH VOICE * Student Survey #s limited due to parent permission opi-in requirement NH RSA 186:11

Stmdent Type i (%) of Uverall Batisfaction Level Noted gaps'harriers
of Responscs
Assesament

| Younger 50 responses
Youth: (33%)*

21st CCLC

[ 202] Survey

100% feel belonging in the program 17% get very angry and lose their temper
98% have friends in the program most | 56% never been asked to help plan activities
81% at least one adult at program they | 37% have not learned new ways to study
can talk to if they have a problem | better




Older Youth: | 25 responses | 98% have friends in the program 53% received little/ no info about jobs or
21st CCLC (25%) * 88% have a sense of belonging in careers; 59% received little/no info on how
2021 Survey program to prepare for college.

41% received little/no info on what they
might want to study in the future

Middle 121 responses | Top 3 Career Clusters: 36% Due to Covid-19 precautions. limited
School: {28%) Art/Audio/Video Technology and community/business professionals partnered
Career Cluster Communications; 26% Information at LMS before March 2020 shutdown.
Survey Technology, 24% Agriculture, Food

and Natural Resources.
High School: | 282 responses | Students participated in a career Top 3 Career Clusters: 1. Arts (Audio, Video
Awato/Xello (50%) interest profile-Awato or Xello Tech); 2. Human Services, 3. Health Science

Current subgrantees report on the results of objective dala that assesses the current participants in
the program, the need to increase programming opportunities, any barriers the program has
continually overcome for families with the usage of a 21st CCLC program and how the data shows the
students’ needs have been met.

TABLE D. OBJECTIVE DATA

Cibjective Daia MNeeds [dentified/ Currently Areas in Current Program™eed to Inerease

SOUrce Heing Met Address Gaps!
Barricrs

Fastbridge | Teachers: 47% state need for | Academic Expand PIQUES model to LMS and LHS
SAS (Details found tutoring. Families: 63% Growth/Loss of
in Need for Project, concermed about learning loss | Learning
iq Y%
SWIS: LMS and Teachers: 76% believe OEL Social and Increase/embed SEL in ALL OEL
LHS have exceeded | programs had a positive effect | Emotional programs/activities. 100% of Site
out of/in school on: SEL skill-building. competency Coordinators trained and certified in
suspensien data for Families: 57% need more. development | Restorative Practices. Expand current SEL
21/22 compared to Community: 93% believe activities through CASEL (casel.org) and
20/21 OEL programs have a positive Search Institute (searchinstitute.org) best

. I impact on SEL. | practices
Survey of local LHS student survey: 53% Career, College | Elem: embed OSTCP action plan in all K-
businesses: 69% received little/no info on and Life 12 programs (ex. World of Work).
dissatisfied w/ jobs/careers; 59% received Readiness LMS/LHS: design/implement programs
student leadership little/no info on college prep; | (CCLR) with WBL focus based on student carser
skills, self-discipline. | 41% received little/no info on interest surveys, expand PBL across all
63% dissatisfied w/ future sfudies. Community: grade levels, expand current opportunities
organizational skills | 67% need to expand and network of community professionals

| CCLR/WBL

In response to stakeholder survey feedback, members of the Advisory Board and the Family
Engagement Workgroup (FEW), conclude additional future focus areas of OEL programs (in addition
to those stated in Tables A,B,C,D): increase awareness of programs available to students and families
through a robust communication plan implemented district-wide and at each school site; advance
opportunities for collaboration among students, teachers, families, and community and business
partners, supported by the work of the FEW; continue to offer embedded professional development

{PD) and oppertunities for teachers in the development of summer learning programs; and create a



mechanism for elementary students to be more engaged in the design of programs (student leadership
groups). 21stCCLC state managed information system (CAYEN) data shows OEL had 499 participants
in 20/21 despite COVID related issues. There are 607 students participating as of Feb. ’22 despite
ongoing issues. This 21% increase is evidence of the need and interest of students and families. Level-
funded since 2006, OEL programs are currently past capacity and significant additional resources are
required to meet the needs of the community.

3. Cite the needs factors that place students at visk of educational failure; poverty rates in the
communities to be served, increase in the number of limited English proficient students and adults,

percentage of Title I students, dropout raies, teen birth rates, achievement gap and adult literacy rates,
and educqtion levels in the community.

11.3% of Laconia citizens live in poverty compared to the state at 7%, and 20.4% of youth ages 18 and
under live in poverty in Laconia. 2019 teen birth rate in Belknap County is 19.21/1,000 compared to

NH at 11.1/1,000 (UNH Carsey School of Public Policy carsey.unh.edu). From census.gov: (Also see

Need for Project, #1) Laconia: 13.5% under 65 with a disability compared to NH at 9%; Education
25+ years old: high school graduates 90.6%, compared to NH at 93%, Bachelor’s Degree or higher is
28.4% compared to NH at 37%. NH Department of Education (DOE) State Assessment System (SAS)
Spring 2021 results* for grades 3-8 and 11 reinforces the achievement gap of the low socio-economic
status (SES) of Laconia students: Laconia Elementary Schools (All 3 Title I schoolwide): 33% of
students grades 3-5 proficient in ELA (state average 49%); 20% of students grades 3-5 proficient in
Math (state average 39.6%). Laconia Middle School: 30% of students grades 6-8 proficient in ELA
(state average 50.3%), 27% of students grades 6-8 proficient in Math (state average 34%). Laconia
High School: grade 11 Scholastic Achievement Test (SAT) results: 39% met ELA benchmark (state
average 63%); 30% met Math benchmark (state average 42%). The district’s most recent F/R USDA
lunch data: Elm Street 44%; Pleasant Street: 45%; Woodland Heights: 61%; Laconia Middle School:
46%; Laconia High School: 41%. NH Schools and District Report Card indicates Laconia has an
87.4% graduation rate (3.34% below state target of 90.74%), and a post-secondary enrollment rate of

41.53% (state average 57.72%), with 23.52% of low SES students and 11.11% of students with



disabilities enrolling in post-secondary institutions. OEL programs are designed to align with,
supplement, enhance and ensure that students are prepared for college/career readiness and success.
4. Describe how the proposed program will address the needs of studenis and families (including the

needs of working families). The applicant must clearly state the specific needs of students and families
to be served and will later address these risk factors in the program desion and evaluation sections:

Programs take place during the critical period of 3-6 pm, where students of working families may be at
risk if home alone. Expansion of program (Program Design) addresses risk factors and noted
gaps/barriers identified by families, students, teachers, and community members as a result of the
survey work and/or academic assessment data detailed in Need for Project #3. Specific needs of
students and families to be addressed are: loss of leaming, increased social-emotional (SEL) skill
building, project-based leamning, work-based leaming, career exploratory, increased communication to
families of opportunities available through the OEL.

5. Describe other afterschool programs serving the targeted population and explain why their services
are_insufficient to meet identified needs. 2[st CCLC funds cannot take the place of secured funding. If
an applicant currently operates a community learning center (including before and/or after school or

summertime program), it should be noted in this section. A description of how the 21st CCLC erant
will expand the program and/or the reasoning as to why 21st CCLC funds are necessary.

Residents of Laconia can access childcare services or supervised recreational activities through the
Boys and Girls Club and Laconia Parks and Recreation. These organizations provide non-acaderic,
traditional childcare before/after school and summer. Both programs charge fees. In the Family
Survey, 60% of families identified fees as a barrier to participation that the OEL should address, and
62% identified loss of learning as a gap/barrier. Most families in Laconia cannot afford childcare or
private academic assistance for their children. The OEL is the only program in Laconia equipped to
address these barriers through expansion of programs with additional federal funding.

¢. Program Design

1. Describe how the program aligns and links to the school day for academic enrichment and well-
rounded education activities (e.g. . date sharing, shared staff. space,_ training, policies, elc.).

The OEL programmung umbrella encompasses Project EXTRA (Enriching eXtensions to Raise
Achievement) and Naturally Curious Summer Learning at the elementary schools, PIQUES (Providing

Individualized Questioning & Understanding of Essential Skills) small group academic intervention



for 1% 12" grades, REAL (Relevant Experiences Advancing Learners) Initiative and Summer
Learning Academy (SLA) at LMS, and ELOs and high-interest clubs for LHS students. All programs
take place at the school sites and share space and resources. The OEL has a history since 2002 and the
programming and staff have become embedded in district culture and climate. Most teachers and staff
report in the survey that OEL has had a positive effect on the culture and climate of their school. The
OEL Program Director has been a member of the LSD administrative team since 2002. This
organizational structure ensures a direct communication link between building administrators and the
OEL program main office, housed at the School Administrative Union (SAU) 30 building. The OEL
program office has access to all local and state student assessment data, behavioral data, special
education data (Individualized Education Plans (IEPs) and 504s) used to target and refer students for
programs, and to ensure that specific goals and accommodations of each individual student plan are
being followed. Information is shared with the OEL Site Coordinators and teaching staff as needed to
protect student confidentiality. The OEL aligns with all LSD policy and procedure. OEL staff are
employees of the district and have access to pertinent student data. Parents agree to release this
information upon registration. The OEL adheres to FERPA and Protection of Pupil Rights Amendment
(PPRA) regulations. See #11, below.

2. Indicate how academic needs will be identified and supported through the program. Include any

current or intended connections to school/district improvement plans, eraduation requirements, LEA
comprehensive needs assessments, and school wide Title I or other state/federal plans.

Academic needs are aligned with the district POG plans, student portfolios, and the schoolwide Title I
plan for the three elementary sites. Part of the sustainability plan: braided funding with Title I for
PIQUES/summer learning. Academic needs are identified based on multiple measures: current grade
performance; multiple year performance on formal assessments (Fastbridge grades K-35, NWEA grades
6-9, PSAT / SAT grades 10-12, NH SAS); and specific academic needs identified in IEPs. Deficits in
performance relating to POG traits are considered when building programming to support students to

include the development of the POG student portfolio. (See Program Activities #11).



3. Describe how the program will accommodate students with Individualized Education Proerams
(IEPs), and/or 504 plans, including how the program ensures the specific requirements of each
student’s IEP/504 plans are implemented in the program.

OEL teachers and staff supporting students have access to IEPs and 504s through the Program
Director’s office and frequent collaboration with district Special Ed directors, ensuring they have
knowledge to best support individual students and their out of school time experience. Programs have
been developed and will continue to meet specific needs in student IEPs. With an opportunity for
increased funding, resources will exist to provide 1:1 support for students who require it in IEPs. This
has been a barrier to participation for students with disabilities, though every attempt has been made to
offer support with limited staffing constraints. Students witﬁ specific medical needs in 504s are
‘flagged’ in registrations in case of emergency. Site Coordinators have access to specific plans and any
rescue medications.

4, Describe how the program will accommodate students, families whom English is a second lancuage.

Laconia has a low English Language Leamer (ELL) population: foreign born persons 2.7% compared
to the state at 6.1% and people speaking other languages at 3.9% compared to 8% (census.gov). There
are currently 27 students, <1% of the total student population of 1851. That number has grown from 18
students in SY 2020/21. The needs assessment and conversations with ACTLs determine the need for
specific OEL programming focused on vocabulary acquisition for ELL students. Because ELL
students are spread across the district, elementary students will be brought together at one school for a
program that offers transportation to address this issue.

5. How does the LEA ensure equitable access for students and teachers to particivate in the 21st
CCLC federally assisted programs.

The OEL adheres to all district policy and procedure and is committed to ensuring that all students,

staff, and families feel safe and included in all 21st CCLC programs. The Program Director is a

member of the district Diversity and Inclusion Task Force. From the district anti-discrimination plan:
“We value cultural differences and promote understanding of those differences as assets to our
diverse community... This plan includes guidelines, protocols and procedures intended to prevent,

assess the presence of, intervene in, and respond to incidents of discrimination. It includes
provisions, and recommendations with respect to resources, policies, complaint procedures, student



education programs, and outlines professional development needs to ensure the safety and inclusion
of all students. This plan is intended and available for all school community members and can be
SJound on the Laconia School District and all Laconia schools’ websites.”

6. Describe how the target group will be identified: Target groups (students with 1EPs, 504s, Behavior

Intervention Plans, excessive absenteeism, students with low academic achievement) are identified by
data sharing, frequent communication and collaboration with administrators, specialists, and teachers
through Tier II and III Team meetings. (see Attachment 3, Referral Form, p. 148). See f. Project
Evaluation, #6 Shared Data and FERPA.

7. Describe how the selection will occur and how invitations will be extended. Show how the selection

criteria are aligned with the population’s needs as described in the Need for Project section and with
the intended outcomes.

Priority is given to students who are specifically identified as part of a target population or referred to
programs by teachers, social workers, behavior specialists, principals, and/or guidance counselors. Due
to present funding constraints, slots are filled on a first come, first serve basis and capacity is staffed
and limited to a maximum number of students per day. With the proposed budget, OEL will be able to
increase participation and support. Registration forms for regular programming (does not include those
enrolled through referral} are available on district and OEL websites. Paper forms are distributed
district wide to address intemet access barriers. Current enrollment is up to 63, depending on the site,
to ensure an ADA of at least 50. Registrations received beyond the maximum are placed on a wait list.
8. Describe the safety (including physical and/or social-emotional) practices and protocols that will be

followed for afierschool programing. Programs should use the school plan as a guide to implement a
tailored plan for 21st CCLC program.

OEL programs follow district emergency Jaconiaschools.org/emergency-operation-plans.html;

www.laconiaschools.org/uploads/5/1/9/0/51903427/crisis and suicide response plan laconia august

26_2020.pdf and crisis response plans and procedures that are detailed on the district website
{sometimes unique to each school). Hard copies are available at the SAU and in each building. The
OEL has developed a program-specific Policy and Procedure Handbook:

drive.google.com/file/d/I EDsYiSGHn Y 1CU-EnESIZMbPvX4JbAFiA/view. Page 6 of that document

is a communication matrix covering any situation or emergency. 76% of teachers believe that the



programs offered by the OEL have had a positive impact on student SEL skill building. Site
Coordinators are trained and with expanded PD, will become certified in Restorative Practices, a
method of conflict resolution that incorporates teaching empathy and accountability. “The aim of
restorative practices is to develop community and to manage conflict and tensions by repairing harm

and building relationships. " (http://www.iirp.edu). OEL coordinates with the district Office of School

Wellness (OSW) to offer PD to strengthen these practices and ensure implementation and fidelity.

9. Describe plans to monitor attendance. How this will result in clear communication with
parents/guardians and improved student participation, including how the program addresses the issue
of students absent from school,_students with early dismissal, and the procedure for notifying parents
when students are absent from program. Students are expected to participate in 21st CCLC programs
on a regular basis, 21st CCLCs are not drop-in programs.

If a student 1s not regularly attending, their spot may be given to a student on the waitlist if one exists.
This is communicated to families on registrations and family letters. Site Coordinators monitor school
day attendance to be aware of students who should be attending that day. Phone calls are made if
students are absent, or if excessive absences occur. Families are encouraged to allow their student to
remain for the entire program day to ensure the full benefit of all aspects of programuming.

10. Current subgrantees only - use the format below to include the numbers of youth and families that

were served for each year of the original five {5) vear grant. Explain fluctuations in the numbers.
Describe strategies to increase enrollment and/or retain enrollment.

2017 Award Amount: 3 | Year | Year2 | Year3 Year 4 Year 5 Originzal RFP Target
422,706.80 2017- 2018- 2019- 2020- 2021-2022

2018 2019 2020 2021
Regular Attendees 326 368 364 226 152 (2/24/22) | Total target: 275
{Attending 30 days or 150+ nearing
more) State Requirement regular
Minimum 50 attendees affendance
Average Daily 194 158 152 96 160 Total target: 159
Attendance (ADA)
Youth Served Per Year 609 658 832 459 607 Total target: 567

The last year of pure attendance data was Year 3, 19/20. Since COVIDI19, maintaining regular
attendees was a challenge and an OEL accomplishment. Since Year 1 2017-18, the ADA, total youth
served and regular attendees have met or exceeded original 2017 RFA targets, except for Years 4 and
5, explained by the COVID 19 crisis, school closures, and reduced attendance due to a hybrid schedule

and quarantines. This is evidenced by the higher number of students (227) who attended just 1-29 days
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of program: 24 were nearing regular attendance at 80%-+, and 310 were below 80%. Laconia went to
remote learning from March 15th to Sept. “20, then went to a hybrid/remote schedule-one day in
person and one remotely. Many students opted for a full remote experience, which offered instruction
in core classes. Through a waiver the OEL was able to support remote learners by offering credit-
bearing “specials” (the arts, physical education, mentoring, enrichment, tutoring). 21/22, with schools
fully in-person, attendance is on target to meet or exceed goals of the original RFP. Renewed emphasis
will be placed on increasing the enrollment of targeted student populations to increase enrollment.
Increased publicity and program information, as well as the elimination of fees to reduce the barrier for
participation identified by families, are expected to continue to increase student enrollment.

11. Describe the specific program activities in your proposal; how they link to the needs identified in
the Need for Project section and how they contribute fo academic achievement and youth development
including how they fit within your Schedule of Operations (Appendix D}; Explain how the proeram
will tailor the activities to address the specific needs of participants, and specific activities for each
grade level. (a} Inchide how the activities are expected to improve student learning, including learning
outcomes in conlent areas in support of transferable skills. (b} Reference any evidence-based research
and best practices. (¢} For applications that include high school: describe activities, stratecies, and

coordination of the NH 's High School Extended Learning Opportunities (ELOs). Describe the
guidelines to a program menu that includes credit bearing ELOs and non-credit programming,

SUMMER: Summer program design follows evidence-based best practices outlined in RAND Sunmmer
Learning Series Getting to Work on Summer Learning: Recommended Practices for Success, 2nd Ed.
Specifically, a 5-6 week program with 3-4 hours of academics per day, time for transitions in the
schedule, academics in one continuous block, minimizing loss of instruction by attending to logistics,
providing teachers with strategies for maximizing instructional time and communicating its importance
to leaders. OEL summer programs at all levels are staffed by certified teachers working alongside
highly experienced support staff. In recent years, a robust summer PD series is held in advance in
Spring that is co-led by the Program Director and the Academic Coordinators for Teaching and
Leaming (ACTLs). Teachers receive PD hours for this time, are introduced to new skills, and offered
the opportunity to develop those skills during summer program delivery. Teachers meet weekly with
the Program Director and ACTL in summer Professional Learning Communities {PLCs) and receive

credit for this embedded PD. Elementary summer is supported through braided funding of the OEL,
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Title I, IDEA, and the district general budget to provide the best experience for all students and reduce
duplication of time and effort. Naturally Curious Summer [earning elementary program takes place at
one school on an annually rotating basis for a full-day (8:10-3:00) 5-week program. The program
offers an inclusive, UDL mode] where students targeted for academic intervention (based on lower
formal assessment data and/or teacher recommendation), special education students with IEPs and
504s in need of extended school year services (ESY), and students who are registered for interest (and
fun?) learn together utilizing the PBL Boston Museum of Science Engineering is Elementary STEM-

based curriculum. In summer of 2022, the World of Work worldofwork.net/the-world-of-work

program will be piloted to introduce students to Work-Based Learning (WBL) principles and lay the
foundation for the future focus of OEL programming that aligns with POG attributes and the OSTCP

plan. The REAL Initiative, SLLA, and Clubs at LMS builds on the daily schedule, and the UDL and

evidence based PBL practices of The Buck Institute www.pblworks.org/services/project-based-

learning. In response to the needs assessment, the LMS summer program will have a more intentional
focus on academics through analysis of Spring 2022 NH SAS data. Students referred for intervention
by low performance (not proficient) and/or teacher recommendation will be placed in a ‘track’ that
matches their area(s) of need (Math, ELA, Science). Teachers will engage in a PD series of summer
curriculum development focusing on those identified objectives, standards and competencies, based on
a project self-selected by students. Community professionals will be recruited and trained in the
development of PBL programs related to the Career Clusters identified in student surveys and will
collaborate with teachers in a co-instruction model. The popular “Keep your Cool (KYC) in Middle
School” program will continue for all rising 6th graders transitioning from elementary, designed to
reduce anxiety, and build social skills by introducing students to day-to-day routines and rituals
expected at middle school. LHS summer leaming will expand to include a full-day, five week ‘rising’
ninth grade transition program that identifies students furthest from opportunity based on multiple
measures: low formal assessment data, excessive absences, behavior issues, disciplinary infractions,

class performance, teacher recommendation or any combination of these. Students will be able to eam
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or recover 1 full credit. It is recognized by LHS administration that motivation is a factor to ensure
consistent student participation and attendance, so students will be offered opportunities for paid
positions in the elementary summer learning programs based on their career interest profiles. Rising
grade 10-12 students will have access to high-interest clubs and activities (e-gaming, Dungeons and
Dragons, STEM) as well as a project-based credit-recovery program: Formula One (F1) STEM

Challenge for schools www.flinschools.com , identified by LHS as high-interest to students. Students

will be placed in the track (Math, ELA, Science, Social Studies) that matches their area of need. The
program will culminate in a demonstration of learning determined by the students. A freshman
orientation like KYC at LMS will take place close to the first day of school in the Fall. SCHOOL
YEAR: Enrichment programming is based on a 3-year summative data dive assisted by consultation

with Demonstrated Success www.demonstratedsuccess.com to determine trends and areas of student

need. Activity and lesson plan development is required at all levels of programming. Program
providers propose activities on an Activity Worksheet (see Attachment 4, p. 149) that aligns with
GPRA measures recently developed and required of Nita M. Lowey 21st CCLC programs, and POG
attributes. The activity plans identify academic standards, the activity goal(s), time for student
reflection, and ensure a CCLR element by requiring a community partner. FT Site Coordinators at the
elementary and middle sites begin at 10:00 am, giving them time to communicate with families, and
effectively link to the school day by collaborating and meeting with teachers, support staff, and
principals regarding individual student needs/issues as they arise. Site Coordinators are members of
Multi-Tiered Systems of Support (MTSS) teams, Parent Teacher Organizations (PTOs), and help to
coordinate parent education and engagement events, participate in staff meetings, and are eligible for
all district PD. Programs at all sites take place upon school dismissal for a minimum of three hours.

Mormning tutoring is available before school for elementary students. Project EXTRA. (Enriching

eXtensions to Raise Achievement) elementary program has evolved to meet the needs of students and

families since 21st CCLC funding came to the district in 2002. Project EXTRA has adapted to

incorporate SEL, STEM, technology into enrichment programming. The needs assessment indicates an
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increase in: opportunities for SEL; more PBL programs; tutoring; and offer more slots for students.
The addition of FT Site Coordinators will afford more time for planning activities to meet needs
associated with the GPRA measures, and to bring in the community to introduce WBL principles

beginning with the youngest students. REAL Initiative (Relevant Experiences for Advancing

Leamers): for LMS responds to years of research, consensus building, and local assessments facilitated
by members of the Advisory Board. The REAL Initiative provides hands-on, PBL activities matched to
student interests in career/college areas, and are co-led by certified teachers and community
professionals. Examples have included: ELA teacher paired with Marvel Artist Steve Geiger to
introduce students to the creation of graphic novels; student interest in coin collecting (numismatics)
led by a LMS teacher co-teaching a club with a community member who is a coin collection expert;
and REAL was the second group in the state of Fearlessly Girl, a national anti-bullying program for

girls www.fearlesslygirl.com, led by a health science teacher and a community member working in

Health and Human Services. LHS ELOs and high-interest clubs: LHS is a priority for growth and

expansion of support and high-engagement programming. Credit-bearing ELOs continue to be the
focus with the goal of making them a “normed” experience for students as they connect their academic
experience to a life mission. The quality, rigor, and student-centered elements of ELOs have continued
to grow under the oversight of OEL and the combined support of the district and the 21st CCLC grant.
LHS students continue to have access to SEL development through non-credit programs and clubs that
seek to re-engage students through social interactions with teachers. One example is the literacy-based
Dungeons and Dragons Club, created in response to high student interest, currently has 23 members
supported by two teachers. Other student-centered supports at LHS will range from tutoring (PIQUES)
provided by teachers and National Honor Society students (peer-to-peer) to small group study and
book reads, Art instruction, healthy activities, and multiple forms of academic enrichment chosen by
students as they build their personal career plans and portfolios. Plans include increasing awareness of
ELOs to reach more students and families, including target populations, and to increase the position of

ELO Coordinator to FT, so expansion objectives can be met to ensure increased student participation.
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The ELO Coordinator facilitates the process of student-designed ELO Learning Plans, defining
competencies and formative assessments with a teacher mentor, feedback, and approval of a teacher in
that content area, and engaging a community/business mentor in work-based learning. Each student
plan receives pre-validation of credit(s) eamed and/or credit recovery from the LHS leadership
(Principal, ACTL, Guidance Director). Each plan is documented, and students demonstrate learning in
a variety of culminating presentation methods presented to a panel of district leadership, teachers, and
community partners. Mid-year 2021/22, 12 ELOs have been completed, with an estimated 30 to be
completed by June. PIQUES {Providing Individualized Questioning and Understanding of Essential
Skills), currently provided for students in grades 1-5, will expand in response to stakeholder feedback
and academic goals outlined in the GPRA measures to include students in grades 6-12. PIQUES
provides small group academic intervention based on an evidence-based, Tier 2 Response to
Intervention (RTI%) model (Fisher, D., &amp; Frey, N. (2010). Enhancing Rti: How to ensure success
with effective classroom instruction &amp, intervention. ASCD). This model provides instruction at a
minimum of 3 hours weekly during out-of-school time hours. The Program Director collaborates with
the two district ACTLs to collect and analyze local assessment data to determine the referral of
students that qualify for the program and participates in Professional Learning Communities {PLCs)
district-wide to ensure linkage to the school day and authentic collaboration with school day teachers
in the referral process, identification of individualized student goals, and ongoing academic
assessment. Letters from the Assistant Superintendent notify parents of referred students of their option
to participate in the program. Once enrolled, small groups are developed, and individual learning plans
created by the Program Director that are based on teacher, tutor and parent input, informal assessment,
and intervention goals directly from local assessment data. Mid-term and end of year progress reports
go home with student report cards. PIQUES is partially supported by Title I, depending on availability
of funds.

12. Describe how youth voice will be included in the ongoing development of the project; (a) Include
strategies that will be made to ensure programming is student-centered and every participant has
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opportunities for high level of engagement. (b} Include these activities in the one-vear timeline in the
Program Management section.

The following strategies are used to ensure youth voice is an integral focus across grade levels: 4% and
5" graders meet once a week as an Student Leadership Team (SLT) empowered to define, plan and
implement enrichment programs and community service learning project; students participating in the
elementary summer learning assess peer interests, create and design PBL program plans to be offered
to elementary Project EXTRA. students; Two high school SLT/POG Advisory Board members
regularly present activities of the SLT and the planning of the annual REAL Collaborative event, a
“youth to workforce connection” created in response to changing needs of the LSD and community. In
response to survey results and comments, the OEL plans to convene a work group of high school
students, partnering with Site Coordinators to design a campaign to promote and market ELOs to
students, families, and the community. This project also has the potential to be a credit-bearing ELO.
{See Appendix H: Timeline, p.65).

13. Describe how families will be encaged to support the students being served to include

ongoing regular communication and opportunities for literacy and related educational

activities. Family engagement should be collaborative, interactive, and embedded throughout the
program; (a) Describe how the program will create a welcoming environment for families. The
program envirgnment should reflect respect for families and community connections for families. In
addition, program policies and procedures should be responsive to the needs of students and their
families. (b} Identify the Family Literacy or education programs fo be offered. how ofien and why the
programs were chosen. Include these activities in the one-year timeline in the Progvam Management
section. (¢) Describe proposed methods of communication with families and how parent input will be
solicited and included in the ongoing development of the project. Also_include these activities in the

one-year timeline in the Program Management section below_If needed, how will staff communicate
with families with limited English skills. For ELL communication, see Program Management, #2.

As aresult of the OSTCP grant, an innovative model of family engagement has been implemented
with the FEW. The FEW’s purpose 1s to assist in the development of programs aligned with POG and
the OSTCP grant, and through collaboration with community partners Family Resource Centcr (FRC)
and the Parent Information Center (PIC) meet regularly with OEL leadership to strategize innovative
methods to inform programming and engage more families into Family Literacy events. Examples of

workshops include: “Encouraging Empathy”, “Positive Discipline”, and “Nurturing Skills”, which is

am: “evidence-based program. Parents will learn new beliefs and skills that improve their family's
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level of functioning. The course is made up of 4 modules: Developing Empathy & Self-Awareness;
Positive Discipline Practices & Techniques; Developing Personal Power & Keeping Kids Safe; &

Understanding Growth and Development.” www.Ires.org/family-resource-center/parent-education.

Representatives from the FRC are available on-site on a weekly basis during parent pickup to promote
a welcoming atmosphere and engage families in conversations to address their needs and inform
quarterly family literacy and education events. Site Coordinators have built strong, trusting
relationships with parents of children attending OEL programs and are accessible by sharing work cell
phone numbers with families and are visible at dismissal.

14. Complete a “Schedule of Operations” form (found in Appendix D) for each proposed site. If the
schedule is the same for each site, you may use one form to include all sites: See Appendix D, p. 37.

15. Describe fees being charged. if any. If fees are being charged, include details regarding the clearly
defined sliding scale fee, as well as its administration and management. See Appendix C, p. 31.

During earlier rounds of 21st CCLC funding, fees were determined to be a barrier to participation at
middle/high levels. As a 2017/18 trial at LMS, the OEL removed fees and enrollment increased by
more than 50%. During COVID 19 it was determined that fees would be a barrier to remote learning
participation and were not necessary with the support of ESSER funds. 21/22 21st CCLC grantee
guidance states the following policy regarding program income: all fees must be the same for all sites.

{(/www.education.nh.gov/sites/g/files/chbemt326/files/inline-documents/sonh/nh-2 1 st-ccle-grantee-

guidance-2022-2023.pdf). To ensure grantee compliance of 50 regular attendees, a decision was

required that fees could not be charged for any Laconia site. The Parent Survey confirmed: 60%
identified cost as a barrier. Since removal of fees, enrollment has increased to pre-COVID levels.

d. Adequacy of Resources

1. Describe staffing for proposed programs and services, including student-to-staff ratios. May include
an organizational chart and include which staff with be responsible for the required 21st CCLC roles.
For every six (6) sites, it is required fo budget for a fulltime program director and additional staff to
support the program needs. Site-based coordination within multi-site projects is required.

The OEL is led by a full-time (FT) Program Director housed at the SAU central office. The OEL
standard 1s one adult staff member to 8-15 students, depending on the activity. PIQUES small group

intervention standard is one teacher to 1-3 students. Sites are led by a Site Coordinator with the
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assistance of a PT office receptionist, 1-2 high school student assistants, certified teachers, community
partners and/or paraprofessionals to ensure adequate staff to student ratios for a minimum of 50
students per site, per day. Additional funding will allow for Site Coordinators to go from part-time to
full-time positions to assume additional responsibilities related to expansion objectives.

2. Include job descriptions and credentials of key staff in an appendix to your proposal. Academic
assistance activities must be offered by a certified teacher or paraprofessional.

The Program Director has over 20 years of experience specific to 21st CCLC programming. The level
of education across the leadership team includes certified teachers; Masters in Special Education and
Data Assessment, Bachelors in Youth Development (2); Art Therapy; a Behavior Specialist and
Engineering/Manufacturing Technology. Tutoring is provided by certified teachers. Other activities are
provided by teachers, paraprofessionals, and other district staff such as a School Psychologist, and/or
members of the community, PSU student interns, and high school students exploring careers in youth-
based education. (See Appendix N: Org. Chart, p. 99; Appendix J: Job descriptions, Resumes, p. 67)

3. If vour application includes high school_state who will coordinate and administrate the credit
bearing Extended Learning Opportunities (ELOs) and non-credit programming.

Expansion will allow the ELO program to be led by a dedicated full-time ELO Coordinator. (See
Appendix I: Job description). All non-credit bearing LHS activities will be overseen by a PT Site
Coordinator, a teacher at the Huot.

4. Describe how staff will be selected, trained and supervised: Open positions are advertised per

district policy/procedure: internal postings, website notices, newspaper. LSD is an equal opportunity
employer. Applications and resumes for key positions are collected and the hiring procedure of the
district is followed. Hiring committees are formed and interviews are held. The committee makes
recommendations based on the process. Other site staff members are most often school day teachers
and staff that are already qualified for employment and are recommended by Site Coordinators for
hire. The superintendent approves all new personnel requests. New staff are trained according to the
processes outlined in 10: New Staff Training. Site Coordinators are responsible for supervision and

evaluation of site staff, with oversight of the Program Director.
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5. If volunteers are used, describe how the organization will encourage and use appropriately
gualified persons to support proposed activities, including how senior citizens will be used to support
activities, if applicable. Describe the structure, qualifications and attributes that will be required.

In 2018, the OEL began a partnership with Plymouth State University’s (PSU) Department of Youth
Development, led by Professors Hilary Swank and Gerald Buteau. The partnership provides PSU
undergraduates opportunities to fulfill practicum hours, intemships, and field work study in OEL
programs. The OEL was selected for the 2020 Campus Compact for NH PSU President Community
Partner Award, given to a non-profit that “enhances the quality of life in the community in meaningful
and measurable ways and 1s engaged in the development of sustained and reciprocal partnerships with
the University.” (See Attachment 5, p. 150). During the 20/21 school year, the Superintendent and
OEL leaders met with representatives from PSU to reinforce the existing partnership. As a result, there
is a renewed emphasis and the OEL currently has three PSU student interns fulfilling a 360 hour per
semester requirement, and ten students fulfilling practicum hours (4-6 hrs./wk.) placed at elementary
and middle schools. Interns are in direct service with students and learning from their Site Coordinator

mentors. From 2018 to present, three PSU interns have been hired as OEL Site Coordinators. In the

recent past, senior citizens of the Friends Program (www.f{riendsprogram.org) volunteered in OEL
programs. The COVID 19 crisis has temporarily put that work on hold for safety. The OEL looks
forward to continuing the partnership when conditions allow. All volunteers are supported through the
structure described in 4: Staff Selection, Training and Supervision, and 10: New Staff Training.

6. Before starting to work in the 21st CCLC program, all staff working with students must have
relevant clearances as required under federal and state statutes. Describe how the screening process

(backeround checks and/or fingerprinting) will be conducted on all staff and volunteers working
directly with students.

In adherence to district policy and federal and state statute, all OEL staff are required to complete
criminal record/background checks, including fingerprinting, with the district Human Resources
department. Staff and volunteers must have a cleared background check before working with students.
7. Explain how specific organizational leadership support the organization and partnerships to assure

project success. Describe expectations that will be set by leadership with regards to lesson planning,
course development,_pedagogy and integration.
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The OEL Program Director office supports the organization through participative leadership. As part
of the leadership team, Site Coordinators will be tasked with specific roles and responsibilities that
capitalize on their individual strengths. (See Appendix N: Org Chart, p. 99). Roles are created with
information from the evaluation process. Expectations for lesson plan development, pedagogy, and
infegration are steered through the GPRA goals, continual data collection and analyses, weekly
meetings with OEL leadership, and quarterly meetings with the Advisory Committee. Expectations are
communicated to site staff upon onboarding, and at formal orientation. Site Coordinators are
responsible for day-to-day site-based management and dissemination of policy, procedure, and
expectations to site staff.

8. Describe the tvpes of professional development that will be provided to staff implementing the
strategies/activities which are likely to vesult in high-guality prooram implementation.

In addition to the training/workshop offerings provided by NHDOE 21% CCLC state managers,
NHDOE Summer Education Summit, New Hampshire Afterschool Network (NHAN) and
SERESC/ACROSS NH, OEL leadership and staff are active participants in PD offered by NH
Learning Initiative for the OSTCP grant and participate in district in-service days and other PD
offerings. LSD-sponsored PD is scheduled for 6 full days per school year and includes a range of
topics on standards, curriculum and competencies development, and other best practices such as
suicide prevention, bullying prevention, and school safety precautions. Adequate funding as identified
through the Wallace Calculator will enable the OEL to expand PD opportunities for Site Coordinators
and staff as they are identified through the evaluation process.

9. Describe your staffing professional development plans: Site Coordinators are asked to self-evaluate

using a performance rubric and meet with the Program Director to set goals. PD plans are based on
those goals. From the Site Coordinator job description:

“Will meet with OEL Program Adminisirator at the beginning of employment term and at least once
prior to the end of the school year. Evaluation will be based on ability to prioritize and complete
tasks and fo balance both short-term and long-term goals independently, knowledge of best practices
in youth development and high-quality programming and utilizing time and workload efficiently.”

Included in every staff member job description: “Actively participate in staff development workshops
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that are designed to contribute to personal and professional growth”. Site Coordinators are responsible
for feedback and performance evaluation of staff, and making recommendations to the Director for PD.
10. Describe how new staff will be trained during the program vear; and how professional

development needs of staff will be assessed on an ongoing basis to assure continuous improvemen!
within the project.

Orientations are held for new staff before summer and fall, and separately for PSU fieldwork students
and interns. Recently, meetings have been held via Zoom and recorded so they are available as new
staff are hired outside of regular orientations. New staff are provided an orientation packet that
includes the following: What IS the OEL? {See Attachment 6, p. 151) OEL Employee Protocols;
Embedded Talent Questionnaire (See Attachment 7, p. 152); Activity Worksheet (See Attachment 4,
p. 149); Timesheet, Emergency Procedures; Policy and Procedure Handbook, Program Evaluation
Form; Staff Assistant Evaluation Form (See Attachment 8, p. 153); 5 Minute Form for Program
Evaluation (See Attachment 9, p. 154). Non-school district staff are provided with 21st CCLC
specific training, The Afterschool Toolkit, available through the US Dept. of Ed. Y4Youth website:

https://y4y.ed.gov/toolkits/afterschool. Modules from the Afterschool Toolkit are also assigned on an

as needed basis as identified through the staff evaluation process.

¢. Program Management Plan

1. Include a one-vear timeline for program implementation and continued planning as an attachment.
Include: vouth voice, parent input, community input, family literacy, professional development and
evaluation activities from corresponding sections. (See Appendix H, p. 65)

2. Describe the structure and process that includes clear, ongoing communication and linkage with all
stakeholders (partners, community members, businesses, parents, youth, staff school etc.). For
applications that include high school_please atiach the School Board policy for ELO. If an ELO policy
has not yet been adopted, please provide a description of the timeline and process for implementation:
and 3. Describe the plan to disseminate information about vour program including it's; explanation of
what 215t CCLC is, 21st CCLC logo, name, location, eic. to the communily in an ongoing manner that
is understandable and accessible:

With the adoption of the school district’s POG attributes, the OEL Advisory Board redefined their role
to be a subcommittee of the POG Board. The School Board representative to the Advisory Board is a
liaison to the FEW. The primary responsibility of both is to address and inform strategies or issues to

ensure high quality delivery and attainment of OEL outcomes, and ensure communication and linkage
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between partners, community members, businesses, parents, youth, staff, and the schools that inform
family engagement. The Program Director attends administrative meetings and presents regularly to
the School Board. Site Coordinators are members of their school PTOs. Information about all OEL
programs is promoted through various methods: conversations with parents; district, school, and OEL
websites; Facebook, Instagram, Twitter, REMIND and ALMA. All information displays the 21st
CCLC logo. There is no need for translated materials due to the low ELL population. If language is a
barrier to communication, the district ELL Coordinator assists. The need for an increased
communication plan as identified through this process includes youth voice: SLTs at each school that
will help to design a communication plan and disseminate 21st CCLC information to the community,
including increased communication about ELOs. The current ELO policy (2008) is under review by
the School Board as there are barriers to participation identified through the needs assessment to
include: cost to families, 4 ELO limit, and independent study. (See Appendix I: Policy, p. 66)

f. Project Evaluation

1. Complete Appendix E GPRA Measures template; how you will achieve the set State eoals and what
vour expected ouicomes will be: (See Appendix E, p. 41)

2. Identify who will be responsible for data compilation and analysis: The Program Director has access

and is responsible for data compilation and analysis, collaborating with ACTLs and Demonstrated
Success, a NH Department of Education data consultant company.

3. Describe how the project will use best practices, including research or evidence-based practices, to
provide educational and related activities complementing and enhance academic performance in state
assessments (NHSAS), grade point average, school day aitendance, leacher-reported behaviors and
student engagement in learning.

Both external and internal methods of evaluation are utilized to ensure continuous improvement.
District assessment platforms (below), NH Performance Pathways, the NHDOE data information
system (CAYEN), and the ALMA system measure academic growth, keep records of student
attendance, registration and contact information, tardiness/truancy, academic assessment scores/levels,
and other pertinent data. OEL registrations include a release for this information. The following

assessments are used to assess math and literacy skills: Fastbridge for K -5"; NWEA for 6-10; NH
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SAS for grades 3-8 and 11; PIQUES student learning plan (SLP) individualized for each student; 21st
CCLC Teacher Surveys; ELO Learning Plans. To measure growth in SEL using the best practices of
The Collaborative for Academic, Social, and Emotional Learming (CASEL)(casel.org), the following
are used: Pre/Post Surveys measuring growth in SEL competencies and essential life skills (Social
Development Research Group, University of Washington, commissioned by Raikes Foundation), The
NHDOE Youth Survey; SWIS collects data to inform GPRA measure #4: Student Behavior. The OEL
Program Director gathers data to analyze whole-site or individual student behavior information
throughout the course of both summer and school year programs. To measure growth in competencies
regarding career/college/life readiness: Xello, a web-based information system that assesses student
career interests, self-awareness and produces a student profile based on a Realistic, Investigative,
Artistic, Social, Enterprising, Conventional (RIASEC, or Holland Theory) model thecareerproject.org
and a digital student portfolio with student/parent access post-high school.

4. Describe how these best practices will positively influence student outcomes in your program.

The continued use of best practices and evaluation to drive improvement will ensure the students meet
the outcomes expected as outlined in the GPRA measures. See Appendix O, p. 100 for evidence of
positive student outcomes of current best practices.

5. Describe how the evaluation information will be used to provide feedback to project staff and
stakeholders, and to inform future project direction.

Analysis of evaluation information is brought to the OEL Advisory Board quarterly and to weekly
leadership team meetings to discuss and implement strategies to respond to results. On-the-spot
evaluation is conducted by Site Coordinators at each site using tools such as the 5 Minute Program
Form for Program Evaluation (See Attachment 9, p. 154). Feedback from this type of evaluation
provides continual improvement methodology to site staff to ensure quality programming.

6. Describe the system being developed to ensure pertinent student data, including academic records,
is shared between the school district and agencies providing services while adhering fo the Family

Educational Rights and Privacy Act (FERPA). This information is also required 1o be put within the
MOU with the school district or within a detailed communication plan for data sharing:

The LSD is committed to the sharing of data. Shared data practices are in place. (See Appendix F:
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MOU, p. 46)

7. Current subgrantees include a summary of any evaluation studies, reports or research from vour
program or partners documenting evidence of previous success, promise of success and effectiveness
of the proposed activities/services. Provide documentation that shows the learning or progress was
shared with the public.

COVID forced the cancellation of regular formal 21st CCLC evaluation (CIPAS), but two have been
conducted during the last S-year grant cycle. A Site Observation was conducted by State Managers
Kathleen Vestal and Emily Fabian, with the result of “Exceeds Expectations”. A 2018 case study of
the REAL Initiative by Consultants Karen Horsch and Mott Foundation Fellow Suzanne Birdsall-Stone
is attached. Findings from the study: participation in the Summer Learming Academy resulted in
student development primarily in group work. Participating teachers indicated enhanced instructional
practice and ability to work with community partners. Recommendations included: more time for
teacher planning; emphasis of the 4 C’s; incorporating a process for student self-assessment; enhancing
the role of Site Coordinators to support teachers and monitor programming; incorporating a
culminating project to demonstrate student achievement. Recommendations were incorporated to the
extent possible due to COVID barriers and funding constraints. Plans are to continue to respond to the

evaluation feedback. The national Afterschool Alliance www.afterschoolalliance.org has evaltuated and

highlighted OEL programs and best practices, Project EXTRA and ELOs, in recent case studies and
Afterschool Spotlights, attached. (See Appendix O: Evaluation Studies, p. 100).

g. Budget/Budget Narrative

1. Attach a detailed budget spreadsheets with fwo sheets; one for summer programing and one for the
school year itemizing how the grant funds will be used per site. (See Appendix C, p. 31)

2. Provide a detailed budget narrative, including but not limited to, each allowable 21st CCLC
category listed below if applicable, including a breakdown for each site to include purpose of
expenditures and linkage to activities.

The Wallace Foundation OST Cost Calculator indicates a total cost (median range) of $168.715 for
summer programming and $1,135,212 for school year programming. This project proposes $149,787
for summer and $675,213 for a total request of $825,000 with an average per-pupil cost of $3300 for

combined summer and school year, at an average daily cost of $17.37 per pupil, per day. According to
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The Wallace Foundation study of 2015: “the daily per-slot cost of high-quality afterschool
programming for elementary and middle-school children in a typical U.S. city ranged from $14 to
$31.” This places the per-pupil 21st CCLC supported cost for this proposal within the low end of that
range, with adequacy of resources when coupled with braided funding and in-kind support.

a. Staffing/Benefits: Full funding of $825,000 enables the reorganization of the OEL Program

Director office, to share current program responsibilities (aspects of PIQUES, family engagement,
public relations and media, management of community and business partnerships, volunteer/intern
management, data collection and management, payroll, etc.) among four currently PT Site
Coordinators at the elementary and middle schools and bring them to FT positions with benefits, hire
an administrative assistant shared with the Office of School Wellness, and share 50% of the cost of a
dedicated ELO coordinator while matntaining the current PT status of the Site Coordinator at LHS.
This ensures adequacy of resources at the site level to meet increased program objectives and GPRA
goals, offer a more livable wage and stability for Site Coordinators and reduce Site Coordinator
tumover. This is a significant opportunity for the OEL, as the annual level funding of $422,706.80
since year four in 2006 did not allow for FT positions to be fully supported within the budget. Staffing
and benefits costs for the 2022/23 budget year are as follows: FT Program Director funded 70% from
21st CCLC and 30% from the district general budget. 20% ($13,795) of the Program Director salary is
allocated to the sumumer budget and 80% (55,182) to the school year budget; (4) FT Site Coordinators
at $42,000 each (210 days/yr., 8 hrs./day, $25/hr.). 20% ($33,600) allocated to summer and 80%
($134,400) allocated to school year; 6 months (July 1 to Dec. 31,722) 21st CCLC/OSTCP Transition
Coordinator funded at 50% by 21stCCLC budget. 20% ($4,000) allocated to the summer and 80%
(816,000 allocated to the school year; 50% support of FT ELO Coordinator at $25,000 (180 days),
remaining support (including FICA and benefits) will come from the district; 50% support of FT grants
administrative assistant at $11,813 (210 days, 7 hrs./day at $16/hr.), shared with OSW; 10 lead
teachers (2 at each of 5 sites) at $25/hour for 2.5 hours per day for 165 program days ($103,125);

Support staff include: paid PSU interns, high school students, an average of 1 person at $12.50/hr. for
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3 hours a day and Paraprofessionals and other support: an average of 1 person at $15/hr, for 3 hours a
day at each of at each elementary site and LMS (none needed at high school). FICA 7.65% for all
positions ($40,820) annually; Workers Comp .81% ($4569) annually; Unemployment .38% ($1851)
annually; Health Insurance: FT year-round employees are eligible for family health care coverage at an
annual cost of $26,340. The only OEL employee eligible for this is the Program Director. Other school
year or 210 day or less positions are eligible for single health plans at an annual cost of $9756 each. It
is estimated that four employees will accept the insurance at a total annual cost of $39,024;
Retirement: Program Director, 21C/OSTCP Coordinator, ELO Coordinator, and teacher retirement at
14.06% (non-union), and 21.02% for teachers (union). Program Director retirement 21st CCLC cost:
$11,638; Transition Coordinator 21st CCLC (six months) $3374; ELO Coordinator 21st CCLC cost
annually $3515; teachers cost annual estimate: $17,341. b._ Subcontracts There are two contracts for
Community Partners. Belknap Mill: $2000 in summer budget for children’s enrichment programming
(offsite} and $5500 in school year budget for robotics sponsorships, offsite programming, and events
(REAL Collaborative) for use of Rose Chertok gallery. Family Resource Center: $7500 in school year
budget for family engagement specialist direct service and collaboration/coordination of family

engagement events and FEW meetings. ¢. Professional Development: please see Adequacy of

Resources, #8 for detail of the planned PD. There is no cost in the summer budget due to the PD
offered prior to the fiscal year that begins on July 1, 2022, For school year, costs are low due to the
rich shared opportunities offered through the district. $1500 is allocated for the estimated cost of one
attendee to the ASCD National Conference. Plans for the leadership team to attend a national
conference will be in year two of the grant cycle. Certification for the 4 full-time Site Coordinators in
Restorative Practices $450 each ($1800). Training in Agile Work Practices and Scrum through Scrum,
Inc. is $500 each for 7 team members ($3500). Other requests or PD identified estimated at $3,331.

d. Supplies/Materials: $4,000 for summer PBL and enrichment supplies, $4,000 per site (x5 sites) for

school year student supplies and materials necessary for academic intervention, enrichments, lessons.

$4,000 for ELO-based supplies and materials. e. Equipment: $695 for summer portion of work cell
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phone usage; $2776 for school year portion, $5606 for repair/replacement of existing computers,
laptops, other hardware. f. Travel: The city of Laconia is 26.1 square miles. Schools are located at the
center. Providing transportation is a necessary safety factor as well as to reduce barriers for families
with little/no transportation. The needs assessment indicated a transportation barrier for middle/high.
Additional funding will enable the addition of a bus to address this barrier. Summer: $11,336 for one
bus and field trips, School Year: $31,330 for two late buses. Travel expenses include $750 for travel
(mileage, parking) to/from PD throughout the state and national conferences. Travel expenses are low
due to multiple opportunities offered through the district and the wealth of opportunities that are now

available online. g. Other Expenses: Academic/Enrichment Activities: $2475 for karate, $9,000 for

STEM-based enrichment curriculum such as Rozzy STEM Careers (rozzycareeradventures.com), and

other academic enrichment opportunities identified by Site Coordinators.

3. Provide evidence there is a commitment of adequate resources for all participants that includes a
variety of needs:

District and community in-kind support of infrastructure (space in each building, utilities,
maintenance, human resources, insurance) and braided federal and local funding (Title I, IDEA,
transportation) is evidence of commitment of adequate resources. Increased funding enables an
increased budget for materials, supplies and equipment to support the goals of program expansion to
serve more students and address the needs identified by stakeholders. See Table E.

4. Provide evidence there is a commitment of adeguate resources for transportation: The OEL has

access to transportation of the district provided by First Student Bus Company. The district supports

50% of the cost of summer transportation, and 100% of the cost of morning (tutoring) transportation

and afterschool shuttles between schools. OEL supports the remainder. Increased funding will enable
additional transportation to address participation barriers identified by students and families.

5. Provide a detailed narrative explaining the anticipared revenues from other sources to be collected
throughout the school vear identifying and describing each type of program income: #11, Table E

6. Identify federal_state,_and local programs that will be combined/coordinated with the proposed
program for most effective use of public resources (e.g.. Juvenile Justice, Title I Incentive Funds, etc.)
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Title I supports a percentage (depending on annual allocations) of PIQUES and summer programs for
the elementary Title I school-wide schools. The district Food Service Department supports OEL
programs through the coordination of USDA afterschool snacks and CACFEP suppers. The OEL was
the first program in the state of NH to offer afterschool suppers through CACFP and trained other
programs in the state. OEL coordinates programming and PD with OSW, funded by the U.S. Dept. of
Justice, Juvenile Justice and Delinquency Prevention, and U.S. Department of Education to provide
wellness programs for students and families. OEL coordinates with district Special Education funded
by IDEA to provide extended day programs for targeted student populations.

h. Collaboration, Partnerships, Advisory Board, Sustainability
1. Attach a letter of support from the principal(s): (See Appendix K, p. 88)

2. Describe the extent to which the proposed program will establish partnerships with other
appropriale agencies and organizations providing services to the targel population.

All OEL programs, to meet the POG attributes, the work of the OSTCP FEW, GPRA goals, and the
results of the needs assessment point to a focus of continuing to build and maintain partnerships within
the community to build a network of information and a pipeline of opportunities that meet the
identified needs of students. All proposed activities within the program require at least one connection
to a community partner (See Attachment 4: Activity Planner, p. 149). The intention is to bring the
community in to INTRODUCE at the elementary level, bring the community in for students to
EXPLORE their interests more thoroughly at middle school, and offer an opportunity to ACTUALIZE
at the high school through more extensive work-based opportunities and internship experiences.
Community partnerships are formalized through MOUSs, subcontracts, and/or the processes outlined 1n
d. Adequacy of Resources, depending on the project.

3. List established partner(s) and indicate the role and capacity of each parinering organization:

There are two established main partnerships with The Belknap Mill (TBM} and the FRC of the Lakes
Region. TBM partnership focuses on providing enriching programming opportunities for students both
inside and outside of school walls, and helping to establish the TBM as a local children’s education

center. The OEL Program Director is an advisor to TBM. The FRC partnership will co-facilitate with
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PIC to ensure authentic family engagement in the ongoing process of career pathway development.

4. Include a siened MOU for each partner, signed by the principal of the school being served and/or
the subgrantee administrator. (MOU template is included in Appendix F). (See Appendix F, p. 46)

5. Describe the roles and responsibilities of the advisory board: The POG Advisory Board advises and
oversees district initiatives aligned to POG, OSTCP, and 21st CCLC. The board is knowledgeable
about the district initiatives that include advocating, evaluating, guiding, and seeking support and
funding for sustainability. The board has liaisons representing the FEW and the SLT that convene
separately to focus on advocacy, public will, and student voice/choice. The Advisory Board is in the
process of forming workgroups with business representation to inform and advise each of the 16 career
clusters identified by the NH Employment Security. See Appendix M., p. 97 for detail.

6. Describe how advisory board meetings will take place a minimum of three (3) times each school

vear and 7. Include a list of advisory members, their roles including sustainability planning and
frequency of meetings:

The current board includes a diverse, balanced representation, see Appendix M, p. 97 with names and
roles. The board meets on the fourth Tuesday of the month. The FEW meets on the third Wednesday of
each quarter and leaves with workgroup assignments to complete prior to the next meeting. The SLT
meets at least twice weekly to plan and organize multiple events (including the REAL Collaborative).

8. Describe how the advisory board members represent the diverse needs of community. (See
Appendix M, p. 97)

9. Include sustainability plan and describe how the plan offers viable opportunities for continued
sustainability (diverse resources & funding): See Table E.

The sustainability plan in Table E that has been initiated during the past five years of funding will
remain largely unchanged, with differences accounting for availability of braided funding sources (ex.
Title 1), and available grants/funding sources as they become available.

10: Current subgrantees discuss what steps for sustainability have been initiated for each year of the
last 5 years; show evidence of partnerships/collaboration that has been made and show documentation
(reflected in budget) of support and funding, if applicable. This can include other grants (state what
orants were written and if funded), in-kind support,_school disirict funding (Title I etc }, 21st CCLC
champions/supporters, special events, fees, and any other resources 1o support the program.

See #9. The commitment of the community through involvement in the POG, FEW and REAL
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Collaborative events, and in-kind support of the district are evidence of community support for

continued sustainability of 21% CCLC programming and the OEL.

Table E: Funding Sources, In-kind, Braided Funding

Current One-Time Source
$422,707 218 CCLC {leveled funding since 2006)
$59,000 Title I (yearly to support PIQUES tutoring and elementary summer program)
$56,000 General Budget (cash contribution for Grants Administrator and ELO teacher stipend)
$50,000 NH Learning Initiative - Out of Schoel Time Career Pathways (ends FY 25/26)
$28,700 FEES (approximate yearly revenue, ended collecting fees in 20/21 FY)
$4000 MVSB (supported instruments for after school Band)
$5000 Bank of NH (supported Student Leadership Team in 17/18 FY)
39349 NHDOE: Robotics Education Development (Annual since 19/20- competitive grant)
$5000 NH Reaching Higher (supported SLT REAL Collaborative in 17/18 FY)
$75,000 Curran Foundation (Private Foundation, support PIQUES tutoring)
$18,000 Student Support Academic Enrichment for WHS (Ceding at WHS FY 19/20)
$20,000 NH Charitable Foundation {supported REAL Initiative Evaluation FY 19/20)
$12,000 PSU Partnership (In-Kind contribution: ongeing Internship Program)
$14,372 In Kind Support (Indirect, 3.4% of $422,707)
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LACONIA SCHOOL DISTRICT
School Administrative Unit Thirty

“Ensuring success with every student, every day, in every way”

Steve Tucker, Superintendent of Schoois
Amy N. Hinds, Assistant Superintendent of Schools Christine Blouin, Business Administrator

Memorandum of Understanding

Laconia School District (SAU 30), in partnership with the Laconia School District’s Office of Extended
Leamning (OEL) 21 Century Community Learning Centers, agree to the following:

(From the Program Assurances):

L. How does the LEA/CBO ensure equitable access for students and teachers to participate in federally
assisted programs?

Laconia School District will refer to its policy on “Instructional Approach” to meet the required provisions of
the General Education Provision Act.
“It is the policy of the Laconia School Board that instruction be aligned with the goals and mission of the
Laconia School District and rules of NH Department of Education. Instruction will be focused on meeting the
academic needs of the students’ different talents, interests and development.”
The instructional program will include:

A. Procedures for diagnosing learner needs.

B. Methods and Strategies for teaching and incorporates learners’ needs.

C. Research-based learning opportunities.

D. Techniques to evaluate students’ outcomes.

E. The provision of remedial instruction as needed.
All Instruction will reflect the acknowledgement of diversity and respect to differences. The Laconia Schoo!
District is intentional in identifying individual students’ specific learning needs to include creating pathways so
that each of our students has access to educational programs and suppozts to ensure equitable access for
students, parents, and teachers,

To meet these objectives, the district agrees to the following communication plan with the Office of Extended
Learning and its’ staff to ensure access to pertinent student data:

From Program Policy and Procedure Manual:

Sharing of Student Data:

Office of Extended Learmning staff are employees of the Laconia School District and will have access to
pertinent student data, including academic records. Parents/Guardians agree to release this information upon
registration. The Office of Extended Learning adheres to the Family Educational Rights and Privacy Act
(FERPA) and Protection of Pupil Rights Amendment (PPRA) regulations.

i this 15%day of November, 2021.

LU0 Cbmenll  1pshar

stine Blouin, SAU 30 Business A% Chrisfine Gingerella, OEL Program Director

Steve Tucker, Superlntendent

39 Harvard Street s Laconia, New Hampshirc o 03246 o Tel. (603) 524-5710 » FAX (603) 528-8442
Equal Opportunity Employer L!- b
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Memorandum of Understanding
between
21° CCLC Subgrantee-Laconia School District’s Office of Extended Learning
and
Belknap Mill Society
July 1%, 2022 to June 30*, 2023
This Memorandum of Understanding {(MOU) sets for the terms and understanding between the 21st

CCLC Subgrantee Laconia School District Office of Extended Learning and the Belknap Mill Society
who are providing services to the 21% CCLC program.

21% CCLC subgrantee name: Laconia School District’s Office of Extended Learning
21% CCLC representative: Christine Gingerella

Position: Grants Administrator - Office of Extended Learning

Address: 39 Harvard Street

Telephone: 603 524 5710

Fax: NfA

E-mail: cgingerella@laconiaschools.or

Partner name: Belknap Mill Society

Partner representative: Cheryl Avery

Position: Executive Director

Address: 25 Beacon Street-East, Laconia, New Hampshire 03246
Telephone: 603 524 8813

Fax: N/A

E-mail: cheryl@belknapmill.org

Purpose

The purpose of this MOU is to establish an agreement among the above-mentioned parties concerning
thelr respective roles and responsibilities for implementation of a 21st Century Community Learning
Center (CCLC) subgrant.

This agreement is to establish and coordinate joint processes and procedures for the provision of the
21 CCLC program {including summer, before and after school, weekends, evenings, in-service days,
vacation breaks, etc.} for students, family engagement activities, staff development, supervision, and
program evaluation.

21st Century Community Learning Centers Vision and Overview

Since the MOU is intended to describe and detail how partners will contribute to the establishment and
maintenance of the afterschool program, it is important that all partners to the MOU share a collective
vision and both parties will provide documentation/data as required by the NHDOE for the program and
have a common understanding as to the scope and purpose of the program.

Page 1 of 5
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The description provided under this section will serve as a critical framework for the program as it
makes decisions on the implementation of the 215 CCLC investment:

The Belknap Mill Society sees its role as partnering with the Laconia School District/Office of Extended
Learning to meet the needs of the students, educators, community/business professionals and families
n the Laconia community by providing services, activities, special events in alignment with the 21t CCLC
and Out of School Time Career Pathway grants.

Activities and Funding
Office of Extended Learning and the Belknap Mill Society will partner to support staff at the school sites
once a day per week to:

¢ Collaborate with Laconia School District/Office of Extended Learning Site Coordinators and
school administrators in co-creating and providing learning opportunities at the Belknap Mill
that are enriching, hands-on learning experiences for the k-12" grade students in
partnership with historian, theatre ensemble, and/or artist in residence, that are aligned
with the Belknap Mill that are aligned with the mission of Belknap Mill Society and the
Laconia School District/ Office of Extended Learning.

* The Belknap Mill Society will partner to offer supports and programs in collaboration with
Office of Extended Learning Director in the design of assessment strategies and utilize best
practices regarding program/service delivery.

s Host the annual REAL Collaborative evenit sponsored by the Student Leadership Team (a
youth to workforce connection) to advance networking and engagement opportunities
among community/business professional, educators, other stakeholders, and students
aligned with the 21% CCLC and Out of School Time Career Pathways grant to include use of
building, and gallery/museum as deemed pertinent.

¢ Additionally, the Belknap Mill Society Leadership in partnership with the Office of Extended
Learning will continue strategic planning meetings with the leadership and its key
stakeholders.

The Office of Extended Learning will fund for contracted services with Belknap Mill historians and artist
in residents to provide afternoon activities in the summer learning programs for 3 hours twice a week
for 5 weeks at a cost of $225.00 per session for a total cost of $2250.00; provide 1.5 hours of afternoon
activities once a week during the school year {30 weeks) for a total cost of $3375.00; the before
mentioned include costs of materials and supplies. Additionally, the 8elknap Mill Society will host the
annual REAL Collahorative event at the Belknap Mill at a cost of $2000.00 to cover the cost of rental of
Rose Chertok Gallery, custedial services, supplies/materials and catering.

Entire Agreement;

The Belknap Mill Society sees its role as an active partner with Office of Extended Learning to meet the
needs of the students and families in the Laconia community as it pertains to the 21% Century
Community Learning Center program and its alignment with the Out of School Time Career Pathways
grant. This Contract for Services is the entire agreement between the parties regarding the services, and
the agreement may not be modified except by a written agreement signed by both parties and will not

exceed $7650.00

Duties of Parties
In this section, the responsibilities and agreements of each party is described separately.

Page 2 of H
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r the 21% CCLC subgrantee,

Serve as the fiscal agent for the grant;

Support staff in trainings and professional development opportunities in areas reloted to
afterschool programming and issues;

Participate in the evaluation of the afterschool program at the local, state, and federal levels;
Complete paperwork related to any association with the program;

Provide access to assessment and other available data for the purposes of program evaluation;
Assist the progrom in developing, implementing, and moking progress on its sustainability plan;
Recruit and refer students to the afterschool program;

Participate on the Advisory Board

DOOOOE @

For a community partner, the following may apply:

E Pravide appropriate space or programming to accommodate the afterschool program;

E Communicate and collaborate with all partners about rules, expectations, ond norms;
|_lcommunicate and coliaborate with school partners about curriculum and instruction;

|:E stabiish a collaborative relationship between organization staff and afterschool staff;
Complete paperwork related to and associated with the program;

|: Provide access to assessment and other available data for the purposes of program evaluation;
[] Participate in the evaluation of the ofterschool program at the local, state, and federal levels;
Dﬂssfst the program in developing, implementing, and making progress on its sustainability plan;
U lParticipate on the Advisery Board

Advisory Board

As a 21% CCLC partner, Belknap Mill Society will provide a representative to actively participate on the
district’s advisory board that meets monthly from September to June of the traditional school year. The
Program Director will oversee and make all day-to-day decisions, in consultation with the program staff,
when appropriate, for the operations of the program.

Duration
The agreement is for a period of one year and may be renewed annually up to five years.

Procedures for Modification and Termination

* The MOU may be modified, revised, extended, or renewed by mutual written consent of all parties,
by the issuance of a written amendment, signed and dated by all parties. Submission of a revised
MOU requires a program amendment to be submitted to the state coordinator within 10 business
days.

* Any party of the MOU may terminate their participation in this MOU by giving written notice of
intent to terminate to each of the partners. In such case, termination by one or more of the parties
to this MOU does not alter the terms or obligations of the other parties to this MOU.

* Anindividual partners’ participation in the afterschool program may be terminated for non-
compliance with the MOU provided the other parties provide written notice clearly outlining the
reasons for the termination,.

¢ If partners cannot come to a mutual agreement, the LEA School Partner will have final decision-
making authority.
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Signatures

All partners in this agreement sign to confirm their acceptance of its terms by their signature.

Byithny Fltn I %@&wﬁ

{21 CCLC subgrar(t’e:e signature} (Partnersignature}
.r o -

(PATINE £ Tl S i Cheryl L. Avery

Subgrantee Printed Name/Title Partner Printed Name/Title
4907 MK February 17, 2022

Date Date
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Memorandum of Understanding

21% CCLC Subgrantee-Laconia School District’s Office of Extended Learning

and
Belknap Mill Society

July 1%, 2022, to June 30", 2023

PRINCIPAL SIGNATURE PAGE:

AN wsee

Principal Dave Levesq ue
Pleasant Street School

T B o

Principal Tara Beauchemin
Elm Street School

Ml Lo ctt

Principal Dale Chenette
Woodland Heights School

Prmnpal Dr. Alison Bryant
Lacoma Middle School

rﬁpa[ fim McCollum
Lacginia High School

Date: 7—11317-7-

e 232>

Date: __97,/27’/ 22

oate: A A[L L~

Date: Q’Z(/&B// CQ%
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Memorandum of Understanding
hetween
21° CCLC Subgrantee-Laconia School District’s Office of Extended Learning
and

Lakes Region Community Services-Family Resource Center

July 1%, 2022, to June 30", 2023

This Memorandum of Understanding {MOU} sets for the terms and understanding between the 21st CCLC
Subgrantee and the LRCC Family Resource Center who are providing services.

21%* CCLC subgrantee name: Laconia School District’s Office of Extended Learning
21° CCLC representative: Christine Gingerella

Position: Grants Administrator-Office of Extended Learning

Address: 39 Harvard Street

Telephone: 603 524 5710

Fax: NfA

E-mail: cgingerella@laconiaschogls.org

Partner name: Lakes Region Community Services-Family Resource Center
Partner representative: Erin Pettengill

Position: Vice President

Address: 719 North Main Street, Laconia, NH 03246

Telephone: {603) 581-1571

Fax: {603} 524-0702

E-mail; erin.pettengill@lres.org

Purpose

The purpose of this MOU is to establish an agreement among the above-mentioned parties concerning their
respective roles and responsibilities for implementation of a 21st Century Community Learning Center {CCLC)
subgrant.

This agreement is to establish and coordinate joint processes and procedures for the provision of the 21% CCLC
program (including summer, before and after school, weekends, evenings, in-service days, vacation breaks, etc.)
for family engagement activities, staff development, and program evaluation.

21st Century Community Learning Centers Vision and Cverview

Since the MOU is intended to describe and detail how partners will contribute to the establishment and
maintenance of the afterschool program, it is important that all partners to the MOU share a collective vision
and both parties will provide documentation/data as required by the NHDOE for the program and have a
common understanding as to the scope and purpose of the program.
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The description provided under this section will serve as a critical framework for the program as it makes
decisions on the implementation of the 21* CCLC investment:

Duties of Parties

In this section, the responsibilities and agreements of each party is described separately.

Personnel;

Office of Extended Learning and LRCS/FRC will partner to support LRCS/FRC staff in the implementation and
development of the Family Engagement Workgroup, an initiative in collaboration with the Office of Extended
Learning, the New Hampshire Learning Initiative Qut of School Time-Career Pathway grant, and the NH Parent
Information Center to:

+ Co-facilitate the monthly Family Engagement Workgroup to attain the goals and positive outcomes of
the Family Engagement Workgroup members to include weekly meetings to prepare agenda, research
and deliver best practices, lead in activities to engage, educate and support family members focused on
supporting their peers in the Laconia School District-Office of Extended Learning 21% Century
Community Learning Center program and the Out of School Career Pathway Initiative.

¢ Share professional development trainings and opportunities between LRCS/FRC and Office of Extended
Learning.

Other commitments: (Family Engagement Workgroup a sub-group of the Advisory Board}:
LRCS/FRC in partnership with Office of Extended Learning will:
» Continue in the active participation and facilitation of the development and implementation of
mechanisms with the intention of reducing barriers for parent access, Family Engagement Workgroup
+ Continue to enhance and expand parent engagement and empowerment/leadership programs for an
individualized point of entry that match interest and need.
s LRCS/FRC, Office of Extended Learning will work together to identify grants that meet the needs of both
programs and will apply for appropriate grants together.

Entire Agreement:

The LRCS Family Resource Center sees its role as an active partner with Office of Extended Learning to meet the
needs of the students and families in the Laconia community as it pertains to the Family Engagement
Workgroup, the 21* Century Community Learning Center program and its alignment with the Qut of School Time
Career Pathways grant. This Contract for Services is the entire agreement between the parties regarding the
services, and the agreement may not be modified except by a written agreement signed by both parties and will
not exceed $7500.00

For the 21 CCLC subgrantee, the responsibilities and agreements could include:

Serve us the fiscal agent for the grant;

Provide needed support inciuding office space, telephone use, and computer use for afterschooi staff;
Provide classroom space and afl other appropriate space to accommodate the afterschool program;
Provide custodial support, office support, and other appropriate support to ensure the program runs
smoothly and that children are safe afterschool;

Support staff in trainings and professional development opportunities in areas related to ofterschool
programming ond issues;

Participate in the evaluation of the afterschool program at the local, state, and federal levels;
Complete paperwork related to any association with the program;

Provide access to assessment and other available data for the purposes of program evaluation;
Assist the program in developing, implementing, and making progress on its sustainability plan;

Page 2 of 5
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|:| Participate on the Family Engagement Workgroup, a sub-group of the Advisory Boord

For the community partner, LRCS Family Resource Center

| | Communicate and collaborate with Family Engagement Workgroup partners representing Parent
information Center and the administrators of the 21% CCLC and Out of School-Career Pathways grant(s)
Establish a coflaborative relationship between school day staff and afterschool staff specific to the Family
Engogement Workgroup

Complete paperwork (participation records, invoices, etc.} related to and associgted with Family
Engagement Workgroup

Partner to conduct assessments and other available data for the purposes of evaluation re: Family
Engagement Workgroup;

Participate in the evaluation of the afterschool program and the relationship to outcomes of the Family
Engagement Workgroup at the local, state, and federal levels;

Assist the program in developing, implementing, and making progress on its sustainability plan as it
pertains to the Family Engagement Workgroup

Communicate and coflaborate with all partners

| EEEENEENEE B

Advisory Board

As a 21%* CCLC partner, the LRCS Family Resource Center, will provide a representative to actively participate on
the sub-group of the advisory board (Family Engagement Workgroup}. The Family Engagement Workgroup
meets monthly form September to June about key decisions and issues related to successful program
implementation. The advisory board provides recommendations and guidance for programming. The Program
Director will oversee and make all day-to-day decisions, in consultation with the program staff, when
appropriate, for the operations of the program.

Activities and Funding:

LRCS/FRC will partner to offer supports and programs in collaboration with Office of Extended Learning
Director and its Leadership Team in the design of assessment strategies to designated families of need and
utilize best practices regarding program/service delivery. Additionally, the LRCS/FRC Leadership in partnership
with the Office of Extended Learning will continue strategic planning meetings with the [eadership and key
stakeholders of the district schoels as it pertains to the 21% Century Community Learning Center program and
its alignment with the Qut of School Time Career Pathways grant.

Office of Extended Learning will fund for contracted services provided by LRCS Family Resource Center to
support weekly preparation of monthly Family Engagement Workgroup meetings and outreach activities, special
events aligned with the 21 Century Community Learning Center program and its alignment with the Out of
School Time Career Pathways grant : {1} LRCS/FRC staff at $25.00 for 5 hours per week beginning September 1%,
2022 and ending June 30™, 2023 (40 weeks} with a total cost of $5000.00. An additional amount of $2500.00 to
cover expenditures of materials/supplies and travel reimbursement associated with program delivery

Duration
The agreement is for a period of one year and may be renewed annually up to five years.

Procedures for Modification and Termination
s The MOU may be modified, revised, extended, or renewed by mutual written consent of all parties, by the

issuance of a written amendment, signed and dated by all parties. Submission of a revised MOU requires a
program amendment to be submitted to the state coordinator within 10 business days.
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+ Any party of the MOU may terminate their participation in this MOU by giving written notice of intent to
terminate to each of the partners. In such case, termination by one or more of the parties to this MOU does
not alter the terms or obligations of the other parties to this MOU,

+ Anindividual partners’ participation in the afterschool program may be terminated for non-compliance with
the MOU provided the other parties provide written notice clearly outiining the reasons for the termination.

+ If partners cannot come to @ mutual agreement, the LEA School Partner will have final decision-making
authority.

Signatures
All partners in this agreement sign to confirm their acceptance of its terms by their signature.

bshrehpedll. Alassn_ g

(21% CCLC subgranfee signature} {Partner signature)
vITnE F GrlEREUE] Rebecca L. Bryant, President & CEQ
Subgrantee Printed Name/Title Partner Printed Name/Title
A2, .
03107 [ 2047 February 16, 2022
Date 4 Date
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Memorandum of Understanding

21% CCLC Subgrantee-Laconia School District’s Office of Extended Learning

Lakes Region Community Services-Family Resource Center
July 1%, 2022, to June 30", 2023

PRINCIPAL SIGNATURE PAGE:

Principal Dave Levesque
Pleasant Street Schoo!

L oue Se o S

Principal Tara Beauchemin
Elm Street School

Principal Dale Chenette
Woodland Heights School

Y AL.ONY

Principél Dr. Alison Brya;tt
lLaconia Middle School

]

¥

Principal Ji McCollum
Laconia High School

Date: 1' 23!12'

Date

_2/23)a>

Date: %/2;/22

Date: 2—/24/&2——
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Frack Edelblut Christine M. Brennan
Commissianer i Deputy Commissioncr

STATE OF NEW HAMPSHIRE
DEPARTMENT OF EDUCATION
181 Pleasant Street
Concord, N.H. 03301
TEL. (603) 271-3495
FAX (603) 2711953

PART B
Equitable Services for Private School Students

The LEA must engage in ongeing consultation with each private school about all federal programs listed
in the chart below. For Title I, Part A — each desi gnated private school (either for profit or non-profit) is
to complete and return this form to the LEA. Any private school that has students from other LEAs and

wanlis to participate in Title programming for these students should contact all LEAs involved.

!_ Program Participating Not_participating |
Title , Part A
{Improving Basic Programs Operated by LEAs)
Title I, Part €
(Education of Migratery Children)
Title I, Part A
(Supperting Effective Instruction state grants)
Title IIX
English Language Acquisition, Langnage
Enhancement. and Academic Achievement Act)
Title IV, Part A
(Student Support and Academic Enrichment
Grants)

Title IV, Part B [/
21 Century Community Learning Centers)

Private Schools Identified for Equitable services:
*LEA may duplicate this form for each of its private schools

Private School Name ,—",é,;v Tri'n ﬁv / & o /i S‘"/A"‘)/

adiress ! 6 o) Ave

City/ o eopyrse state, U 1 Zp O IRY e
Telephone GO . S < - 3/5¢ Fax Number (, O3 —5“;&/,_4/({5?(

Email Address 7 S¢ g s CLhp [T U o (&

-



AFFIRMATION OF CONSULTATION
WITH PRIVATE SCHOOL OFFICIALS

The goal of consultation is agreement between the LEA and appropriate private school officials on how to
provide equitable and effective programs for eligible private school children. (ESE4, as amended, Sections
1117(b)(1) and 8501 (c)(1), (5)). The following topics must be discussed during the ongoing consultation
process:

Title I, Part A

O

O
Q
O

How the LEA will identify the needs of eligible private school children.
What services the LEA will offer to eligible private school chiidren.
How and when the LEA will make decisions about the delivery of services.

How, where and by whom the LEA will provide services to eligible private school children, including
a thorough consideration and analysis of the views of the private school officials on the provision of
services through a confract with a third-party provider.

How the LEA will assess academically the services to eligible private school children in accordance
with 34 CFR§200.10 and how the LEA will use the results of that assessment to improve Title I
services.

The methed or sources of data that the LEA will use under 34 CFR§200.78 to determine the number
of private school children from low income families residing in participating public school attendance
arcas, mcluding whether the LEA will extrapolate data, if a survey is used.

The equitable services the LEA will provide to teachers and families of participating private school
children.

If the LEA disagrees with the views of the private school officials on the provisions of services
through a contract, the LEA must provide the private schools the reasons in writing why the LEA
chooses not to use a contractor.

How the proportion of funds ailocated for equitable services is determined.

Whether the LEA will provide services directly or through a separate government agency, consortium,
entity or third-party contractor.

Whether to provide equitable services to cli gible private school children by pooling funds or on a
school-by-school basis.
When, including the approximate time of day, services will be provided.



O Whether to consolidate and use funds available for Title I equitable services in coordination with
eligible Runds available for equitable services under programs covered under Section 8501(b} to
provide services to eligible private school children in participating programs.

O The written affirmation that consultation has occurred must provide the option for private school
officials to indicate such officials’ belief that timely and meaningful consultation has not occurred or
that the program design is not equitable with respect to eligible private school children. (ESEA
Section [117(b)(1)).

Title VIH (Titie 1, Part C; Title II, Part A; Title ITI, Part A; Title IV, Part A; Title IV, Part B) (ESEA, as
amended, Section 8501(b).)

O How the amount of funds available for equitable services is determined.

Q Whether the agency, consortium, or entity responsible for providing equitable services will provide
those services directly or through a Separate government agency, consortium, or entity, or through a
third-party contractor.

Q Whether to provide equitable services to eligible private school participants by: (1) by creating a pool
or pools of funds with all of the funds allocated under programs covered under section 8501(b); or (2)
a school-by-school hasis based on each the proportionate share of funds available to provide services
in each school.

QO Documentation: Each LEA shall maintain in the LEA’s records, and provide to the SEA. involved, a
written affirmation signed by officials of each participating private school that the meaningful
consultation required by this section has occurred. The written affirmation shalt provide the option for
private school officials to indicate such officials’ belief that timely and meaningful consultation has
not occurred or that the program design is not equitable with respect to eligible private school
children. If such officials do not provide such affirmation within a reasonable period of time, the LEA
shall forward to the NH DOE the documentation that such consultation has, or attermnpts at such
consultation have, taken place, (SEC 8501{c)).

We agree that timely and meaningful consultation occurred before the LEA made any decision that
affected the participation of eligible private school children in the Title I, Part A program and in
Title VIIL

CEGanC A2 Zeﬂ% S0 8

Public School Official ~ Date Private School Representative Date

el oo sz ) Boty 7o 2 Sctoay

Local Education Agency ¢ Name of Private School Agency or School

[J THIS SCHOOL DOES NOT WISH TO ACCEPT FEDERAL FUNDS.

The LEA must maintain a copy of this form in its records and provide a copy to the NH DOE.
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Appeadie G

Christine M, Brennan
Deputy Commipsioner

Frank Idelbint
Commissicner

STATE OF NEW HAMPSHIRE
DEFARTMENT OF EDUCATION
101 Pleasant Street
Contord, NH. 3301
TEL. (603) 271-3495
FAX (663) 271-1953

PART B
Equitable Services for Private School Students

The LBA must engage in ongoing consultation with each private school about all federal programs listed
in the chart below. For Title I, Part A — each designated private school (either for profit or non-profit) is
to complete and return this form to the LEA. Any private school that has students from other LEAs and

wants {o participate in Title programming for these students should contact all LEAs involved.

Program .y ___ Participating Not_participating
Title I, Part A v/
(Improving Basic Programs Operated by LEAs)
Title 1, Part C
(Education of Migratory Children) 5x
Title IT, Part A /
(Supporting Effective Instruction state grants)
Title I

(English Language Acquisition, Language X

Enhancement, and Academic Achievement Act)
Title IV, Part A /

{Student Support and Academic Enrichment
Grants)
Title IV, Part B
(21* Century Community Learning Centers) X

Private Schools Identified for Equitable services:
*LEA may duplicate this form for each of its private schools

Private School Name Laconto. Cweistion ﬁ\cadqmc:s

Address 1B%{p Mevedin (erter WRoadk

City Laconda. State Ay Zip 6D2. W
Telephone OB 524 - 3260 Fax Number {o0R-524~ 30 8RS

Email Address heonex, duloe @ {aconia christian. ory



AFFIRMATION OF CONSULTATION
WITH PRIVATE SCHOOL OFFICIALS

The poal of consultation is agreement between the LEA and appropriate private school officials on how to
provide equitable and effective programs for eligible private school children. (ESEA, as amended, Sections
1117(b)(1) and 8501(g)(1), (3)). The following topics must be discnssed during the ongoing consultation
process:

Title I, Part A

Q

O
Q
O

0

How the LEA will identify the needs of eligible private school children.
What services the LEA will offer to eligible private schoo! children,
How and when the LEA will make decisions about the delivery of setvices.

How, where and by whom the LEA will provide services to eligible private school children, inclnding
a thorough consideration and analysis of the views of the private school officials on the provision of
services through a contract with a third-party provider.

How the LEA will assess academically the services to eligible private school children in accordance
with 34 CFR§200.10 and how the LEA will use the results of that assessment to improve Title 1
services,

The method or sources of data that the LEA will use under 34 CFR§200.78 to determine the number
of private school children from low income families residing in participating public school attendance
areas, including whether the LEA will extrapolate data, if a survey is used.

The equitable services the LEA will provide to teachers and families of participating private school
children,

[f the LEA disagrees with the views of the private school officials on the provisions of services
through a conteact, the LEA must provide the private schools the reasons in writing why the LEA
chooses not to use a contractor.

How the proportion of funds allocated for equitable services is determined.

Whether the LEA will provide services directly or through a separate government agency, consortium,
entity or third-party contractor.

Whether to provide equitable services to eligible private school children by poohng funds oron a
school-by-school basis, '

. When, including the approximate time of day, services will be provided.

(0



O Whether to consolidate and use funds available for Title | equitable services in coordination with
eligible funds available for equitable services under programs covered under Section 8501(b) to
provide services to eligible private school children in participating programs.

O The written affirmation that consultation has occurred must provide the option for private school
officials to indicate such officials’ belief that timely and meaningful consultation has not occurred or
that the program design is not equitable with respeet to eligible private school children. (ESEA
Section 1117¢b)1)}.

Title VHI (Title I, Part C; Title II, Part A; Title I, Part A; Title IV; Part A; Title IV, Part B) (BSEA, as
amended, Section 8501(b).) '

O How the amount of funds available for equitable services is determined.

O Whether the agency, consortium, or entity responsible for providing equitable services will provide
those services directly or through a separate government agency, consortium, or entity, or through a
third-party contractor.

O Whether to provide equitable services to eligible private school participants by: (1) by creating a pool
or pools of funds with all of the funds allocated under programs covered under section 8501 {b); or (2)
& school-by-school basis based on each the proportionate share of funds available to provide services
in each school.

O Documentation: Each LEA. shall maintain in the LEA’s records, and provide to the SEA involved, a
written affirmation signed by officials of each participating private school that the meaningful
consultation required by this section has occurred. The written affirmation shall provide the option for
private school officials to indicate such officials’ belief that timely and meaningful consultation has
not occurred or that the program design is not equitable with respect to eligible private school
children. If such officials do not provide such affirmation within a reasonable period of time, the LEA
shall forward to the NH DOE the documentation that such consultation has, or aftempts at such
consultation have, taken place, (SEC 8501(c)).

We agree that timely and meaningful consultation occurred before the LEA made any decision that
affected the participation of eligible private school children in the Title I, Part A program and in

Title VIIL f
{7 . i .
s DT/ OEFAK XL@M&&:—A& 2/ f2022.
Public Schoot Official Date Private School Représentative Date
LEONIF SCHODL T3 S7R107
Local Education Agency Name of Private School Agency or School

[[] THIS SCHOOL DOES NOT WISH TO ACCEPT FEDERAL FUNDS.

The LEA must maintain a copy of this form in its records and provide a copy to the NH DOE.



Aoperdin. &

Frank Edelbiut

Commsss oo

Christine M. Brennan
Deputy Commissinner

STATE OF NEW FIAMPSHIRI
DEPARTM ENT OF EDUCATION
D1 Pleasant Strect
Concord, N1, 83301
TEL. (603} 271-3495
FAX (603} 271-1953

PART B
Equitable Services for Private School Students

The LEA must engage in ongoing consultation with each private school about alt federal programs listed
in the chart below. For Title I, Part A — each designated private school (either for profit of non-profit) is
to complete and return this form 1o the LEA. Any private school that has students from other LEAs and
wanis to participate in Title programming for these students should contact all LEAs involved.

Program Panlt@]ﬂ g ~ Not participating
Title I, Part A

(hmproving Basic Programs Operated by LEAs) . X =i
Title I, Pari C

i (Education of Migratory Children) X

! Title I1, Part A
(Supporting Effective Instruction state grants)
Title IIT

! (English Langueage Acquisition, Language 7(
i Enhancement. and Academic Achievement Act)

Title IV, Part A
i (Student Support and Academic Enrichment X
| Grants)
E Title IV, Part B \(
' (21" Century Community Learning Centers)

Private Schools Identified for Equitable ser.vices:
“LEA may duplicate this form for each of its private schools

. Wice
Private School Name [3-(,4‘0 o P\LG[S&Mj U Can U\a MP(D

Address 1 AL N;(*[]OJ‘.!') ‘;;‘r
City Lo lona sue N H zip 03246

Felephone bC 3- ({Joq" OGS A4S pax Number \
Email Address M*DC\ O(ﬂ-(S*Q N\\j N @ (6{\(\0. \\ ,{om

le 2>



AFFIRMATION OF CONSULTATION
WITH PRIVATE SCHOOL OFFICIALS

The g_go_al of 'fzonsuliation is agreement between the LEA and appropriate private school officials on how to
provide equitable and effective programs for cligible private school children. (ESEA, as amended, Sections
1117(b)(1) and 8501¢c)(1), (5)). The following topics must be discussed during the ongoing consultation
process:

Title I, Part A
O How the LEA will identify the needs of eligible private school children.
O What services the LEA will offer to eligible private school children.
Q How and when the LEA will make decisions about the delivery of services,
Q

How, where and by whom the LEA will provide services to eligible private school children, including
a thorough consideration and analysis of the views of the private school officials on the provision of

services through a contract with a third-party provider.

O How the LEA will assess academically the services to eligible private school children in accordance
with 34 CFR§200.10 and how the LEA will use the results of that assessment to improve Title |
services.

QO The method or sources of data that the LEA will use under 34 CFR§200.78 to determine the number
of private school children from low income families residing in participating public school attendance
areas, including whether the LEA will extrapolate data, if a survey is used,

O The equitzble services the LEA will provide to teachers and families of participating private school
children.

O If the LEA disagrees with the views of the private school officials on the provisions of services
through a contract, the LEA must provide the private schools the reasons in writing why the LEA

chooses not 1o use a contractor.
O How the proportion of funds allocated for equitable services is determined.

O Whether the LEA will provide services directly or through a separate government agency, consortium.

entity or third-party contractor.

Whether to provide equitable services to eligible private school children by pooling funds oron a
school-by-school basis. -
O When, including the approximate time of day, services will be provided.

%,



G Whether to consolidate and use funds available for Title I equitable services in coordination with
eligible funds available for equitable services under programs covered under Section 8501(b) to
provide services to eligible private schoo! children in participating programs.

O The written affirmation that consultation has occurred must provide the opticn for private school
officials to indicate such officials” belicf that timely and meaningful consultation has not occurred or
that the program design is not equitable with respect to eligible private school children. (ESEA
Section 11T 7(b)(1)).

Title VIII (Title 1, Part C; Title II, Part A; Title 111, Part A; Title IV; Part A; Title IV, Part B) (ESEA, as
amended, Section 8501(b).)

Q How the amount of funds available for equitable services is determined.

O Whether the agency, consortium, or entity responsible for providing equitable services will provide
those services directly or through a separate government agency, consortium, or entity, or through a

third-party countractor.

(O Whether to provide equitable services to eligible private school participants by: (1) by creating a pool
or pools of funds with all of the funds allocated under programs covered under section 8501(b); or (2)
a school-by-school basis based on each the proportionate share of funds available to provide services

in each school.

QO Documentation: Each LEA shall maintain in the LEA’s records, and provide to the SEA involved, a
written affirmation signed by officials of each participating private school that the meaningful
consultation required by this section has occurred. The written affirmation shall provide the option for
private school officials to indicate such officials’ belief that timely and meaningful consultation has
not occurred or that the program design is not equitable with respect to eligible private school
children. If such officials do not provide such affirmation within a reasonable period of time, the LEA
shall forward to the NH DOE the documentation that such consultation has, or attempts at such

consultation have, taken place. (SEC 85¢1(c)).

We agree that timely and meaningful consultation occurred before the LEA made any decision that
affected the participation of eligible private school children in the Title I, Part A program and in

Title VHIL.

; 7 f e S i
/o %"@fz‘@ Wit S . e 2922772
Public Schoo! Official Date Private School Represetative Date

SELOOC D s IR £ Achoa Acadtiwm NH
' Name of Private{School Agency or School

LLFLAON AT
Local Education Agency

[[] THIS SCHOOL DOES NOT WiSH TO ACCEPT FEDERAL FUNDS.

The LEA must maintain a copy of this form in its records and provide a copy to the NH DOE.
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EXTENDED LEARNING OPPORTUNITIES

The Laconia School District shall allow extended learning opportunities as a means of
meeting the diverse instructional needs of students with different talents, interest, and
development. All such opportunities must be aligned with the school’s educational
goals and objectives. These opportunities are expected to meet the content, concepts
and skills of course competencies established at the high school.

Such opportunities may provide credit or supplement regular academic courses. At the
discretion of the Principal, credits can be granted for extended learning activities,
including, but not limited to, independent study, private instruction, internships,
community service and work study. Where credit is not granted, such experiences may,
at the discretion of the Principal, be used to fulfill prerequisite requirements for
advanced courses. The Laconia School District may limit students to one credit per
year or equivalent to four in their high school career of extended learning opportunities
unless the student has proven success in meeting course competencies through
extended learning opportunities.

Students or their parent/guardian shall be responsible for extended learning
opportunities expenses, including tuition, textbooks and transportation, unless otherwise
recommended and approved by the Superintendent. Extended learning opportunities
shall not be provided for students below grade nine.

The Superintendent shall develop procedures related to this policy.

Adopted: April 1, 2008

Ll
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LACONIJA SCHOOL DISTRICT
Office of Extended Learning
Grants Administrator/21% CCLC Program Director
Job Description

Office of Extended Learning (OEL) is supported primarily by the 21+ Century Community
Learning Centers grant which provides funding for extended school day and extended school
year programming. The Grant Administrator/21% CCLC Program Director reports directly to the
Assistant Superintendent and the Advisory Board. Duties include:

» Oversee all Office of Extended Learning programming in the Laconia school sites to ensure a
safe, nurturing learning environment for students, families, and staff.

» Hire and supervise staff to work in Office of Extended Learning programs including: Site
coordinators at each school; ELO Coordinator at Laconia High School; PIQUES/Title [
teachers; after school teachers, staff and summer program staff.

« Participate and facilitate the required components of the Out of School Time — Career
Pathways grant to include participation of professional development opportunities with the
NH Learning Initiative.

« Ensure lesson plans of Project-based Learning activities reinforce and align with statewide
and district policy and initiatives.

» Oversee the internal and extemal evaluation methods to support Office of Extended
Learning’s continuous improvement.

» Develop and manage multiple budgets in coordination with district business administrator to
include research funding and feasibility for sustainability and expansion of program.

» Adhere to district, state and federal mandates and policies. Develop program policies and
guidelines to ensure the integrity of program.

»  Oversee written and verbal communications with school-day staff, administrators and parents

» Develop and implement effective marketing/media practices to advance community
awareness, support and public relationship re: Office of Extended Learning Programs.

» Assist in expanding and strengthening community partnerships to promote and strengthen the
Office of Extended Learning programs and youth outcomes to include contracting and/or
partnering with the services of local organizations and local higher education institutions.

» Provide professional development opportunities for Site Coordinators, staff and partnering
organizations

» Network with other Program Directors at the state level under direction of NHDOE 21-
CCLC Program Managers to include attending recommended state, regional, national
training sessions

»  Assist in the co-facilitation of the Advisory Board, Family Engagement Workgroup, Student
Leadership Teams

» Serve as a member of the Laconia School District administration team

o Fulfill other requirernents as may be determined by federal and state guidelines

L7



Out of School Time Transition Coordinator
Job Description

Qualifications to include experience in:
o Out of School Time Initiatives:

O °C o 0O

Work-based Learning/CTE

Extended Learning Opportunities

Internships/Apprenticeships

Experience with Relationship Building and Collaboration with
Community/Business Professionals

Project-based Learning {k-12) related to Career Clusters with emphasis on STEM
related fields.

Engagement and Empowerment: best practices in youth, family and community.

e Facilitation of System Change {Community Mapping/Logic Model implementation and
execution)
Managing budget and narrative reporting
Sustainability efforts to include continued investment of Stakeholders and Grant
research and writing.

Roles and responsibilities/Oversee all aspects of OST-CP components including:

* & & 5 & @

Mentor identified Stakeholders to transition as leads in key components of
OST-CP and its alignment with 21 st CCLC

Assess and coordinate teacher’s interest/need with active Community/Business
Partnerships

Coordinate the OST-CP associated professional development for stakeholders
Facilitation of Family Empowerment Workgroup, Student Leadership Teams at
LHS/LMS

Coordinate, conduct and report results of Gallup Poll assessment

introduce and manage World of Work to Elementary levels

Assist in the AWATO/XELLO implementation per grade level

Implement community mapping/logic model process

Act as liaison between distinct and NHL/NHDOE

Actively participate in PoG Advisory Board

L3



Extended Learning Opportunity Coordinator — Fulltime — Laconia High School
180-day contract-8 hours a day (8:00AM to 4:00PM)

General Description: Extended Learning Opportunities (ELO) provides experiential, applied
learning and enrichment activities including internships, apprenticeships, industry-recognized
credentialing, and field work studies by partnering with diverse community organizations,
institutes of higher learning and business entities aligned with Laconia School District
competencies. Students will have the opportunity to eam credit based on their demonstration of
learning, acquisition of competencies as outlined in the pre-validated ELO Leaming Plan that
includes collaboration with teacher sponsor, community/business professionals managed by the
ELO Coordinator.

QUALIFICATIONS: Bachelor’s Degree in Education or related field, experience with Project-
Based/Work-Based Learning preferred.

Responsibilities for this pesition consist of the following:

» Oversee ELO with the goal of the implementation/establishment of 50 individual ELOs
during the school year by informing and recruiting students.

» Meet with students to develop ELO projects by establishing a consistent schedule during
Sachem Support Block and/or during non-traditional school hours.

« Participate in regular meetings with LHS administrators, Office of Extended Learning
Administrator and Team, Director of Guidance, Student Service Coordinator, Academic
Coordinator for Teaching and Learning,

 Participate in the Portrait of Graduate Advisory Board and Out of School Time Career
Pathways Professional Development sponsored by the NH Learning Initiative.

» Assist students in drafting their ELO Learning Plans

» Identify, recruit, and build capacity of teacher sponsors and community/business
professionals for ELO placements.

» Coordinate and lead the Pre-validation Committee meetings.

« Communicate regularly with teachers and community/business professionals to ensure
successful completion of the ELO projects and to ensure students are meeting expectations
and guidance/supports are put in place.

+ Lead the evaluation process with input from key stakeholders regarding pertinent rubrics to
assess competencies, Portrait of a Graduate attributes, and other measurement tools to define
student growth and outcomes.

« Promote ELO information and successes with the use of multiple web-based social media
outlets.

« Coordinate students’ demonstration of learning final presentations to include a panel of
pertinent community/business members to evaluate students’ work using an ELO rubric.

» Oversee record keeping that establishes accountability measures and tools to document
progress. Examples include student enrollment and attendance records; data entry for internal
and external reporting, reports to NHDOE, NH Labor Regulations, efc.

» Manage the teacher stipend forms for reimbursement of services.

(9



SCHOOL ADMINISTRATIVE UNIT THIRTY

Office of Extended Learning: Site Coordinator
POSITION DESCRIPTION

POSITION TITLE: 21st Century Community Leaming Center Program Site
Coordinator-Office of Extended Learning

REPORTS TO: Office of Extended Learning (OEL) Program Administrator
LOCATION:

QUALIFICATIONS: Bachelor’s degree, and/or Certification in Education and/or Youth
Development with five or more years of equivalent experience with a 21st CCLC afterschool
program. Experience in a 21st CCLC afterschool program and staff management preferred.

SUPERVISES: Academic/Enrichment Teachers, Academic/Enrichment Instructors, PIQUES
Tutors, Program Assistants, and Plymouth State University interns and practicum students

WORK YEAR: 2022/23 School Year; (July 5, 2022-June 15, 2023); 210 days; 8 hours per day

EVALUATION: Will meet with Office of Extended Learning {OEL) Program Administrator at
the beginning of employment term and at least once prior to the end of the school year.
Evaluation will be based on ability to prioritize and complete tasks and to balance both
short-term and long-term goals independently, knowledge of best practices in youth development
and high quality programming, and utilizing time and workload efficiently.

OVERALL RESPONSIBILITIES:

The 21st Century Community Learning Center (21st CCLC) Program creates a safe and positive
out of school time environment where every student has an opportunity to grow academically,
socially, and emotionally. The Site Coordinator develops, implements, and coordinates several
programs and activities to meet this goal including the federally mandated GPRA. measures,
tutoring services, and enrichment classes, implementation of the USDA. snack program for after
school and summer. The Site Coordinator assists in overseeing components of the Out of School
Time-Career Pathways (OSTCP) grant. All communications and progress of students and
families within the program must be documented within the NHDOE managed iformation
system (CAYEN). The 21st Century Site Coordinator works to ensure all grant deliverables are
met for the 21st CCLC grant and aligned with GPRA measures within their school site.

PERFORMANCE RESPONSIBILITIES:
® Plans, develops, and implements all program aspects the 21st CCLC Extended Learning
Day Program
* Provide written individual or group lesson plans to attain the GPRA Measures as
mandated by NHDOE and 21st CCLC federal grant with Program Administrator
approval prior to implementation
¢ Recruit, train and supervise staff members with assistance of Program Administrator

Initial Date 70



SCHOOL ADMINISTRATIVE UNIT THIRTY

Ensure adequate staffing to maintain staff to teacher ratio of 1:12-15 daily

Implement and oversee the Out of School Time -Career Pathways Grant (OSTCP) Action
Plan as it pertains to the building site

Incorporate the Portrait of a Graduate attributes with project-based leaming activities
Collaborate with school day faculty to ensure the success of program participants

Work with families to encourage family engagement in student leaming

Assist teachers, staff, community/business partners, interns, and program volunteers to
deliver high quality programs and activities to students

Provide linkage to school day learning objectives by attending faculty, PLC, Tier 11
PBIS/RTT meetings at site as needed

Actively participate in staff development workshops that are designed to contribute to
personal and professional growth

Attend New Hampshire Learning Initiative Future Leamning Pathways professional
developrient Opportimities 45 scheduted

Partner with OEL administrator in the facilitation of Parent Engagement Workgroup and
Student Leadership Teams

Attend regular OEL Leadership Team meetings and communicates progress towards
programimatic outcomes to Program Administrator

Recruit and maintain the maximum number (minimum ADA of 50) of students enrolled
Planning, coordination and implementation of 25 day (minimum) summer program
Promote, recruit and register Summer Leaming Program participants

Partner with school site parent organizations

Maintain student records to track enrollment, attendance, academic achievement, and
other indicators as necessary for local and state reporting purposes

Maintain regular contact with families of enrolled students

Promote the programs of the OEL using various methods (newsletters, website(s), email
flyers, social media tools)

Provide regular performance feedback and evaluation of all site staff/interns

Manage and perform all duties associated with the USDA Snack Program

Other duties as assigned

¥

EXPECTATIONS:

Ability to work cooperatively and as a team player in all professional associations.
Perform all responsibilities in accordance with District policies in an ethical and
professional manner

Rec’d copy of Laconia School District Personnel Manual and OEL Employee Protocols

Inmitial Date '7 (* Da



SCHOOL ADMINISTRATIVE UNIT THIRTY
OFFICE OF EXTENDED LEARNING LEAD STAFF

POSITION DESCRIPTION
POSITION TITLE: Officc of Extended Learning Lead Staff
REPORTS TO: Site Coordinator, Program Dircctors
QUALIFICATIONS: Minimum age 21; Some knowledge or experience in youth
development and/or program design and delivery
SUPERVISES: Not applicable
WORK YEAR: Scc terms on Classified Personnel Employment Form
EVALUATION: Provided annually by Site Coordinator

PERFORMANCE RESPONSIBILITIES:

1. Plan and facilitate engaging enrichment activities for students in grades K-5.
2. Tum in lesson/activity plans for each class or unit taught to include outline of activities.

3. Assist Site Coordinator with monitoring students to ensure student safety {(recess, cafeteria,
classrooms) and a positive extended day atmosphere.

4. Support students by managing behavior issues that occur in the classroom and promote
positive student interactions.

5. Attend staff meetings.

6. Participate in professional development opportunities to improve understanding and job
performance.

7. Maintain confidentiality of information regarding students.
8. Alert Site Coordinator to any concerns about students.

9. Perform other duties as requested by Site Coordinator and/or Program Directors.

TERMS OF EMPLOYMENT:
Necessary Knowledge, Skills and Abilities:

1. Some experience, education and/or level of involvement in youth development,
education, or youth program design and delivery.

PHYSICAL ACTIVITY REQUIREMENTS:

Primary Physical Requirements:

{Not, Rarcly, Occasionally, or Frequently Required)

initial 7[



SCHOOL ADMINISTRATIVE UNIT THIRTY

OFFICE OF EXTENDED LEARNING OFFICE ASSISTANT

POSITION DESCRIPTION
POSITION TITLE: Office of Extended Learning Office Assistant
REPORTS TO: Site Coordinator, Program Dircctors
QUALIFICATIONS: Positive, professional interpersonal skills; proficient in basic

computer functions. Ability to manage busy front office in a school
environment. Some experience with youth development and/or education

preferred.
SUPERVISES: Not applicable
WORK YEAR: See terms on Classified Personnel Employment Form
EVALUATION: Provided annually by Site Coordinator

PERFORMANCE RESPONSIBILITIES:

1.
2.

Assist in taking attendance of students.

Manage the front office of the building during extcnded day hours (typically 4:00-5:30 pm),
ensuring the safe arrival and/or dismissal of students, admitting parents or visitors into the
building, answering phone calls, processing and documenting payments.

Assist Site Coordinator with monitoring students to ensure student safety when not at front
officc desk (recess, cafcteria, classrooms).

Support the extended day program by promoting positive student interactions.

5. Attend staff meetings.

Participate in professional development opportunities to improve understanding and job
performance.

Maintain confidentiality of information regarding students.
Alert Site Coordinator to any concems about students.

Perform other duties as requested by Site Coordinator and/or Program Directors.

TERMS OF EMPLOYMENT:
Necessary Knowledge, Skills and Abilities:

1. Proficiency in basic computer programs (Word, Outlook, Excel, etc.).

mitial



SCHOOL ADMINISTRATIVE UNIT THIRTY

OFFICE OF EXTENDED LEARNING STAFF ASSISTANT

POSITION DESCRIPTION
POSITION TITLE: Office of Extended Learning Staff Assistant
REPORTS TO: Sitc Coordinator, Program Directors
QUALIFICATIONS: Minimum age 16; Recommended by high school guidance
SUPERVISES: Not Applicablce
WORK YEAR: See terms on Classified Personnel Employment Form
EVALUATION: Provided annually by Site Coordinator

PERFORMANCE RESPONSIBILITIES:

L.

Assist Site Coordinator and lead staff with attendance, recess monitoring, serving snack and
dinner, clean up, and escorting students to and from different areas of the building ensuring
student safety.

Support students by monitoring student activities led by lead staff and promote positive
interactions.

Facilitate lesson plans and activities led by lead staff/teachers in the classroom.

Participate in professional development opportunities to improve understanding and job
performance.

Maintain confidentiality of information regarding students.

Alerts Site Coordinator to any concerns about students.

7. Perform other duties as requested by Site Coordinator and/or Program Directors.

TERMS GF EMPLOYMENT:
Necessary Knowledge, Skills and Abilities:

1. High School students must be in good academic standing at all times of employment.

PHYSICAL ACTIVITY REQUIREMENTS:

Primary Physical Requirements:

{Not, Rarely, Occasionally, or Frequently Required)

initial



Office of Extended Learning Intern

Site-Based Management

» Ensure consistency and communication between Site Coordinators.

* Act as a mentor for students.

* To observe and assist in all site activities, program staff and the instruction and supervision of students
in a safe learning environment.

¢ Ensure that students and behaviors are supported with positive, restorative and responsive practices.
» Assist in achieving positive social and academic outcomes and raising the literacy and numeracy
learning levels of Project EXTRA students.

* Assist with the development and implementation of individual or group lesson plans that reinforce
Common Core State Standards (CCSS).

* Assist in effectively managing site operations, including timely completion and submission of reports.
Record Keeping

* Take notes at meetings.

* Maintain the Cayen database so that all information is current.

» Assist in Class schedules and revise as needed.

+ Distribute, collect and record parent, teacher and student evaluations.

» Collect and organize program lesson plans.

* Have an understanding of the process to complete incident reports as necessary. .

* Assist with grant reporting as necessary.

¢ Enroll new students into the Cayen database.

» Maintain accurate timecard

» Communicate with the Site Coordinator of any days you will not be able to attend program.

School/Community Relations

* Communicate with and develop positive relationships with school staff and administrators, keeping
them infermed about Project EXTRA activities through website, newsletters, bulletin board updates,
announcements, meetings, etc.

» Attend school staff and grade level collaborative team meetings as needed.

* Ensure the program is engaging for students.

* Maintain professionalism with parents, staff and community.

* Contribute to Community and Staff Newsletters.

Program Development

» Provide ongoing opportunities for children to experience success.

* Incorporate the Project EXTRA vision and mission into the activities of the site.

* Assist in designing, developing and managing program components and career clusters that lead to
positive outcomes for the participating children and their families.

* Actively participate in staff development workshops that are designed to contribute to personal and
professional growth.

» Attend waekly Leadership Tearn meetings.

s Other duties as necessary,



Christine Gingerella

211 Pleasant Street-Apt.4
Laconia, NH 03246

christine f.gingerella@gmail.com

Professional Vitae

QUALIFICATIONS:
Administration: Coordinate and manage community initiatives and extended learning opportunities for students in

grades K through 12™ by building capacity among site coordinators, teachers, community based service providers,
parents, youth, business and community members at [arge. Responsible for evaluation components which include
monitoring proficiency/competency-based learning and enrichment programs, conducting Program Quality Assessment
process, MIS development, compilation, analysis and reporting. Manage and supervise a diverse staff consisting of
teachers, service providers, high school students, parents, college interns and community volunteers. lead the
community as the primary writer of proposals to state/federal and private foundations to include the research of
pertinent funding opportunities, convening of stakeholders regarding need assessment and appropriate program design.

Public Relations, Engagement and Awareness: Designed and implemented a variety of strategies regarding community
awareness, strategic planning and sustainability by informing, engaging, motivating and activating policy/decision-makers
at all levels and the general public regarding the value of Afterschool/Summer Programs and Expanded Learning
Opportunities. Foster and establish relationships between community/business members and youth in a variety of
community based leadership projects and youth employment programs.

Information Gathering and Presentations: Researched, facilitated, and presented at meetings/workshops addressing an
array of concerns or objectives in the area of community building, asset mapping, professional development and logic
model development/implementation.

Other Skills: Designed logos and slogans for Central Falls Community Center, SCOPE, and the COOL Summer program.

WORK EXPERIENCE:
2020 to present: Lead facilitator as a sub-recipient of the Out of School Time Career Pathways grant for Laconia

School District and active participant in the New Hampshire Learning Initiative Future Learning Pathways teams.
2012 to the present: Director of Laconia School District-Office of Extended Learning

1999 to 2012: Director of the SCOPE Initiative for the Central Falls School District to include role of

Project Manager for Central Falls High School District Level System Change Initiative Planning supported by Nellie
Mae Education Foundation focused on student centered learning and community empowerment (2011 to 2012)
and Administrator for Central Falls High School’s Guide to Success alternate schoo! focused on providing supports
to students regarding employment opportunities, off campus experiences, workshops by local and statewide
guest experts, and co-instruct with Sociat Studies Certified Teacher {2010 to 2012}

2009 to 2010: Interim Facilitator and Report Manager of the Square Mile Community Coalition — School Success
Initiative supported by United Way of Rhode Island.

2009 to 2010: Facilitator and lead grant writer for the Central Falls High School’s Expanded Learning Opportunity
Initiative supported by the Nellie Mae Education Foundation and Rhode Island After School PLUS Alliance.

2009 to 2010: Co-facilitator of the Extended Learning Time Planning Initiative sponsored by RIDE and RIAPSA
with support from the National Center on Time and Learning.

2009 to 2010: Member of the Summer Learning Task Force — State of Rhode Island Legislation

2008 to 2010: Co-coordinator of Calcutt’s COOL Summer Learning Program supported by the Nellie Mae
Education Foundation and Rhode Island After School PLUS Alliance

2005: Named Ambassador for the state of Rhode Island by the Afterschool Alliance, highlights include
participation in the annual Breakfast of Champions at the national headquarters and the coordination of the
“Lights On Afterschooll” where SCOPE Youth Council Members showcased their DVD production, “SCOPE in the
City” to approximately 100 youth, families, school and community leaders with broadcasts from WIAR/Channel
10 News.

"



PROFE

AL DEVELOP 1 EDUC N:

New Hampshire Learning Initiative-Future Learning Pathways ongoing professional development since 2020
Southern New Hampshire University-Masters of Education/Educational Leadership-Lakes Region Cohort 2014
Best Practices Conference on Curriculum, Instruction and Assessment, NHSAA and NHDOE, September 2014
Best Practices in Personnel Leadership, NHSAA, March 2014

Pathways to Common Core: Accelerating Achievement, Dr. Lucy Calkins, NHASCD Conference, January 2014
Balanced Assessment Practices to Enhance Learning, Jay McTighe, NHASCD Conference, April 2013
Developmental Designs 1 - {27 hours), Origins, sponsored by NH Inter-Lakes School District, July 2013

Best Practices Conference on Curriculum, Instruction and Assessment, NHSAA and NHDOE, October, 2013
Leadership and Learning Conference, Brett Gies, PhD with Leadership and Learning Center, August 2012
Common Core Standards (ELA and Math), Ri Department of Education, by the Dana Center from the University of
Texas- Spring 2012

BEST [nitiative Supervisor Training (32 Hour) Certificate Program, Health Resource in Action-Boston, MA
May-2008

BEST Initiative Youth Development Worker {32 Hour) Certificate Program, Health Resource in Action-Boston, MA
May-2007

[nstitute for Summer Learning Spring Conferences, John Hopkins University, Chicago lllinois 2006

Ambassador Training, National Afterschool Alliance, Washington, DC

Coalition for Community Schools Institute for Education Leadership, Kansas City, Missouri

Summer Institute 21% Century Community Learning Schools, Federal Department of Education,

Schools of the 21 Century Training, Yale University, Hartford, Connecticut

AmeriCorps® Training and Seminars {University of New Hampshire and Georgetown University of Washington,
DC} concentration in community involvement activities

Bachelors of Fine Arts, University of Rhode [sland, Kingston, Rhode Island

A



Bethanie Vachon
Email: vachon beth@gmail.com Phone: (603)387-0205

Objective: To bring 20 years of experience as an extended day educator to a student-centered
learning institution, while fostering a participative leadership environment where staff and
Students are able to form rewarding relationships and develop lifelong learning skills that extend
Jar beyond the classroom walls.

Professional Experience

July 2013 to Present, Laconia School District Office of Extended Learning
Director, PIQUES (Providing Individualized Questioning & Understanding of Essential
Skills); Associate Program Director, Office of Extended Learning

L 4
L

Leadership of team of 65+

Design, oversight and management of Title I and 21CCLC federally funded afterschool
academic intervention program (PIQUES)

Responsible for successful redesign of PIQUES program due to NCLB waiver

Research and implement best practices for Response to Intervention (RTI)-based academic
intervention

Plan and implement standards-aligned professional development for program educators, for
both afterschool and summer programming

Collaborate with K-12 administrators, educators to align with district objectives

Procure and manage all aspects of federally funded five year budget of $3.38 million, in
collaboration with Program Director and Steering Committee

2010 to June 2013, Laconia School District Project EXTRA 21stCCLC Program Assistant
Program Director; Supplemental Educational Services (SES) Coordinator

Research and write grant applications

Schedule and plan annual fundraising events

Collection and reporting of data for annual performance reports at the state level

Backup and assistance to Program Administrator

Develop SES Program (Title I tutoring) at three Title I Elementary schools

Hire, provide PD and training, supervision and evaluation of SES tutors

Coliaborate with parents, teachers and tutors to develop SES student learning plans
Collect and analyze data from student assessments to aid in development of student goals

2005-2010, Assistant Program Director

Oversee Elementary Programs (three sites) to ensure alignment of program initiatives
Supervise and evaluate Elementary Site Coordinators, Americorps and Vista members
Collection and tabulation of fee collections and billing

Oversee and maintain NH Child Care Licensing requirements

2004-2005, Elementary Program Director

Oversee each of three elementary sites to ensure consistency between programs
Coordinate meetings and professional development
Schedule and plan community events
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Bethanie Vachon
Email: vachon beth@gmail.com Phone: (603)387-0205

e Develop consistent commumnication and business control systems between sites

» Kit development to include researching curriculum and aligning instruction with best
practices and grade level standards

¢ Collaborate with building administrators, facility managers, and classroom teachers

& Assist in hiring staff

1996-1998, Language Instructor, Okinawa Japan
® Private language instruction (English and French) to students ages 2-40 WEE School,
Okinawa Japan

Education
e Pursuing Ed.S, School Psychology, Plymouth State University 4.0 GPA
e Master of Arts, Education: Special Education, Data & Assessment, Ashford University 4.0
GPA
o Masters Certificate in Afterschool Education, Arcadia University
# Bachelor of Arts, Organizational Management, Ashford University 4.0 GPA
e Bachelor of Fine Arts, New England College

Li d i
¢ Grantsmanship Training Program
e Level 4 Afterschool Administrator; Afterschool Master Professional, Workshop Trainer,
Faculty, Individual Mentor, Program Consultant: NH Department of Health and Human
Services Child Development Bureau
Bullying and Autism Spectrum Disorders
ASCD Trauma-Sensitive Schools
Youth Mental Health First Aid
Crisis Prevention Institute (CPI)

o & & @

Professional Organizations

e Council for Exceptional Children (CEC)
National Afterschool Association (NAA)
New Hampshire Afterschool Network (NHAN)
National Association of School Psychologists (NASP)
Association of School Curriculum and Development {ASCD)
New Hampshire Association of School Psychologists (NHASP)

Interests, Community Activities
¢ Advisory Panel (Education), Belknap Mill Society

National Asseciation of School Psychology (INASP) Student Leader, PSU
Board of Directors, Lakes Region Habitat for Humanity, Grant writing committee lead
Supervisor, Laconia Ward 3 Election Official

® & @

References
Available upon request



KENNETH MARTIN
73 Lower Deerfield Road, Northwood, NH 03261
603.828.9187 - email: kmartin@laconiaschools.org

PROFESSIONAL EXPERIENCE

Laconia High School - Huot Technical Center, Laconia, NH 2003 - present
Teacher, Pre-Engineering and Manufacturing Engineering Technology

* Manage classroom coverage of Pre-Engineering & Manufacturing courses; assume all responsibilities of regular
classroom teacher, including professional development, communication with parents, assessment of students,
and providing individual assistance to students as needed.

* Extensive experience instructing course content from Engineering By Design, Project Lead The Way, and
Engineering the Future curriculum; adherence to State Competencies in Pre-Engineering & Machine Tool courses
at the Huot Technical Center, also following national/local industry standards while employing project-based
learning and authentic assessment approach. I'm currently qualified to proctor multiple levels of CAD
certifications, additive-manufacturing certifications, and Lean Six Sigma certifications,

» ldentified, developed, and maintained grants that funded student scholarships and industry level engineering
software for the classroom.

New Hampshire Community Technical College, Laconia, NH 1998 - 2003
Instructor of Industrial Technology

+ Updated the curriculum for the Industrial Technology Program, provided challenging course work, innovative
projects, and stimulating exercises while utilizing active learning techniques and a hands-on-real-world approach.,

* Promoted the latest technology and technigques found in industry providing access to National Certifications for
students at every educational level.

X-L Corporation, Nashua, NH 1983 - 1996
Supervisor, Engineering Sheet Metal and Machine Shop

+ Began working in machine shop, precision sheet metal shop, welding and assembly areas eventually through
professional development courses in Leadership and Management ~ | was promoted to Shop Supervisor.
Responsibilities included supervision of multiple departments, employee hiring, product scheduling, employee
evaluation, on-going professional training and retention of 35 to 45 employees.

» Directed research, implementation and development of design (CADD & CAM) with engineering systems,
computerized planning and inventaory control system that increased production and accuracy to 96%.

United States Marine Corps and Reserve 1980 - 1986
2161 Field Machinist & Engineer

OTHER EXPERIENCE

New Hampshire Department of Corrections, Laconia, NH — Corrections Officer 1996 - 1998
Northwood Police Department Northwood, NH — Police Officer — part time 1996 - 1998
United States Department of Justice, Concord, NH — Special Deputy Marshal — part time 1996 - 1998
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KENNETH MARTIN kmartin@laconia.k12.nh.us

LEADERSHIP & ADDITIONAL TRAINING EXPERIENCE

Laconia School District — Office of Extended Learning

After-School Site Coordinator

21st Century Community Learning Centers at Laconia High School 2006 - present

* OQversee all after-school program staff, program operations, implementation of programs, site activity, budget,
staff training & schedules, and their payroll.

Laconia School District — Office of Extended Learning

ELO - Extended Learning Opportunity Coordinator

21st Century Community Learning Centers at Laconia High School 2016 - present

» Responsible for developing and monitoring the schools ELO policies and procedures. Working with students,
staff members and community members in the development and approval of individual or group learning plans.

Summer Camp Coordinator - Huot Technical Center — Laconia, NH 2016 - present
+ Responsible for developing summer program opportunities. Oversee and lead a small team of staff members in
the day to day activities of various STEM related summer camps.

Huot Safety Coordinator & District Joint Loss Committee Member 2015 - present
» Collaborate with Huot Director on updating classroom and shop area safety initiatives. SDS, Lock-Out Tag-Out,
Fire safety, safety documentation and signage. Conducting on-going professional development training on Safety.

S.T.E.M. Department Head, [.aconia High School 2009 - 2011
* Collaborate with the District S.T.E.M. committee to implement project-based learning activities for high school
math and science classes.

Technology Integration Facilitator — Huot Technical Center

» Effectively integrated technology use into instructional routines and processes.

* Support and train teachers, students, and administrators with technology hardware and software in an
educational setting.

Instructor - Adjunct Faculty - New Hampshire Community Technical College, Laconia, NH 2008 - present
+ Currently certified to teach Solid Modeling, Blueprint Reading, and Manufacturing Processes.

TEACHER EDUCATION & RELATED CERTIFICATIONS

2012 Milltronics C.N.C. Mill & Lathe Training Certification, Milltronics CNC Machine Company, Waconia, MN

2004 Comprehensive Technology Education Certification — Experienced Educator Certificate #75702
State of New Hampshire Department of Education

2003 Alternative IV Teacher Certification Process — State of New Hampshire Department of Education

2000 National Certification in Precision Machining, National Occupational Competency Testing Institute,
Big Rapids, Ml

1998-09 Teacher Preparation Courses, NHTI, Concord, NH - Lakes Region Community College, Laconia, NH

1996 Corrections & Police Officer Certifications, NH Police Standards & Training Council, Concord, NH
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Jacob W. Colby

50 Woodland Ave

Laconia, N.H. 03246

(603)455-0125

Education Experience: University of New Hampshire, Durham N.H. B.A. in History, Focus:

Ancient and Medieval History

Professional Experience

2018-Present: Project EXTRA Site Coordinator Elm Street School
Laconia School District, Laconia, NH

* & & 9

Planning for daily meetings and group activities for an academically-based K-35 after
school program.

Supported and led a staff of 9 in day-to-day operations and goals.

Data collection and management.

Behavior management in collaboration with staff, school day staff and parents.
Facilitated staff meetings to ensure staff direction is unified and clear, as well as to give
staff the opportunity to have their ideas implemented in the program.

2016-Present: Behavior Specialist, Elm Street School
Laconia School District, Laconia, NH

School wide assistance with student behavior crises

Assistance with planning and implementation of behavior plans

Data collection and management

Commumication with Teachers, Staff, Students, Parents regarding behaviors and plans
surrounding behaviors

Processing and planning with students with major behaviors occurring during school day

2011 - 2016: Project EXTRA! Woodland Heights Site Director
Laconia School District, Laconia, NH

2010 -

Planning for daily meetings and group activities for an academically-based K-5 after
school program.

Supported and led a staff of 9 in day-to-day operations and goals.

Data collection and management.

Behavior management in collaboration with Lead Staff, Staff Aides, School Day Staff
and Parents.

Facilitated staff meetings to ensure staff direction is unified and clear, as well as to give
staff the opportunity to have their ideas implemented in the program.

2011: Project EXTRA!, Middle School Site Director

Laconia School District, Laconia, NH

Planning for daily meetings and group activities for an academically focused 6-8 after
school program.
Supported and led a staff of 8 in day-to-day operations and goals.
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e Data collection and management.

Behavior management in collaboration with staff, school day staff and parents.

o Facilitated staff meetings to ensure staff direction is unified and clear, as well as to give
staff the opportunity to have their ideas implemented in the program.

2009 - 2010: Newmarket High School, Teacher Assistant
Newmarket School District, Newmarket, NH
¢ Maintain daily logs on the behaviors and activities of students in the classroom, to be
turned in to the special education case manager.
¢ Worked closely with special education case managers to ensure students received
required services throughout the day.
¢ Assisted teachers with all classroom functions whenever possible.

Jan 2007- June 2008 Woodland Heights Elementary After School Program, Lead Staff
Laconia School District, Laconia, NH
» Provided enriching math, reading, social studies and writing activities after school.
e Managed and taught groups of children in a classroom environment through the use of
various lesson plans and self made activities daily.
o Collaborated with other LEAD Staff and Woodland Heights School Teachers to establish
lesson plans, behavioral contracts, and to ensure an efficient and pleasant working and
teaching environment for both parties.

2004- Present Project EXTRA! Summer Program, Lead Staff

Laconia School District, Laconia, NH

~Provide fun, inclusive educational activities to the K-3 age group to keep math, reading and
social skills proficient through the summer months, as well as provide a variety of arts and crafts
and physical activities throughout the day.

-Manage small and inclusive groups of 8-10 children in daily activities and on field trips.
-Ensure children are in a safe and supportive environment throughout the day.

Related Experience

2010 Newmarket High School, Assistant Varsity Track Coach

Newmarket School District, Newmarket, NH

2007 Laconia High School, Assistant Varsity Track and Field Coach

Lacoma School District, Laconia, NH

2004 Garrison Elementary School, Practicum Experience

Dover School District, Dover, NH

-Experienced the routine of a school day from the teacher’s perspective by attending a specific
classroom for a set number of hours a week.

-Assisted with lessons, class set up and management.

-Worked one-on-one with a child in the classroom on reading and math.

-Collaborated with the classroom teacher on a lesson I was to create and present to the entire
class on my own.
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Kierra Green
{603) 970-1612
kgreen@laconiaschools.org
24 Gilford Ave. Laconia N.H. 03246

EDUCATION-
Plymouth State University
Graduate
Youth development & Education
Degree GPA:3.3
WORK EXPERIENCE-
1.) Pleasant Street Elementary School,
Laconia, N.H. Site Coordinator.
Aug. 2019- Present

2.y WOODLAND HEIGHTS
ELEMENTARY SCHQOL, Laconia, NH
Intern as site coordinator at the

afterschool program,
Jan 2019-May 2019

3.) PLYMOUTH PARKS AND

RECREATION, Plymouth, NH
Afterschool care provider, Sep
2016-May 2019

Professional development-
1.5 Hours of training on trauma
informed care
4 Hours of training on after school care
6 Hours Nurtured Heart Approach
2 Hours ALICE Training
15 Hours Primex Training
6 Hours Search institute
2 Hours restorative classroom

4 Hours ACROSS NH- out of school care

Certifications:

s After school professional
¢ Trauma informed care

o (PI Certification

o (PR Certification

e ALICE

Additional Skills-
Proficient in Cayan computer
system
Proficient in Microsoft word
Proficient in Microsoft power point
Soft skills-
Good communication skills
Works well with others
Critical thinker
Dependable
Goal orientated

Degrees-

¢ Highschool graduate

e Bachelor's degree:

+ Major- Youth Development and
education

¢ Minor- Social work, child and family

services
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Dylan Rowen

127 Union Ave, Laconia, NH, 03244
T:603-254-5187 E:dylanrowen123@gmail.com

Objective
To gain a position as a Site Director within the Laconia Schoof District

Education
Plymouth State University August 2015-December 2019
Bachelor of Science, Youth Development in Education

Experience
Senior Program Director March 2021~
Present
Provide high-quality programs and activities that build upon youth's strengths
Develop positive, meaningful, and healthy connections with peers and adults
Suopervise and provide resources and support for my staff to be successful

Youth Peer Support Specialist August 2019-March
2021

Guide youth in finding their voice by working lon 1

Use lived experience to provide strategies to youth

Updates documentation for Medicaid

Volunteer Pemi-Baker Travel 3-4 Grade Basketball Coach February 2019
QOrganization of practices that accommodated for both boys and girls

Develop innovative strategies and plays

Offer guidance to players on the court

Volunteer Plymouth Thundercats 10u Baseball Coach March 2018- June
2019

Facilitate practices and provide useful information of the sport

Teach advanced fundamentals of the garme of baseball

Promote positive sportsmanship, team work, courage and good citizenship

{ampton Parks and Recreation June 2016- February 2020
Four years experience as an After School Program counselor and three years experience as
Summer Camp counselor

Work with small groups between 4-12 kids; 1:1 experience with students

Organization of recreational activities for enrichment purposes
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Skills

Plymouth Parks and Recreation June 2016-February 2020
Work with kids from Kindergarten to fourth grade

Provide diverse opportunities through enrichment

Build partnerships with community members and other employees

Use of interpersonal skills, strong conflict resolution skills and adaptability

Out of the box creativity, outstanding organizational skilis, classroom management

Strong passion for inclusion, providing opportunities for growth, use different methods to
accommodate each student’s learning style

Exceptional communicator; with parents and community members
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Aja Montague

64 Church Streer, Apt.3 @ Laconia, NH 03246 @ (603) 707-9450 € amontaguc(@laconiaschools.org

Objective

To serve and advocate for the Laconia youth and their families.

Profile

Motivated, teamplayer invested in the youth of Laconia and the Laconia Middle School as Senior Site Coordinator. Dedicated
and passiopate youth advocate with excellent team building skills and the ability to keep kids motivated. Flexible and versatile
— able to maintain a positive out fook and a calm demeanor under pressure.

Skills Summary
¢ Management ¢ Creative lesson ¢ Management of Records
¢ Youth Adocacy Planning ¢  Scheduling
¢ Classtoom Management ¢ Repornt ¢ Event Planning
¢ Restorative Practices Preparation * Management of Payroll

Professional Experience

Site Coordinator of REAL Initiative Program

LR BRI 2R SN BN 2 N 3

Developing and maintain ao afterschool program inline with the common core standards
Communicating with Program Director about classes and student progress, achievements and or concerns.

Communieating and working with fellow staff members to maintain a positive and productive work environment.

Advocating for the students and the program.

Maintain safety of students

Provide opportunities for children to expetience success
Manage staff and profressioal development needs
Management of payroll and billing

Management of all students records

Event planning

Lead Staff of the Boys & Girls Club

LR K B B S BN N

Developing Lesson Plans for Moming Program
Overseeing students and their safety dugng Summer Camp
Communicating with Site Dircctor about student progress, achievements and or concetns.

Communicating and working with fellow staff members to maintain a positive and productive work environment.

Advocating for the students and the program.

Maintain safety of students

Provide opportunities for children to experience success
Manage site when

Lead Staff of Project EXTRA! Program

LK 2B R B B AN J

Developing Lesson Plans based on common core standards
Communicating with Site Director about dlass and student progress, achievements and or concerns.

Communicating and working with fellow staff members to maintain a positive and productive work environment.

Advocating for the students and the program.

Maintain safety of students

Provide opportunitics for children to expetience success
Manage site when Site Director is at meetings of trainings.

Medical Records Clerk/Receptionist for Pemi-Baker Home, Health & Hospice

*
*

Page | 1

Qversee front-office operations and provide impeccable customer service,
Mhaintzin a constant flow of communication between Physicians, RN’s and staff,
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Aja Montague

64 Church Strect, Apt.3 @ Laconia, NH 03246 € (603) 707-9450 € amontague@iaconiaschools.org

Management of Quartetly Medical Record Audits and reporting outcomes to management.
Maintain the Quartedy Record Review assignments and outcomes

Management of Patient Charts to ensure accurate documentation

Back-up for clectronic entering of employee timesheets into billing system

L IR K I J

Assistant Manager for London Fog and Pacific Trail

Management of payroll.

Maintaining thorough, up to date and accurate records.

Submitting all records in & dmely fashion.

Management of employee scheduling.

Maintaining a healthy and productive wotk environment.

Maintaining communication with head office and Staff.

Management of incident reports and their disclosure to the head office
Handling Public Relations with Consumets,

In store marketing.

*

L2 R IR BE SR K R

Employment History

LACONIA SCHOOL DISTRICT -Laconia, NH
Site Coordinator, 2013-Present
Lead Staff, 2010 to 2013

BOYS & GIRLS CLUB-1aconia, NH
Group Leader, 2016-Present

PEMI-BAKER HOME, HEALTH & HOSPICE - Plymouth, NH
Medical Records Clerk/Receptionist 2005 10 2009

Education

LAKES REGION COMMUNITY COLLEGE — LACONIA, NH
Assocciates in Fine Arts

GPA: 3.94

NEW HAMPSHIRE TECHNICAL INSTITUTE- CONCORD, NH
Childcare Administration ’

Page | 2
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350 Pleasant Street Laconia, New Hampshire 03246
Phone: (603)-524-2168 Fax: {603} 528-8452

February 25, 2022

To Whom It May Concern,

[ am pleased to write this fetter of support as we look to continue Project EXTRA funded by
the 21t Century Community Learning Center grant. This program, managed by the Laconia
School District's Office of Extended Learning, has allowed us to offer additional supports for
many of our students at Pleasant Street School. This includes tutoring, self-defense,
robotics, chess, and many other activities that promote student well-being.

Our programs at Pleasant Street School offer high quality learning activities that reinforce
our school’s missions and district's focus on Portrait of a Graduate attributes through
project-based and personalized learning approaches. The PIQUES tutoring program and
Summer Learning program has been very effective in assisting students with lost learning
due to the pandemic. Additionally, the teachers and staff who pariner with our building’s site
coordinator appreciate their ongoing communication and supports for the most at-risk
students to ensure success in afterschool, summer programs and the regular school day.

We are fortunate to have Project EXTRA at Pleasant Street School as it meets not only the
needs of our working parents but the varied academic and social needs of our students
while it continues to be a safe, nurturing, and welcoming environment for all involved. We
look forward to the continuation of funding to support its developments as we develop a
career, college, and life readiness focus with both 21st Century Community Learning Center
grant and the Out of School Time-Career Pathways grant.

Sincegely,
David Leve!

Principal

2017 New Hampshire Elementary School of the Year



Jim McCollum
Interim-Principal

David Bartlett
Assistant Principal

Craig Kozens
Athletic Director
Dean of Students

Jennifer Sottak
Student Services
Administrator

Lisa Hinds

Academic Coordinator

For Teaching &
learning

David Warrender

Huot Technical Center

Director

Mollie Greeley
Director of School
Counseling

Kaitlyn Salome
Continuing Education
Director

LACONIA HIGH SCHOOL

and
Huot Technical Center

february 1, 2022

To whom it may concern,

! am pleased to write this letter of support to the Laconia School District’s Office of Extended
Learning regarding the application for continued funding of the 21~ Century Community Learning
Center prant

Over the years, the Office of Extended Learning has developed a robust Extended Learning
Opportunities {ELO} program for our high school students with a process initiated by a student-
driven design, includes identifying an essential question and competencies, and incorporates a
mentor teacher and pertinent community partner. All ELO student work plans go through a pre-
validation process by the administrative team and students must also create a final presentation
that demanstrates their learning to a panel of scheol and community members. Our school has
been recognized for its performance in this area and we are excited to continue developing and
expanding student participation in this important area.

Additionally, the high school currently offers a variety of clubs that are very popular with our
students. Examples include Dungeons and Oragons, Archery, Painting, Summer 9- grade
transition/orientation program and the Student Leadership Team. With a continuation and increase
of funding, the Laconia High School envisions expanding on activities and programs to keep our
students engaged, increases their pro-socialization skills, and enhances their learning performance
in academics, healthy living options and career opportunities. This would include significant
expansion of summer programming that helps students remediate credits through project-based
learning experiences and recoup missed learning in specific content areas. Please recognize that
our students’ needs have increased due to the pandemic and the ELOs, summer programs and
after-school activities are critically necessary.

In conclusion, the award to continue funding the Office of Extended Learning is important as it
strengthens the work, we are developing with the Out of School Time Career Pathways grant that
reinforces our district’s Portrait of a Graduate.

Sincerely,

Jjnf McColilim

rincipal

Laconia high School
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Woodland Heights School
225 Winter Street
Laconia NH 03246
Phone: 603-524-8733 Fax: 603-528-8688

Dale Chenette- Principal Andrea Faller-Student Services Coordinator

February 25%, 2022
To whom it may concern,

I am pleased to write this letter of support as we look to continue Project EXTRA funded by the
21% Century Community Learning Center grant. This program managed by the Laconia School
District’s Office of Extended Learning has allowed us to support students’ academic growth, offer
project-based learning opportunities, and provide a safe environment for students after school
hours at no cost to families.

Our programs at Woodland Heights School offer high quality leaming activities that reinforce our
school’s missions and district’s focus on Portrait of a Graduate attributes through project-based and
persenalized learning approaches. The PIQUES tutoring program and Summer Learning program
has been very effective in assisting students with lost learning due to the pandemic. Additionally,
the teachers and staff who partner with our building’s site coordinator appreciate their ongoing
communication and supports for the most at-risk students to ensure success in afterschool, summer
programs and the regular school day.

We are fortunate to have Project EXTRA at Woodland Heights School as it meets not only the
needs of our working parents but the varied academic and social needs of our students while it
continues to be a safe, nurturing, and welcoming environment for all involved. We look forward to
the continuation of funding to support its developments as we develop a career, college, and life
readiness focus with both 21* Century Community Learning Center grant and the Out of School
Time-Career Pathways grant.

Sincerely,

Yk G

Dale Chenette, Principal

"Exsuring success for every student, every day, in every way"
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Elm Street School
478 Flm Street
Laconia, New Hampshire 03246
Phone (603) 5244113 Fax {603)528-1240

February 25+, 2022
To whom it may concern,

1 am pleased to write this letter of support as we look to continue Project EXTRA funded by the 21= Century
Community Learning Center grant. This program managed by the Laconia School District’s Office of Extended
Learning has allowed us to meet the academic, emotional and social needs of our students, provide a safe,
comfortable and welcoming afterschoot environment for our students in addition to providing an extension of
activities for students to take part in outside of our regular school day.

Our programs at Etm Street School offer high quality learning activities that reinforce our school’s missions and
district’s focus on Portrait of a Graduate attributes through project-based and personalized learning approaches,
The PIQUES tutoring program and Summer Learning program has been very effective in assisting students with lost
learning due to the pandemic. Additionaily, the teachers and staff who partner with our building’s site coordinator
appreciate their ongoing communication and supports for the most at-risk students to ensure success in afterschool,
summer programs and the regular schoo! day.

We are fortunate to have Project EXTRA at £lm Street School as it meets not only the needs of our working parents
but the varied academic and social needs of our students while it continues to be a safe, nurturing, and welcoming
environment for all involved. We look forward to the continuation of funding to support its developments as we
develop a career, college, and life readiness focus with both 21+ Century Community Learning Center grant and the
Qut of School Time-Career Pathways grant.

Sincerely,

B PPN = VYUY SV

Tara Beauchemin
Principal, Elm Street School

TARA BEAUCHEMIN, PRINCIPAL
GAIL BOURN, ACADEMIC ADMINISTRATOR
LISA HOLIDAY, STUDENT SERVICES ADMINISTRATOR
COLEEN POIRE, SECRETARY TORI CHASE, STUDENT OUTREACH COGRDINATOR
KELLY DOW, NURSE JAKE COLBY, BEHAVIOR SPECIALIST
HILLARY AYERS, SCHOOL COUNSELOR Q {



LACONIA MIDDLE SCHOOL

Dr. Alison Bryant, Principal Mr. Chrigus Boezeman, Assistant Principal
Ms. Angal Burke, Academic Coordinator Mrs. Jennifer Soitfak, Student Services

February 4, 2022

To Whom It May Concern,

Laconia Middle School is very fortunate to be able to offer after school and summer programs managed
by the Laconia School District’s Office of Extended Learning. Since the last grant award in 2017, Laconia
Middle School implemented the REAL {Relevant Experiences Advancing Learners) Initiative with great
success.

The REAL Initiative’s design was based on the results of a student interest survey and put an emphasis
on career, college, and life readiness. Prior to the pandemic, business and community professionais
regutarly partnered with our teachers in providing project-based learning where students explored
work-based experiences. Not only has there been a dramatic increase in daily average attendance, but
students are engaged and invested.

In addition, the REAL Initiative established a robust and dedicated Student Learning Team with the
purpose of being a “youth to workforce connection”. Each year, the Student Leadership Team
coordinates and hosts a community-wide event called “The REAL Collaborative” where community and
business professionals gather with students, teachers, and educational leaders to collaborate and
celebrate the REAL Initiative’s developments and success. In 2019, members of the Student Leadership
Team attended the “After-School for ALL!” rally in Washington, DC. Student Leaders met with members
of congress to advocate on behalf of their peers the continuation of 21+ Century Community Learning
Center funds at the federal level.

In conclusion, the continuation of funding to support the REAL Initiative is more crucial than ever as we
seek to respond to the academic and social needs of our students due to the pandemic. The REAL
Initiative offers afterschool and summer programs that provides a “double dose” of experiences to our
most-at- need student population that reinforces our focus on college, career, and life readiness.
Additionally, the continuation of funding is inter-reliant with the School Time-Career Pathways grant and
the district’s Portrait of a Graduate ambitious goals and objectives.

1 can confidently state on behalf of the Laconia Middle School that we hope to receive funding to
continue our partnership with the Office of Extended Learning knowing that the REAL Initiative assists
our students define their sense of purpose and authentically prepare for their future.

Sincerely,

Principal, Laconia Middle School

150 McGrath St., Laconia, NH 03246 phone: (603) 524-4632 fax: (603) 528-8675
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January 27, 2022

To Whom It May Concern,

As the Director of the Huot Technical and Career Center, Id like to add my support to the Laconia School
Districts application for continuation of funding for the Office of Extended Learning. | am a member of
the district’s administration team and a former coordinator of a 215 CCLC site in Vermont. | have
firsthand experience in both roles knowing the importance of after school and summer learning.

Since the district’s last 21 CCLC award in 2017, there has been positive and powerful developments in
the Office of Extended Learning’s program designs focused on career, college, and life readiness. During
after school and summer, students at the middle and high school level have more opportunities to
explore careers in a significant and authentic way.

As a result of the Office of Extended Learning’s shift in focus with experiential, hands-on, work-based
learning, our district was named as a subrecipient of the Out of School Time Career Pathways facilitated
by the New Hampshire Learning Initiative in partnership with the New Hampshire Department of
Education. The continued and increased funding to support the Office of Extended Learning is essential
in bolstering the Huot Technical and Career Center and the Laconia School District’s mission.

In conclusion, | offer my full support of the Office of Extended Learning’s proposal.

Best regards,

-;f"-,l.r _..-: ;| III."_\I
,.._,-""'l | S ‘\_/\
" Dave Warrender

Huot Technical and Career Center



Woodland Heights School

225 Winter Street
Laconia NH 03246
Phone: 603-524-8733 Fax: 603-528-8688

Dale Chenette- Principal Andrea Faller-Student Services Coordinator

February 25%, 2022
To whom it may concern,

I'am pleased to write this letter of support as we look to continue Project EXTRA funded by the
21" Century Community Learning Center grant. This program managed by the Laconia School
District’s Office of Extended Learning has allowed us to support students’ academic growth, offer
project-based learning opportunities, and provide a safe environment for students after school
hours at no cost to families.

Our programs at Woodland Heights School offer high quality learning activities that reinforce our
school’s missions and district’s focus on Portrait of a Graduate attributes through project-based and
personalized learning approaches. The PIQUES tutoring program and Summer Learning program
has been very effective in assisting students with lost learning due to the pandemic. Additionally,
the teachers and staff who partner with our building’s site coordinator appreciate their ongoing
communication and supports for the most at-risk students to ensure success in afterschool, summer
programs and the regular school day.

We are fortunate to have Project EXTRA at Woodland Heights School as it meets not only the
needs of our working parents but the varied academic and social needs of our students while it
continues to be a safe, nurturing, and welcoming environment for all involved. We look forward to
the continuation of funding to support its developments as we develop a career, college, and life
readiness focus with both 21* Century Community Learning Center grant and the Out of School
Time-Career Pathways grant.

Sincerely,

b Ul

Dale Chenette, Principal

"Ensuring success for every student, every day, in every way” (%L



Append 1x. |

Your Program Parameters
Elementary, Middle, High

A school year program

A Schoot

In a Schoo!

Your Calculation Results
Cost Ranges
WEEKLY Costs
Hours per Week (projected}
Costs Per Slot
Total Prograrn Cost
ANNUAL Costs
Weeks per Year (projected)
Costs Per Slot
Total Program Cost
HOURLY Costs
Costs Per Slot
Total Program Cost
DAILY Costs
Days per Week (projected)
Costs Per Siot
Total Program Cost

MONTHLY Costs {assuming 4.33 weeks/montk)}

Costs Per Slot
Total Program Cost

NH - Manchester
Muttiple
250

Youth:Staff ratio is between 11:1 & 15:1

Low

$73.98
$18,495.00

$2,441.34
$610,335.00
$4.11
$1,027.50
$14.80

$3,699.00

$320.33
$80,083.35

Median

$137.60
$34,400.36

$4,540.85
$1,135.212.03
$7.64
$1,91113
$27.52

$6,880.07

$595.81
$148,953.58

High

$188.51
$47,128.50

$6,220.96
$1,5655,240.48
$10.47
$2,618.25
$37.70

$9,425.70

$816.27
$204,066.40

18
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1/13/22,12:03 PM

Your Program Parameters

Elementary, Middle, High

Iha summer portion of a year round program
A School

Ina School

Your Calculation Results
Cost Ranges
WEEKLY Costs
Hours per Week (projected)
Costs Per Slot
Total Program Cost
ANNUAL Costs
Weeks per Year (projected)
Costs Per Siot
Total Program Cost
HOURLY Costs
Costs Per Slot
Total Program Cost
DAILY Costs
Days per Week (projected)
Costs Per Slot
Total Program Cost
MONTHLY Costs (assurning 4.33 weeks/month)
Costs Par Slot
Total Program Cost

NH - Manchester
Multiple
250

Youth:Staff ratio is betweern 11:1 8 15:1

$95.90
$23,975.00

$479.50

$119,875.00

$2.74

$685.00

$85.90

$23,975.00

$415.25
$103,811.75

Median

$134.97
$33,742.89

$674.86

S1EE T14.47

$3.86
$964.08

$134.97
$33,742.89

$584.43

$146,106.73

High

35
$184.91
$46,22777

$924.56
$231,138.83
$5.28
$1,320.79
$184.91

$46,22777

$800.66
$200,166.22

hitps./iwvww wallacefoundation.org/_layouts/15/waliace costealculator/resuitsexport.aspx?age=Elementary%2c+Middle%2c+ High. ..

Lo

https:/Awww.wallaceloundation.org/_layouts/15iwallace.costealculatoriresultsexport.aspx?age=Elementary%2c+Middie%2¢+ High&metro=NH+-+Manc. ..
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Portrait of a Graduate Advisory Board (2021-22)

Purpose: To connect the school and business community to support career development in the
Laconia School District Community.

Guiding Questions:

What jobs and career opportunities are there in Laconia and the greater Lakes Region?
Now? In 5 years? 10 years? Beyond?

What pathways are there in our school community to guide students to these jobs and
careers?

Advisory Board Members:

1.

Sl U

—
<

s
12.
13.

Andrew Hosmer, Mayor

Laura Dunn, Laconia School Board

Jennifer Ulrich, Laconia School Board

Dr. Larissa Baia, President of Lakes Region Community College (and Patrick Cate)
Karmen Gifford, Lakes Region Chamber of Commerce

Justin Slattery, Executive Director of the Belknap County EDC

Michael Seymour, Vice President of the Bank of New Hampshire

Kerry Dubois, Eptam Precision

Steve Tucker, Superintendent

. Jim McCollum, LHS Principal

Alison Bryant, LMS Principal
Dave Warrender, Director of the Huot Technical Center
Christine Gingerella, Director of the Office of Extended Learning

14. Mollie Greeley, Director of School Counseling

15.

Ken Martin, Huot Technical Center Teacher and ELO Coordinator

16. Derek Colquhoun, LHS Science Teacher

17. LeeAnne Keller, LMS Science Teacher

18. Monica Sawyer, LHS Student Learning Coordinator

19. Nicole Brady, LMS College and Career Exploratory Teacher
20. Kendora Harper-Cartier, LHS Student

21.

Paul Ganchi, LMS Student

17



Meeting Dates and Times (all on the 4th Tuesday of the following months from 3:15 to 4:30):

® & & & & 9

September 28th
October 26th
November 23rd
January 25th
February 22nd
March 22nd
May 24th

Meeting Location: Meredith Village Savings Bank Culinary Arts Center in the Huot Technical

Center

Career Working Groups: We are also looking to form a workforce working group with

representatives from the business sector for each. We are looking for representatives from what
the New Hampshire Employment Security calls the 16 Career Clusters so we can learn about the

needs and opportunities in these sectors.

q%
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Office_of Extended Learning ~ Laconia School District, Laconia, New Hampshire

The REAL Initiative (Relevant Learning Experiences Advancing Learners)

CASE STUDY 2018

The Office of Extended Leaming/ REAL Initiative’s case study was made possible by financicl

support from the New Hampshire Charitable Foundation {NHCF} and the Bank of New Hampshire.

Contributions from the following practitioners include:

¢ Karen Horsch: Consultant, Manchester, New Hampshire
¢ Suzanne Birdsall-Stone: Mott Foundation Fellow and Consuitant, New Hampshire
e Christine Gingerella, Executive Director Office of Extended Leaming

e Beth Vachon, Associate Director Office of Extended Learning

The REAL Initiative is a collaborative effort across many invested stakeholders including the Office
of Extended Learning's Advisory Board, Extended Learning coordinators, teachers, and
community /business partners, and the Laconia Middle School Student Leadership Team. Suzanne
Birdsall-Stone was a principal consultant for the project and assisted developing linkages to multiple
funders and parinerships. Karen Horsch, evoluator, provided valvable insight and analysis of

summer program data and the auvthor of the case study and evaluation narrative.

All inquiries regarding the REAL Initiative or the contents of this report should be directed to

Christine Gingerella at cgingerella@laconiaschools.org.
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THE REAL INITIATIVE

THE REAL INITIATIVE
CASE STUDY!?
Sept 10, 2018

BACKGROUND
Tlrje: Rfelevcmt’ Expen.?nces Advancing Learners {REAL} LACONIA NEW HAMPSHIRE
Initiative, which provides afterschool and summer g — "

i . X . Laconia, a community in the “Lakes
programming, seeks to develop curious, confident lifelong Region” of central New Hampshire, has
learners who will be active participants in their community a population of approximately 16,000
and contributing members of the 21 century workforce. The and three public elementary schools, one
REAL Initiative provides hands-on, project-based leaming middle schoof and one high school. In
activities matched to student interests in career/college that 2016, the Laconia School District had
are co-facilitated by certified teachers and members of the 1,983 students enrolled, with 59%
business and professional community. The goals of the eligible for free or reduced lunch. 63%
Initictive are to: of Laconic Middle School students are

. eligible for free or reduced lunch.
¢ Increcse the number of partners representing

business and the professional community who are
engaged and trained to instruct students in advancing their college, career, and life readiness
skills.

¢ Improve student competencies regarding essential 21 st century skilis including motivation,
resilience, self-discipline, focus, confidence, teamwork, erganization, and self-advocacy.

s  Advance student competencies in preparation for career, college, and life readiness.

* Increase the fteracy and numeracy skills and academic performance of regular attendees with an
emphasis on students designated with low sociceconomic status.

The Initictive focuses on middle school students and is led by the Office of Extended Learning in Laconia,
New Hompshire. It is supported through a 21 Century Community Learning Centers grant as well as
through funding from the New Hampshire Charitable Foundation, Bank of New Hampshire, and Reaching
Higher New Hampshire,

This case study examines the Initiative to date, including implementation and lessens learned. The
information in this summary comes from interviews with the Director and Assoclate Program Director of the
Office of Extended Learning as well as surveys conducted of students, teachers, and community partners
throughout the first year. A separate summary provides the highlights from the first year evaluation of the

Initiative.

REAL INITIATIVE OVERVIEW

For many years, the Office of Extended Learning has emphasized project-based learning portnered with
a student engagement approach, particularly at the elementary school level. The Office's interest in
community engagement and career development began in 2013 when the Director became active with the
town's 200x2020 committee. Supported by the Granite United Way, the committee includes community
and high school educational professionals committed to establishing eppertunities for Lakes Region students
to be successful in their vocationat/career and college pursuits with the long-term goal of providing 200
internships and apprenticeship by 2020. This committee has been o critical network for the REAL Injtiative.

' Authors: Karen Horsch, Consvbrant; Christine Gingerelle, Director, Laconia Office of Extended Learning; Beth Yachan, Asseciate
Directer, Laconia Office of Extended Learning; Suzanne Birdsall-Stone, Afterschool Consultant.
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This work led in 2014 to a Mayoral Summit sponsored by the NH Afterschool Network and funded by the
Mott Foundation through the National League of Cities, the purpose of which was to bring business and
municipa) and afterschool leaders together to discuss partnerships to engage students and create
workforce development pathways. One of the outcomes of this was o community needs assessment process
in 2015 that surveyed a variety of community sectors about the skills of interest to local employers which
led to validation of the importance of supporting workplace learning. A student inferest survey was also

REAL INITIATIVE TIMELINE

2013-Office of Extended Learning /Laconia School
Distriet joins the Lakes Region 200x2020 initictive
2014-Advisory Board oftends the NH Afterschool
Network's Mayoral Summit

2015-Community Assessment and Student Interest Survey
conducted

Fall 20146-Office of Extended Learning’s Advisory Board
revises its mission

Spring 2017-Cffice of Extended Learning awarded
fourth 5-year round of federatl funding

Summer 2017-Pilot summer learning program
incorporating community /business partners

Fall/Winter 2017. Office of Extended Learning
awarded funding from NH Charitable Feundation and
Bank of New Hampshire

Winter 2017.Student Leadership Team formed

Spring 2018-The first REAL Collaborative event held
Summer 2018-Award from Reaching Higher NH to
expand Student Leadership Team with Leconia High
School

Summer/School Year 203 8-2019.Community/ Business
partnerships and School District's $trategic Plon
incorporated in program timeline and design

School Year 201 8-2019-Finol evaluation results impact
continuous improvement sirategies for Office of
Extended Learning and the REAL Initiative

Spring 2019-Second Annucl REAL Collaborative to be
held

conducted to gauge the coreer interests of
Laconia's middle school students. At the same
time, the Laconia Mayor joined the Advisory
Board for Laconia’s Office of Extended Learning.

In 2016, the Advisory Board began to review is
beliefs and values, which led to o revislon to its
mission statement that highlighted the connectien
to workforce development: To supplement and
extend Laconia School District's engagement of
students in partnerships within the community to
provide individualized learning experiences
through varied pathways, to develop curious,
confident lifelong learners who will be active
participants in their community.

In summer 2017 and school year and summer
2017.2018, the Office of Extended Learning
developed the REAL hnitiative to advance this
new misslon ot the middle school level and
support middle school students to develop the
skills and knowledge needed to be contributing
members of the 21# century workforce. Three
components are foundational to the Initiative:

® Student Leadership: The REAL Initiative
fosters positive yeuth development by providing
numerous opportunities for student voice and
leadership, including the REAL Student Leadership
Team that helps to design and lead various REAL
activities.

e Community Engagement: The REAL Initiative seeks to engage and build the copacity of
professianals from the local community who provide students with a real-world lens on college and

career pathways and life readiness.

s Focus on the 4Cs: All REAL Initiative programing emphasizes the development of the 4Cs of 21+
century skills—communication, collaboration, eritical thinking, and creativity.? In $§Y2017-2018, the
Lacenia School District committed to implementing o PACE curriculum and assessment system that
emphasizes competency-based instruction which aligns with the 4Cs.?

In 2017 and 2018, the REAL nitiative received funding to support implementation and expansion from the
NH Charitable Foundation, the Bank of New Hampshire, and Reaching Higher NH.

Key components of the REAL Initiative—developing a student leadership team, convening an outreach
event, and refining summer programming—were solidified in 2018 and are discussed below.

2 http: / fwww.neo.org fassets /docs /A-Guide-to-Four-Cs.pdf
3 https: / fwww education.nh.gov/ossessment-systems /pace htm
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STUDENT LEADERSHIP TEAM
in Fall 2017, the Office of Extended Learning brought together a group of 16 middie scheol students
across all three grades for the purpose of designing and coordinating all aspects of a lounch event for the

REAL Initiative, the REAL Collaborative {described below}.

The Student Leadership Team is comprised of &%, 7%, and 8" graders from Laconio Middle School. Its rele
s 16 provide a youth-to-workforce connection. Students were referred to the feam by the Site Coordinator
and teachers. Care was taken to develop a team inclusive of different grade levels as well as learning

and leadership styles.

The REAL Leadership Team will continue to meet in schoo! year 2018-2019. New team members from the
incoming sixth grade have been identified and older team members will develop and deliver an
orientation for them. Funding support from NH Reaching Higher will help to ensure the momentum of the
Leadership Team Is sustained and to support their efforts to plan the 2 REAL Coliaborative for April
2019. The funding will also support the strategic collaboration between the middle school students with
the high school students who are involved in the extended day program, Freedom Found.* Early work will
involve the development of o mission statement, goals, outcomes and a strategic plan. The Initiative also
plans to create a leadership training program for both groups modeled on a local medel known as
Leadership Lakes Region which will include & cohort of youth and adult community leaders who will come
together for seven monthly workshops to help students better understand the important aspects of civie life
by exploring and increasing generaf understanding of the history and culture, economic, political, social
and educational issues unique to the Lakes Region. This will be implemented in the 2019-2020 school year.

DOPENING CONVENING: THE REAL COLLABDRATIVE

To raise awareness of the REAL Initintive within the community and to begin to garner the participation of
community members and organizations in the middle school work, the REAL Student Leadership Team
worked with the Office of Extended Learning to hold o day-long “launch” event (The REAL Collaborative)

in April 2018.

The REAL Collaborative was billed as a "Youth to Workforce Connection” of community leaders, business
pariners, educational leaders, teachers, and students with two components: 1] speckers who sha red
thoughts about how afterschool contributes to workforce development and 21# century skills, and 2} small
group sessions that engaged in guided planning to develop career-based iearning projects in seven
different career clusters as identified in the student interest surveyss.

The REAL Student Leadership Team members were actively engaged in planning and hosting the event.
Undertying the entire Collaborotive effort was deliberate thinking about how to maximize youth
engagement and ownership in every aspect in the process of planning and executing the event, which
contributed to its success. Youth led the introductions, performances, demonstrations opd warm-up
activities. They developed four committees to plan the event: Welcoming Committee (outreach to
participants); Speakers Committee (support to speaker and speaking roles at the event);
Demenstration/Performance Committee {organizing presentations); and EXTRAS Committee (food
decorations, t-shirts, giveaways). Each meeting began with a warm-up /team-building activity led by o
student then led to sub-committee work and an end of meeting-debrief where subcommittees reported
back to larger group for input and approval. Through the process of meeting, students became a coherent,
strong unified group determined to successfully accomplish the REAL Collaborative.

4Begun in 2011 at laconic High School (LHS), Freadom Found is a dynamic Social/Emotional Peer Empowerment Group offered in
the afterschool hours and fasilitated by o guidance counselor at LHS. |t strives te offer o safe haven for all students wherein they
can share life experlences, form connections through community service learning activitles, provide Insight and support to each-
other, build interpersonal skifls and become empowered in school and community settings. [n 2013, Freedom Found students and
the counselor were racipients of a Stand Up New Hompshire award far their leadership in community engagement.

% One group focused on each area: Finance; Law & Order; Environment: Education; Technology/Manufacturing;

AV/Ans/Communication; and STEM.
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Students were actively engaged in other aspects such as conducting outreach and making “cold calls” to
community organizations, interviewing guest speakers, writing bios, emailing participants, co-presenting the
keyncte oddress, and developing @ PowerPoint presentation. The students also convened eight of their
teachers {who were invited to attend} prior to the event to present the plan for the REAL Collaborative
event for input and approval. The Program Director for the Office of Extended Laarning facilitated the
team.

Approximately 70 participants from a variety of business sectors {small business, manufacturing, law and
law enforcement, and grassroots organizations} as well as educators and students participated In the
event. The event benefitted from o strong show of support from local leaders including the mayor,
Economic Development Council Executive Director, the school district superintendent and middle school
principal, and o representative from one of the state’s Senators. Survey feedback {29 people} from the
event indicated that the event was well-received and raised awareness ond understanding and
engagement: 86% of survey respondents rated the event os “excellent” and 100% reported that another
event like this should be held. Immediate outcomes of the event include:
o Students presented themselves as active, invested, professional leaders of the REAL Collaborative
evant. The event helped students to demonstrate their lecrning.
Community partners gained more awareness about extended learning and the REAL Initiative.
s Sixteen individuals from the community expressed an interest in confinuing to support the REAL
Initiative in some way. Quireach to these individuals to identify ways they can be involved in the
school year programming is & priority for school year 2018-2019.
o Teachers appreciated insights shared through the keynote address about the impact of youth
development on learning.
» New parmerships between the Initiafive and community organizations emerged, specifically with
the Belknap Mill, the host venue for the event.
» Additional leadership opportunities for students resulted. This included student participation on the
Laconia Office of Extended Learning Advisory Board as well as student representation at the
2018 New England League of Middle Schools meeting, One student was also asked to
participate in a panel discussion sponsored by Reaching Higher NH and the NH School Beard
Association about expanded learning epportunities {ELOs), the only middle school student to do
0.
¢ Sharing of results of small group work with afterschool staff.
e lIdeas for inclusion in summer 2018 program. This included new programming related to Law &
Order {an expansion} and the development of ¢ play (Boxes} about social-emotional learning
that will be presented to the entire middle school in school year 2018-2019.

In reflecting on the event, the Director and Associate Director of the Office of Extended Learning shared
that event was effective in raising awareness about extended learning among community members as well
as teachers—in sum, the event was important to “lounch” the REAL Initiative and to build and make visible
student leadership. Translating the small group conversations into concrete program ideas was more
challenging, in part because of the short amount of time at the event devoted to planning and the need for
more concrete plans for continuing these planning conversations. The Office of Extended Learning expects
to ensure that future events build In a more deliberate follow up process to the planning. Additionally,
students suggested that the next event confinue to focus on matching of the career clusters and
professionals involved to the current career interests of students; an updated student interest survey will be
conducted.

REAL INITIATIVE SUMMER PROGRAM

The five-week middle school summer program had been in place for many years and in 2018 was
modified to include the principles of the REAL Initiafive. The REAL Initiative Summer Learning Academy
{SLA} was held each morning and engaged students of all levels in hands-on learning with o focus on
essential skill-building in math and literacy, while also informing them about possible career paths. In the



afternoon, inquiries® offered engaging learning opportunities in fitness, drama, STEM, nature, aquatics,
and criminal justice.

One hundred and twenty-five students, including special needs students, participated in the 2018
program: 47 participated in the SLA and the inquiries and 78 participated in only the inquiries. Students
self selected to participate in the program or were recommended to the program by their teachers.

Summer Learning Academy

The overall theme of 2018 SLA was Healthy Me, Healthy World. Three certified middle school teachers
and two Site Coordinators led the SLA. Teachers took the lead with students while the Site Coordinators
provided support including engaging with community partners and handling program logistics {such as field

trips).

Curriculum development for the SLA was conducted utilizing the Understanding by Design {UbDM)
methodology.” Prior fo the start of the program, SLA teachers developed lessons using this approach and
incorporating the 4Cs, The teachers identified 5 specific domains within the 4Cs as areas of emphasis for

the 2018 S1A:?

Communication
¢ Use communication for a range of purposes (e.g. to inform, instruct, motivate and persuadel.
Coflaboration
¢ Demonstrate ability to work effectively and respectfully with diverse teams.
Critfical Thinking
* Analyze how parts of a whole interact with each other to produce overall outcomes in complex
systems. {Systems Thinking)
* Andalyze and evaluate major alternative points of view. {Judgment and Decision Making)
Creativity
¢ FElaborate, refine, analyze and evaluate their own ideas in order to improve and maximize
creative efforts

The first two days of the SLA focused on developing relationships—among students and between students
and teachers. This was done through intentional ice breaker activities. These early days were also used to
frame the theme of the SLA, Healthy Me, Hedalthy World, and engaged students in generating project
ideas. During this time as well, students completed a self-assessment (described below). After these initial
activities, the program began with the curriculum framed through the UbD method.

While the summer program was successful, starting the curriculum plenning earlier and doing periodic
check-ins with teachers during the program were identified as areas for improvement. This was seen as
important to making sure teachers understood and implemented the 4Cs and profect-based learning, and
could perhaps be implemented through an enhanced role for the Site Coordinators, Another idea for next
year will be to use an RFP process for the SLA program as well to identify community partners and
building a component for the engagement of community partners fo the UbD process.

¢ Inquiries ere deflned as short- or long-term learning opportunities in areos of student interest developed in parinership with
community members andfor teachers.

7 bitps:/ fwww.authenticeducetion.org fubd /ubd.lasso
& Source: 21+ Century $kills in Coreer and Technical Educalion Resource Manuol, ND, Superintendent for Public Instruction,

Washingtan,
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Inguiries

Nine inguiries were part of the summer 2018 program. These were: Law & Order; Digital Art; Nature
Club; Drama Club; Band on Parade; Journeys; Aquatics; Just Do Itl; and STEM. Inquiries were developed
through o proposal process in which program leaders were asked to document how each program
addressed ot least two of the four Cs and to identify at least one community partner who would be
engaged in the inquiry with the teacher. As a result, all inquiries involved at least one community partner.

The inquiries supported development of o variety of skills
LAW AND ORDER including problem solving, data analysis, working with other
LT L T SRR S T = TR = ] students, presentation, and thinking through new and creative

x{ar’:nouncementsgla'w»ag&order-lms- qpproaches to challenges.
provides-carger-options-to-
students/article 834c936c-a248-11e8-

8352.56596 1 9FFcB A htrl Overall, the RFP was helpful in clarifying the focus of each of
The Law & Order program introduced the inquiries and teachers and community pariners reported
students 1o the skills needed to prepare a that they liked the partnership. The REAL Initiative will

mock trial, These included developing and continue with this next year. Support to ensure that both
presenting arguments, gathering and teachers ond community pariners are prepared for the
analyzing data, teamwork, and partnership is important and enhanced training will be an
communication. The program brought improvement for next year.

together a variety of community partners

including the Laconia Police Department, o Student Reflection

law student, & prosecutor, and a judge.
Students also learned more about law
enforcement and legoi careers.

Consistent with the spirit of student engagement, the summer
program pilot-tested a student-engaged process of seif-
assessment and reflection, which also enabled the progrom

to evaluate impact. The tool used was o short rubric that
ussessed seven key 4C concepts that were identified by teachers as a focus for the summer progrom?, The
self-assessment process consisted of three parts:
¢ Student Pre-Assessment: Using the Student Pre-Assessment Rubric, each student completed the
one-page rubric on the second day of the program. These were reviewed by teachers whe

identified areas to work on with et:fch student, JOURNEYS: FROM STRESSED TO SAFE
¢  Teacher Post-Assessment: In the final week of Journeys, led by Anne Burach o Guidance Counselor

the program, teachers used the Teacher Post- and Gine McGuire a Health Science Technology
Assessment Rubric and worked together to Instructor, was an inquiry offered in summer 2018
assess each student, This rubric mirrored the that focused on yoga and mindfulness and nutrition
items on the student rubric. Additionally, and engaged a variety of community partners
teachers were asked to rate each student’s including nutritionists, an art therapist and o yogo
progress on a scale of None, Some, Much. master focused or health and wellness. Adults shared

their career paths. As the two teachers shored, "the
young women whe porficipofed in the Journeys
program were given o wide voriety of
fronsformations! opporiunities fo leorn from and

s  Student Post-Assessment: During the final
week of the summer program, a teacher met
with each student to review the teacher

assessment and the student's initial assessment inferact with women empowered in their chosen fields
and discuss progress. The student then from nutrition fo the arls, observed ond participated in
completed the student rubric again {Student the beauly of movemend, and experienced and
Post-Assessment Rubric) with scoring that assimilofed the impartance of nature in their lives.”

represented the conversation,

The process of student reflection, as well as the items asked about in the rubric, were new te students and
teachers although this format and these fypes of characteristics are increasingly a part of how the school
district will be thinking about student progress. Overall, feedback from students and teachers indicates

? The rubric was Informed by rubrics developed by the 21st Century Skills in Coreer and Technicol Education

Resource Meanual developed by the Superintendent of Public Instruction, Washingten State

{https/ fwww.k1 2.wa.us/CareerTechEd /pubdocs /2 1 stCentury SkillsinCTEResourceManual.pdf) and Totanka Elementary School
STEM Rubric, Buffalo, Minnesota (hittps/ fwww.bhmschoals.org /sites /default /fifes /downloads /tatankes_4_cs_rubrie-_grades_3-
5.pdf)
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that the process worked well. Anecdotal feedback from students indicated that they found the process
“interesting” and the rubric easy to complete. One challenge, however, was obtaining o complete set of
assessments for each student. Students arriving to the progrom after the first week or ending before the
last were often missing one or both of the student self-ossessments, In the future, the proagram will tighten
up the dota collection process to ensure that as many students as possible are completing the assessments.
Observations by the Office of Extended Learning staff indicate that the process worked well and the
conversations between students and teachers were rich.

COMMUNITY ENGAGEMENT

This committee has been foundational to help the REAL Initiative create a network of business and
professional community partnerships committee members as establishing the foundation in creating a
network of business and professional community parmerships.

Engaging community partners is a key part of the REAL Initiative. Community partners are engaged in
various ways including: co-leading programs with o teacher; serving as guest speckers; hosting an on-site
field trip; serving on the Advisory Board and offering mentorships or internships.

NEXT STEPS
The REAL Student Leadership Team will continue te meet in school year 2018-2019. New team members

from the incoming sixth grade have been identified and older team members will develop and deliver an
orientation for them. Funding suppert from Reaching Higher NH will help to ensure the momentum of the
Team is sustained and will support their efforts to plan the 2r¢ REAL Coliaborative for April 2019, The
funding will aiso suppart the strategic collaboration between the middle school students with the high
school students who are involved in the extended day program, Freedom Found.'® Early work will involve
the development of a mission statement, goals, cutcomes, and a strategic plan. The Initictive also plans fo
create a leadership training program for both groups modeled on o local medel known as Leadership
Lakes Region which will include a cohort of youth and adult community leaders who will come together for
seven monthly workshops to help students better understand the important aspects of civic life by exploring
ond increasing general understanding of the history and culture, economic, political, social and educational
issues unique to the Lakes Region. This will be implemented in the 2019-2020 school year,

LESSONS LEARMED

Engaging middle school youth in college and career awareness is important, and can be done. Current
and predicted workforce shortages are well-documented and the business sector increasingly recognizes
the important contribution that extended learning opportunities make to the development of a skilled and
knowledgeable workforce, Much of the focus, however, has been on programming for high school youth,
Thinking more broadly about the pipeline requires programming for middle school youth as well, to raise
awareness about college and career opportunities and to begin to develop skills among middle school
youth, and to set the stage for deeper engagement in education- and workforce-related activities in high
school. The REAL initiative is an example of one approach to deing this,

Sefting the stage For community/business engagement is key and takes many forms. The Office of
Extended Learning developed various opportunities to raise awareness about extended learning among
community ond business leaders. Some of these were supported through larger inftiatives and some
through activities of the Office of Extended Learning. The NH Afterschool Network's Mayoral Summit and
the community assessment were two important aspects of this. The feedback received through these was
that community and business leaders want to be involved with youth and support career and skills

198egun In 2011 at Laconia High Schosl {LHS), Freedom Found is o dynamic Social/Emotional Peer Empowerment Group offered
in the afterschool hours and facilisated by o guidance counselor of EHS. it strives to offer a sofe haven for dil students wherein
they can share life experiences, form connections through community service learning activities, provide insight ond support to
each-other, build Inferpersonal skills and become empeowered in schoal and community settings. in 201 3, Freedom Found students
and the counselor were recipients of & Stand Up New Hampshire oward for their leadership in rommunity engagement.
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development. The Office of Extended Learning then worked with the Student Leadership Team to develop
an event that launched the initiotive and highlighted specific roles community and business members could
play. Aninterest form distributed at the end of the event asked event participants whether and how they
would like to be involved. Numerous options were offered including co-teaching on inquiry, being a field
trip site, and donating or fundraising. Such an approach recognizes that business members and community
leaders will have different inferests and different capacities to become involved. Additionally,
participation by Office of Extended Learning staff in various community groups that engaged businesses
and community leaders was also important in helping staff to make connections that could later be
followed up on. This includes engagement with Reaching Higher NH, the NH Business and Industry
Association, and the NH College and Career Alliance. Over time and with continuing opportunities, the
Office of Extended Learring expects that engagement will deepen and broaden,

Convening events that bring together mulliple stakeholders can be powerful in engaging and raising
awareness abowt workforce initiatives among community leaders and the business sector. The REAL
Collaborative convening held in 2018 was an important step in formally launching the REAL Initiative and
starting the momentum for partership. The convening brought together teachers, students, and business
and community leaders and balanced presentation to set the stage (through a keynote speaker) and small
group discussions to enable participants to build relationships and begin to discuss and document whot
business-extended leamning opportunities might look like.

Additienal funding support was critical to ensuring implementation of key parts of the Initiative. The
Office of Extended Learning was fortunate to have received funding support from private funders to carry
out the work envisioned in the REAL Initiative. This funding was critical to support the convening and to
develop and facilitate the Student Leadership Team. The funding also supported the expansion of the Law
& Order program and the evaluation and documentation of the Initiative. Extended learning programs are
often strapped for resourcas and thus the funding to carry out the activities that fell outside of direct
programming was essential,

Community/business members need support in working with teachers and with youth. Ensuring that
community /business participants have o good experienice when working in extended day programming is
critical to building long-term commitment. Training and support to these pariners helps to prepare them
for working in a setting with which they may not be familiar. This trasining should include information about
positive youth development and how to work with young people and the role of extended learning
opportunities. Clear roles and responsibilities are also essential. Teachers as well need support in working
with community partners including connections to community and business resources, and how to effectively
engage pariners who are willing to contribute. The RFP process the REAL Initiative used for inquiries was
very useful in helping teachers to arficulate who and how the business sector would be engaged in summer
programs. Building in time for teachers and community partners to get together to further co-develop a
program is also important. Finally, periodic check-ins by the Office of Extended Learning staff during the
program also helped to ensure that implementation was going well and that teachers and

community /business partners were supported to be successful,

Structured opporiunities for youth engagement are foundational to success. The REAL Initiative’s Student
Leadership Team was a critical component of the program and o way to demonstrate commitment to
supporting youth. The Team was given important responsibilities {co-development of the REAL
Collaborative convening} and provided support from Office of Extended Learning staff to succeed. The
Program Director facilitated the Team and established clear structures and processes for the group to be
successful including regular, structured meetings, clear goals, and on-going opportunities to play leadership
roles. Respect and a willingness to let youth lead was critical.

10
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THE REAL INITIATIVE

THE REAL INITIATIVE
SUMMER PROGRAM 2018 EVALUATION RESULTS!
October 2018

BACEGROUND
The Relevant Experiences Advancing Learners {REAL} Initiative seeks to develop curious, confident lifelong
learners who will be active participants in their community. The REAL Initiative provides hands-on, project-
based learning activities matched to student interests in career/college and co-facilitated by certified
teachers along with members of the business and professional community. The Initiative focuses on middle
school students, The goals of the Initiative are to:
¢ Increase the number of partners representing business and the professional community who are
engaged and trained to instruct students in advancing their college, career and life readiness
skills.
¢ Improve student competencies regarding essential 21st century skills including motivation,
resilience, self-discipline, focus, confidence, teamwork, organization, and self-advocacy.
¢ Advance student competencies in preparation for career, college and life readiness.
¢ Incredase the literacy and numeracy skills and academic performance of regular attendees with an
emphasis on students designated with low sacioeconomic status.

The REAL Initiative's five-week summer progrom incorporates academic support with enrichment progroms
fecused on college and career. Summer 2018 was the first year of this new program. The REAL Summer
Learning Academy {SLA} was held each morning and engaged students of all levels in hands-on learning
with a focus on essential skill building in math and literacy, as well as informing them about possible career
paths. In the afterncon, inquiries? offered engoging learning opportunities in fitness, drama, STEM, nature,
aquatics, and criminal justice. Forty-seven students participated in summer 2018: 30 participated only in
the SLA and 17 participated in the SLA and afternoon inquiries. Three certified teachers (math, writing,
reading} led the SLA program. Seven teachers and 21 community partners {representing 17 community
organizations) were invelved in the inquiries. Two REAL Initiative Site Coordinaters provided staff support
to the pregram on a daily basis.

All REAL Initiative programing emphasizes the development of the 4Cs of 219 century skills—
communication, collaboration, critical thinking, and creativity. In summer 2018, SLA teachers developed
lesson plans based in the 4Cs and utilizing the Understanding by Design {UbD™) methodology.? SLA
teachers identified 5 domains within the 4Cs as areas of emphasis for the 2018 SLA:

Communication

¢ Use communication for a range of purposes {e.g. to inform, instruct, metivate and persuade).

Collaboration

* Demonstrate ability to work effectively and respectfully with diverse teoms.

Critical Thinking

& Analyze how parts of o whole interact with each other to produce overall cutcomes in complex
systems. {Systems Thinking}

® Analyze and evaluote mojor alternative points of view. (Judgment and Decision Making)

Creahivity

1 Author: Karen Horsch, Evaivation Consultant

2 Inquiries are defined as short- or long-term learning opportunities in areas of student interest developed in parinership with
community members and /or teachers.

3 hips: { f'www.avthentice ducation.org /ubd fubd.lasso
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o Elaborate, refine, analyze and evaluate their own ideas in order to improve and maximize
creative efforts

Inquiries were developed through a proposal process in which program leaders were asked to document
how each program addressed ot least two of the four Cs. Nine inquiries were offered in summer 2018:
law & Order; Digital Art; Nature Club; Drama Club; Band on Parade; Journeys; Aquatics; Just Do 1l and
STEM. Foundational to the REAL Initicfive is the engagement and capacity building of professionals from
the local community, who provide students with a real-world lens on college and career pathways and life
readiness. The RFP process for inquiries also required the participation of at least one community partner
in each inquiry.

EVALUATION
The evaluation of the Summer 2018 program focused on addressing the following questions:

e To what extent and how have students been exposed to the 4Cs during the summer program?
To what extent have students gained skills in the 4Cs?

¢ To what extent and in what ways have business and professional community partners been
engaged in the program?

¢ What have community pariners gained from participation?
How can community pariners’ experience and engagement be improved?

e To what extent have teachers been able to incorporate the 4C framework into [esson plans?
Which strategies worked more/less well in doing this?2 What can be improved?
What have teachers gained from participation?
How can teachers’ experience and engagement be improved?

The following tools were used for data collection:

s Siudent Self-Assessment: A short rubric was vsed that assessed the seven 4C concepts that were
identified by teachers as o focus for the summer program. Each student participating in the SLA
completed the one-page rubric on the second day of the program. These were reviewed by
teachers who identified areas to work on with each student. During the final week of the summer
program, a teacher met with each student to review the teacher assessment (described below) and
the student’s self-assessment to discuss progress. The student then completed the student rubric
again {Student Posi-Assessment Rubric) with scoring that represented the conversation. Due to late
entry to the program and early departures of some students, 21 (47%)} of the 47 students in SLA
had both a pre and o post assessment survey completed.

o Teacher Assessment: In the final week of the program, teachers used a Teacher Assessment Rubric
that mirrored the concepts in the student rubric to assess each student. Additionally, teachers rated
each student’s progress on the items over the summer [None, Some, Much]. Teacher assessments
were completed for 43 {91%) of the 47 students.

o Community Partner Survey: A brief, web-survey of community pariners was administered at the end
of the summer program to assess what community partners gained from participation and their
suggestions for program improvement. Three (14%) of 21 community pariners completed the
survey. Due to the low response to this survey, results were not analyzed.

o Teacher Survey: A brief web-based survey of teachers was administered at the end of the summer
program to assess what teachers gained from participation and their suggestions for program
improvement. Five of 9 teachers (56%) completed the survey.

RESULTS
STUDENTS

Teacher assessments of student progress (N=43) indicate that students generally made some progress in
the 4C skills as a result of participating in the summer program. The proportion of students who made
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"much progress” was highest in the areas related to group work, including engaging in group converscation
in a productive way {35%) and contribufing to group work (29%). These results are consistent with the
focus in SLA on working in partnership and in groups. Teachers reported that most students made “some”
progress in the areas of problem solving. Teachers indicated that for about one-third of students,
assessment of presentation skills was “not applicoble.” Although initially expected, the implementation of
the summer program did not provide many opportunities for student presentation of learning; thus this
finding is not surprising. There were ne notable differences between students whe participated only in SLA
and students who participated in both SLA and the inquiries.

Engaging in group conversation in a productive way - 9% . b6% 35%
Contributing to group work - 12% ~ 58% - 290,
Expanding on ideas to solve a problem - i _ B5% ) . 12% |
Gathering information to solve a problem ‘ 7% B3496 r 105
Consistently examing choices before making a decision L 9% BE%
Including all necessary components in a presentation - 7% ; 565
Considering audience and purpose when makin‘g a | H0% “
presentation |
No progress Some progress Much progress  ® Not applicable

Data on self-reported student assessment should be interpreted with caution as students’ initia! assessments
were conducted by the students individually while the post-assessments, although conducted individually by
students, reflected conversation with teachers about the rotings before the assessment was completed. Thus,
post-assessments may reflect enhanced understanding of the concepts asked about in the rubric from the
first assessment to the second. An examination of these self-assessments (N=21) reveals that the highest
proportion of students {48%) rated that they improved in the area of group conversation from the
beginning to the end of the program. This is consistent with teacher assessments of progress as described
above, Slightly over 40% of students reported an increase in gathering information to solve a problem
and including all necessary components in @ presentation. Interestingly, numerous students repeorted an
improvement in presentation skills while teachers reported that assessment of presentation skills was not
applicable for most students. This might point to differing understanding of what “presentations” mean to
teachers and to students. In general, students rated their skills in contributing without being asked «nd
expanding on ideas to solve problems highest at the start of the program and rated their presentation
skitls fowest. With few exceptions, the students who self-reported an increase in skills from pre-assessment
to the post-assessment were those students who teachers reported had made “much” progress over the
summer. It is important to note that some students show decrease in skills from the start of the program to
the end. It is unclear to what extent this might be cfiributable to the differences in data collection.
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Engaging in group conversation in a productive way 24% - 29%; P ST
Contributing to group work - 255 40% _l

Expanding on ideas to solve a problem d 19% 48% _|

Gathering information to solve a problem } 199, 38% _|

Consistently examing choices before making a decision ] . 29% 481, —!
| Including all necessary components in a presentation — 30% 30% [ F T N =T
B 1

Considering audience and purpose Wh;rl.; ;221:;2% Iai H 330 294 _.

Decrease Same B Increase

TEACHERS

Tewcher evaluation results indicate that teachers responding to the survey believe that students gained
skills in the 4Cs as a result of the program and that their own connections to the community increased. For
example, 3 of § respondents “strongly agreed” that the inquiries helped students develop skills in one or
more of the 4Cs and that having a community partner enhanced their program. Five (56%) of 9 teachers
participating in the summer program responded to the survey so results should be interpreted with caution.

Teachers also shared, in an open-ended question, specific ways participation in the REAL Initiative summer
learning program enhanced their instructional practice:

Fhave more of a relationship to the community

V

Having a community/business pariner enhanced ; 2
my program 3

The SLA exploratories helped students develop 2
skills in one or more of the 4Cs 3

The SLA helped students develop skills int one or
more of the 4Cs

[

Agree mStrongly Agree

Gave me perspective on different teaching methods.

Working with ¢ diverse group of kids across grade levels required me to implement /improve my
differentiated instructional practices.

© Bringing in community partners to tie in the learning to real world problems was such a huge
success that I'd do it over and over again in the future.
Keeping learning relevant with skills students need for success.

¢ | was able to lesrn more about my community and the great resources it offered by interacting
with organizations. Summer Learning offers the opportunity to develop relationships which carry



over to the school year. Some students, who | had in class that previously struggled, thrived and
grew, Some of the small group learning strategies will carry over to my instructional practices this
school year.

A few survey respondents also provided ideas about how to improve the program next year:

& A ploce to food share: LOTS of wasted food at luach time.

¢ | think the program should only be four weeks long; at least the academic piece. While teaching
those skills are important, [ think it is also important for students to enjoy their summer. Maybe
have a 5th week of clubs only2

¢ | think there needs fo be more planning time prior fo the start of the program. The UbD was great,
but building and developing lessons and oliewing for more opportunities to differentiate would be
helpful. These things take time. | think more information on students prior fo the start of the
program would be helpful including individval education needs and behavior plans. Students
transferring to the middle school can benefit for the consistency and message the summer program
provides as they start the schoo! year,

COMMUNITY PARTNERS
Partners from 17 community organizations participated in the nine summer 2018 inquiries. Community

pariners were not engaged in the SLA,

CONCLUSIONS
The following summarizes the key conclusions from this evaluation:

¢ Evaluation results indicate that participation in the 2018 SLA contributed to student development
primarily in the area of group work. Teachers reported that 35% of students made “much
progress” in the arec of engaging in group conversation in a productive way and 29% made this
progress in skills related to contributing to group werk. Student assessments reflect similar findings,
with 48% of students showing positive change in the area of group conversation in a productive
way from the start of the program to the end. However, due to data collection differences, student
self-assessment data should be interpreted with caution,

* There were no notable differences in assessment results between students who participated only in
SLA and students who participated in both SLA and the inquiries.

* Inthe area of presentations, students had less opportunity for this than initially expected and thus,
this item was marked as “not applicable” on many teacher assessments. Of the seven items asked
about in the self-assessment, students rated their presentation skills lowest at the start of the
program. Slightly over a third of students reported that they improved in this area from the start
of the program fo the end; given the inconsistency with teacher respondents, there is a question of
overall interpretation of this question.

*  With few exceptions, the students who self-reported an increase in skills from pre-assessment to
the post-assessment were those students who teachers reported had made “much” progress over
the summer.

¢ Parficipation in the summer program supported teachers to practice individualized, student-
focused learning approaches and work with community partners. Teachers who responded to the
survey indicated that their participation in the summer program enhanced their instructional
practice and their ability to work with community /business partners.

RECOMMENDATIONS
Recommendations for the REAL Initiative Summer Program stemming from this assessment relate to both

pregramming and evaluation activities:

4 laconia Parks and Recreation, Belknap Mifl, Remick Sustainable Form, City of Laconia Conservation Commission, Nike, NH Fish &
Game, Laconia Police Department, County Prosecutor, County Attarney, Private Attomey, Judge, 2 nutritionists, 2 yoga instructors,

and 1 art theraplst.
* Y



Progromming Recommendufions

Provide more fime and structure for teacher planning prior to the start of the program to ensure
that program design is consistent with the 4Cs identified as priorities for the program.

Ensure that the specific 4Cs that are identified as emphases for the summer program are the focus
during the program. Teuachers identified the development of presentation skills as key skiils for
summer 2018, yet the assessment results indicate that about one third of studenis did not have an
opportunity to present or use these skills, Ensuring alignment can happen during the program
planning process and through ongoing monitoring and support by program staff.

Incorporate a process to use student self-assessment results from the start of the program to
identify areas for emphasis during the program, both with individual students and the group.
Ensure quality implementation by: enhancing the role of the Site Coordinators to support teachers
and monitor programming; ensuring all teachers are committed to stay for the entire program;
and considering additional training in the 4Cs, student-centered learning, ond social-emotional
learning for teachers {and potentially community partners).

Consider incorporating o culminating project that integrates learning and presentation into the
program, enabling students to develop presentation skills and demonstrate learning.

Due to low response to community partner survey, recommendations to improve this aspect of the
program cannot be made.

Evatuation Recommendations

Implement strategies to increase community pariner feedback by: providing both hard-copy and
on-line versions of the syrvey; discussing the survey and importance of feedback with partners;
and personally reaching out to each partner to request feedback.

Establish mechanisms to ensure that students complete the Student Self-Assessment at both the start
and end of program. This could potentially be a responsibility of on-site REAL Initiative staff {Site
Coordinator),

Consider having students complete the self-assessment both at the start and the end of program on
their own to fadilitate an “apples to apples” comparison of change. Students could then use their
assessments in conversation with teachers, who complete their own assessments.

REAL Inifiative stoff shared anecdotally that they believed the assessment process was helpful in
fostering student self- reflection and greater teacher-student engagement. Ensuring that there is
sufficient fime for this interaction at both the beginning and end of the program is important.
Consider including questions to the assessment process that reflect other aspects of social-
emotional learning, including enhanced confidence, social awareness, self-management and
decision-making.
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CREDIT FOR LEARMNING

Laconia School District
Extended Learning
Opportunities

Laconia, Mow Hampshire

75 Average number of students
served during the school year

F2% Families with low incomes

Main funding sources:

> 21 Century Community Learning
Centers initiative

Laconia School District Extended
Learning Opportunities

Integrating youth voice and student-
created curriculum to boost engagement

Student-centered, active, and engaging learning experiences that
build on young people’s interests, while deveioping their skills and
knowledge, are at the heart of high-quality afterschool programs.
Young people of all ages can benefit from these experiences,
however, adolescence is a critical time for exposure to these types
of learning opportunities, when young people are discovering their
interests and passions as they begin on their path toward adulthood.

Afterschool programs can provide older youth opportunities to find
their inspiration and gain skiils that will benefit them in and outside of
the classroom while allowing them to earn school credits. Credit-for-
fearming programs in the afterschool space—which can range from
students earning physical education credits through a tocal YMCA to
taking part in 2 boat-building course for elective science credit—are
a valuable resource that individualizes knowledge acquisition and
complements school day lessons for middie and high school youth.

Overview

Laconia School District’'s Extended Learning Oppeortunities {(ELO} program
provides students in grades 9-12 the opportunity 1o take ownership of their
education by earning elective credits outside of the classroom that align with their
interests. Student choice and interest is al the core of the program. Students take
the lead in designing and executing their ELOs, which include an individualized
learning plan, with support and guidance from teachers, community mentors,
and the district’s dedicated ELO coordinator.

A typical day for students

Each day, students work toward completing their individual leaming plan; however,
this looks different for each student. Each student’s tearning plan identifies three to
four competencies—which are goals for skill or knowledge acquisition developed
by the student, teacher-advisor, community partner, and the ELO coordinator—
along with specific activities and benchmarks to meet those competencies. For
example, a CTE {Career Technology Education) competency identified in a past
digital media arts ELO was understanding the fundarmentals of computer graphics.
Students typically work independently on the outlined activities in their plan and
check in with their teacher multiple times throughout the week to ensure they are
meeting their benchmarks. Time is set aside every day where students add to their
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reflective journals, which detail their activities and fzaming.




Outcomes

Laconia School District reports that students in the program are highly
motivated, working toward completing a rigorous project of their own
design. During the 2020 schoot year, 98 percent of students who began an
ELC sucecessfully complated the program. Students have earned both elective
and honors-leve! credits through the successfui completion of their ELOs.

Program characteristics

The Extended Learning Opportunities {ELO) program, which is coordinated
through the Office of Extended Learning, centers on the idea that learning
can take place anytime, take place anywhere, and take many forms. This
philosophy enables students to pursue credits cutside the classroom

that align with their interests, and take ownership of their education and
graduation pathway. ELOs at Laconia School District are not pre-planned,
rather, each year they are developed based on students’ interests. The

ELO process begins with the ELO coordinator—who is supported by
federal 21 Century Community Learning Center grant funds and managed
by the district’s Office of Extended Learning—informing students of this
oppertunity. However, the development of the ELO process is initiated by
students, who design an ELO based on their topic of interest. Some students
design a semesterdong ELO for one credit, while others design a year-long
ELO for two credits.

To establish an ELO, students fill out an interest form and the ELO coordinator
helps them find a teacher who will assist in developing an individuat learning
plan based on school-day curricuium. A validation commitiee is also a part
of the ELO development process to ensure that students’ plans are rigorous
enough to earn credit. The individual learning plan centers around the

topic the student would like to learn about and includes defined content
competencies, benchmarks to be reviewed throughout the ELO, an outline

of activities, and a final presentation to be graded after completion.

Students take the lead in completing their learning plan, with teachers and
community mentors playing a supporting role. Teachers ensure students
meet their benchmarks, and community mentors periodically look over
students’ work to make suggestions and give ideas. At the end of the term,
students present their final product to a panel of stakeholders, including
teachers, community or business professionals, and educationai leaders. A
rubric aligned to the ELO is used to assess students’ performance, and the
final grade is added to the student’s transcript.

Through ELOs, some students explore career options, while others choose
to advance their learning in school courses. For exampie, one student
interested in a career in teaching special education shadowed a veteran
teacher to learn about classroom management and practice building lesson
plans. Another student interested in advancing their studies in physics took
Physics Il for honors credit. These opportunities both allow students to follow

their interests, and make courses accessible to more students.

The need for credit-for-learning
opportunities

Credit for learning expands educational
opportunities for youth, where young people
can explore their interests and delve deeperinto
subject matter outside of the classroom. These
programs provide diverse learning experiences,
promote student engagement, and prepare
students for life after graduation.

Boosting motivation and engagement

When students are interested in whaf they are
learning and have the opportunity to experience
and develop a sense of agency, it can increase
their engagement and motivation to learn.
Credit for learning employs this student-centered
iearning approach, where learning is tailored to
students’ interests and needs, and students have
ownership of their learning. This approach can
be especially beneficial for older students, as
school engagement has been found to decrease
as students get older, or for youth who are

disengaged from school.

improving college and career readiness
Credit for learning provides youth the chance to
engage in real-world learning experiences and
learn about potential career paths while earning
school credit. Inthese hands-on and applied
learning contexts, students can develop skills
that emplayers value, such as problem solving
and collaboration, be mentored by and build
connections with industry professionals, and

complete internships or apprenticeships.

Addressing opportunity gaps

Research shows that students attending high-
poverty schools too often lack access to the same
learning opportunities as students attending low-
poverty schools. Credit for learning can address
equity issues present in the education system,
broadening access to learning opportunities that
schools may be unable to provide.

Read Credit for Learning: Making learning Outside

of School Count to learn more,
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Credit recovery vs. Credit for learning

While the underlying intention of credit recovery and credit for learning differ from one another,
there are overlapping strategies between the two credit earning opportunities.

Credit
recovery”*

Credit for

learning

b [L b
B Intended for siudents who are falling behind B Provides opportunities to earn credits B Intended for students interested in earning additional
academically or at-risk of net graduating outside of the school day that count credits toward graduation, of students looking to further
on time. toward graduation requirements. personalize their education or pursue an interest.
B Students can redo coursework in a class they have ® Can take place in afterschool and B Students can earn credits for various activities
failed or retake the class in an altemative manner, such SUMMET Programs. and expetiences outside of the classroom, such

a5 in surnmer school, during afterschool or weekend
ciasses, or onling.

s community service projects, internships or
apprenticeships, independent studies, and
student-led projects,

*U.5. Department of Education. {2018}, issue Brief: Cradit Recovery. Retrieved from hitns. //wawZ ed aov/rschstat /eval/high-school/credit-recoverny pdf

Program history

The Extended Learning Opportunities program at
Laconia has been offered for more than 15 years.

It began in 2006 when the Nellie Mae Foundation
partnered with the Office of Extended Learning

to kick-stari their student-centered, project-based
learning initiative. Cver the years, tha ELO program
continues fo be refined to improve program quality
and ensure that all students interested can pursue
an ELO.

Recommendations

for integrating youth voice and student-created curriculum to boest

engagement:

»  Student voice can be incorporated in both small and mare significant ways
throughout programs, from students choosing partners for group projects
to determining the topics of interest to them that they wouid like to pursue
during the program. The more ownership students have in their work, the
greater their motivation. For ELOs to be most successful, students shouid

take the lead from start to finish,

¥ Establishing systems to ensure rigor helps strengthen ELO programming.
For example, bringing together school-day staff and community paitners
to review and certify student created ELOs lead to high-quality credit-for-
learning opportunities that maintain students’ ownership of and agency in

the program.

@ Afterschool Alliance

alterschonlalliance wrg
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Credit for
Learning: Making
Learning Outside
of School Count

ISSUE BRIEF NO. 78 | NOYEMBER 2031

Student-centered, active, and engaging learning experiences that build on
young people's interests, while developing their skills and knowledge, are

at the heart of high-quality afterschool programs. Young people of all ages
can benefit from these experiences, however, there is increasing attention

on adolescence as a critical time for exposure to these types of learning
opportunities [n addition to 2 period during which significant neurobiological
and social and emotional growth occurs, adolescence is a time when young
people discover their interests and passions as they begin on their path
toward adulthood. Creating new and engaging iearning opportunities for
middle and high schoal students can help them find their inspiration, gain
skills that will benefit them in and outside of the classroom, and play an active
role in designing their own learning journey to reach their full potential.

Afterschool programs can provide older youth with oppoertunities to explore
their interests and participate in activities that also allow them to earn credits
toward their graduation requirements. These credit-for-learning opportunities
can cover a wide range of content—from students earning physical education
credits through a local YMCA to taking part in a boat-building course

for elective math or science credit. Credit-for-learning programs are a
valuable resource to provide unigue, challenging, and compelling learning
opportunities that individualize knowledge acquisition and complement
school day lessons for middle and high school youth,

“Expanded Learning
Opportunities (ELOs)}—
our credit-for-learning
programs—allow students
to bring their full identities
into schoal, for a unigue,
personalized iearning
experience. As students
progress through their
education, they bacome
curious and develop
interests. ELOs provide
students with the
opperiunity to pursue
interests both inside and
outzide the school setting
that often evolve into
career pathway goals
after graduzation.”

- Carolyn Eastman,
New Mampshire Learning Initiative
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The need for credit-for-learning opportunities

Credit for leaming expands educational opportunities for youth, allowing students to pursue experiences
that speak to their interests and delve deeper into subject matter outside of the classroom. These
programs are a resource 1o help promote student engagement, prepare students for life after gmduation,
and provide a broad range of leaming experiences for young people, particutarly underserved youth.

Boosting motivation and engagement by providing opportunities for student-
centered learning

Schoot engagement—where students are connected to and have strong refationships with their teachers,
peers, and school—has been found to decrease as students get older. Referred to as the “engagement
ciiff,” a 2016 Gallup Student Poll found that while 74 percent of 5% grade students are engaged in school,
this number drops to roughly 1 in 3 when surveying high schaol students in the 10 (33 percent}, 11*

{32 percent), and 12% grades {34 percent).?

Credit recovery vs. Credit for learning

While the underlying intention of credit recovery and credit for learning differ from one
another, there are overlapping strategies between the two credit earning opportunities,

Credit

Credit for

recovery® learning

O

>

8]
7 Intended for stucents who are folling behind B Provides opportunities to earn ®» Intended for students interested in earning
academically or at-risk of not graduating on time. credits outside of the schoo! additional credits toward graduation, or students
day that count toward locking to further personalize their educotion or
s Students can redo coursework in a class they have graduation requirements. pursue aninterest.
failed or retake the classin an altemative manner,
such as in summer school, during afterschool or # Can take place in afterschool ® Students can eam credits for various activities
waekend classes, or online. and summer programs. and experiences outside of the classroom,

such as community service projects, intemships
or apprenticeships, independent studies, and
student-led projects.

*J.5. Department of Education. (2018, Issue Brief: Credit Recovery.
Retrieved from htips.//www2 ed.gov/rschstot/eval/high-school/credit-recovery. pdf / ZO
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Credit for learning employs a student-centered learning approach that can help improve students’
engagement in their education, in a student-centered model, students take ownership of their education

and learning, and learning is individualized to address each student’s “strengths, needs and interests.”
When students sre interested in what they are learning and have the opportunity to experience and develop
a sense of agency-—competencies that are prioritized in the out-of-school fime space—it can increase their
engagement and motivation to learn. S This individualized approach ¢an be especially beneficial for oider
students or for youth who are disengaged from school. A study that examined the effects of student-centered
learning found that students in these classroom enviranments reported both higher engagemant tevels and
tearning acquisition compared to students in a traditional setting &

Credit for leaming can provide the flexibility to better meet individual studant needs, employing a
personalized approach to education that accommadates different strengths and teaming styles, addresses
students interests and passions, and offers students voice and ¢hoice in therr educational experiences 8

In credit for leaming, students can enroll in classes of interest to them or in a subject area or advanced
coursework that their schoo! is unable to provide, Young people can also participaie in student-led projects
that give them agency over their learning or senvice-learning projects that connect tham to their community,

all while earning credit toward graduation.

Improving college, career, and life readiness

Credit for leaming provides opporunities for youth 10 engage in real-world leamning experiences, broadening
exposure fo potential career paths and creating career readiness opportunities. In these hands-on and
applied learning contexts, students are able to develop the skills and knowledge that will help them prepare
for their future and do well in today’s job market that values skills such as problem solving, collaboration,
communication, and initiative > Additionally, some credit-for-learning models invoive students working
with a community mentor, enabling students to form relationships with industry profassionals and build those
connections starting at a young age." Students may also complete internships or apprenticeships, both
eaming schoal credit and furthering their career readiness skills and career exploration.

Addressing opportunity gaps and advancing equity in education

Student-centared, personalized learning opportunities like those found in afterschool programs can be a
crycial piece to address opportunity gaps and equity issues present in our education system. Research has
shown that students attending high-poverty schools too often lack access to the same opportunities as their
peers sttending low-poverty schools. A Government Accountability Office report found that high schools
with the highest concentration of students living in poverty, whose students were largely Black and Hispanic,
were significantly less likely than schools comprised primarily of higher-income students to offer advanced
courses that many colleges consider prerequisites, such as calculus {50 percent vs. 85 percent] and physics
(62 percent vs. 90 percent), as well as Advanced Placement courses (B0 percent vs. 80 percent).” Sirilarty,
a report examining National Assessment of Educations] Progress dats found that elementary ang middle
schoolers attending the highest-poverty schools are much less likely to have access 1o science labs and
materials, as well as less likely to regularly take partin hands-on science activities during the school day than
their peers attending low-poverty schools.”® Credit for learning can create opportunities for youth of all
backgrounds to personalize their education and pursue an interest that they are unable to during the
school day.




Credi for Losrninng

Afterschool as a key partner to support credit
forlearning

Aunique attribute of the afterschool field is its flexibility and responsiveness to the needs of the
young people they serve. Afterschool programs are 2 space where youth have a voice in program
offerings, can explore their interests, and take pant in relevant and engaging hands-on learning
activities under the guidance of positive adult mentors whe create a safe and supportive setting.
This environment supports whole-child development, with research finding that afterschool
programs help boost engagement in school, increase motivation to learn, and are well
positioned to foster high-quality relationships and provide inclusive, equitable environments 1418

Afterschool programs provide an ideal environment for innovative learning to take place, suchas
credit-for-deamning opportunities. In a review of New Hampshire's Extended Learning Opportunities
{ELOs), afterschaol programs implementing credit for learning had a positive impact on student
outcomes. Students who participated in ELOs were more likely to accumulate credits and be on
track to graduate on time, cutperform non-participating peers on the SAT, and were significanily
more likely to be enrolied in college six months after gradusating from high school’®

From integrating youth voice to leveraging school partnerships, aflerschoot programs are
successhully providing opportunities for youth to eamn credit for leamning outside of the classroom.

The current credit-for-learning policy landscape

A handiul of states and local communities have enacted policies and initiatives around credit for
learning to develop and implement credit-bearing opportunities outside of the trditional school day
through afterschool and summer leaming programs. Rhode Island and New Hamgpshire are leading
the work in this area. In total, seven states have enacted credit-for-leaming legistation to date.

Rhode Istand’s All Course Network is a statewide course catalogue designed to help disticts
meet students’ needs and prepare students for jobs in critical sectors by creating opporiunities to
pursue an individualized pathway {o graduation, Through the All Course Network, students can
take courses that are in the areas of work-based leaming, dual envollment, career and credential,
achanced placement, and enrichment in out-of-school time seftings, where they receive gredes
and high school elective credits for their work,

Mew Hampshire's Extended Learning Opportunities (ELOs) allow students to acquire
knowledge and skills through experiences autside of the classroom, including independent study,
visual and performing arts programs, internships, community service, apprenticeships, and online
courses. Each school that offers ELOs has an ELO team that assesses learning through competancy-
based assessments aligned with state standards. ELOs are co-designed by students, their advisors,
teachers, and community partners.

Other states that have enacted legisiation this year that will aliow credit for leaming to take place
include Alabama, Mississippl, Montana, North Dakota, and West Virginia.

Sources: Rhode Istand Department of Education. Alt Course Network. Retrieved from hitos.//www.
ride.ri.gov/StudentsFamilies/EducotionPrograms/AlCaurseNelwork aspx

New Hampshire Department of Education, Extended Lleaming Opportunities. Retrieved from hitps.//
wyaw.education nh.gov/portners/education-outside-classroom/extended-fearing-opoartunities

Credit-for-learning insight

Credit for learning often reties on

school buy-in and support from
superintendents, principals, and
teachers, as strong school-program
partnerships allow programs to best
serve students. Schools can help identify
studernts that would be a good fit for
programs, share cata with programs,
and generate support for credit for
leaming, while teachers can help
programs design cumiculum that align
with state standards or serve as mentors
n programs,




bagape B il boa. 79

Cirgott oo Learming - Alscng Lesening (e ol eiaol Courd

[ntegrating youth voice and student created curriculum to
promote engagement

Credit for learning in the afterschool space allows students to individualize and direct their
learning in subject matter that speaks to their interests. Riverzedge Arts in Woonsocket,
Rhode fsland, incorporates student voice throughout their Expanded Learning Opportunities
{ELOY" program, from students sefecting the credit-for-learning topic to determining the
composition of their final project. At the start of the program, students are surveyed tolearn
about their general interests and credit needs. The program then looks for industry partners and
classes they can offer fo fit those interests, working with the school to ensure students can garn
the credit they need. During the ELO, students team up with their industry mentor to design

a final project that an accredited teacher will evaluate for credit. For example, through their
Healthy Lifestyles ELO, students worked with a focal health care center and a local filmmaker
to create a video on teen sexual heaith. Students developed the content for the film, which
included information about sexval and reproductive rights of teenagers, as well as information
about healthy relationships. For this project, a health teacher evaluated the material and
students received elective physical education credit for their work,

Similarly, at Laconia School District’s Extended Learning Opportunities (ELO} program?
in New Hampshire, ELOs are student-owned and directed, with a teacher, community mentor,
and the district’s dedicated ELO coordinator supporting and guiding high schoolers in the
design and execution of their praject, which can take the course of cne or two semesters.
Initiated by students based on an intarest they want to pursue, ELOs develop organically

and lead to a wide range of topics covered, from improving photography skills to leaming

to become a real estate agent. Throughout the ELO, students work toward meeting the
benchmarks outlined in their individual leaming plan. At the end of the term, students

present their final product to a panel of stakeholders to demonstrate what they have learmed.
For example, a student who wanted to leam about athletic program management worked
alongside the school's athletic director to learn about scheduling, logistical planning, budgets,
and working with game officials. Through the ELO, the student created spreadsheets to
highlight schoo! sports teamns” statistics, scheduled urnpires for games, helped prepare
budgats, and set up varicus events and ceremonies, eaming a general elective credit at the
end of the semester.

Creating a path for career exploration and readiness

YouthForce NOLA, in New Orleans, Louisiana, prepares students for full-time careers post-
graduation. Two of their programs—an internship program and technical training provider
program—aliow students {o eam elactive cradits toward graduation. Through their technical
training provider program, YouthForce partners with nine third-party teining providers—such as
the New Orleans Technical Education Training Center and the New Orleans Career Center—to
help students davelop job-specific technicsi skills and earn industry-recognized credentials
after schoo! in areas including digital media and information technology, carpentry, and cyber
security. [n addition to the credentials students eam that help them secure high-demand jobs
after graduation, Youthforce works as an intermediary to ensure that students earn high school
credits that count toward graduztion requirements. YouthForce's internship program provides
students the opportunity o earn credit after school, taking partin job skills training, career
development workshops, and paid work experience. This past spring, 23 students earned
course credit for after school internships, and more than 40 students earned industry-based
credentials in after schoel technical teining during the 2020-2021 school year.

* Whila most progrms in Rhode Iskand refer to theit credit-earming progrms as “courses” through the All Course
MNetwork, Riverzedge Arts uses the terminolagy "Expanded Learning Opporunities™ (ELO} to desciibe its credit-
eaining program,

I Negw Hampshire, Laconia Schoal District offars the “Extended Learning Opportunities™ (ELO) program,

Digital badging: Another
approach to credit

Digital badges are validated indicators of
accomplishment, skill, quality, orinterest
that can be earned in varicus leaming
envirtonments. While they do not provide
credit toward graduation requirements,
digital badges are another way ta
recogitize the learning that takes place
out of school.

AtReel Works, a filmmaking program
that pairs teens with professional
filmroaker-mentors in Brooklyn, New
York, students can earm badges to signify
credentials in areas such as film editing,
photography, and animation. The badges
wenz developed i partnership with

locst businesses, and are recognized by
prospective employers as credentials that
reflect work-readiness skills.

Through dozens of organizations that
are part of Chicago's out-of-school
ecosystem and found through My CHI.
My Future, youth can eamn badges by
completing different online challenges
or participating in programs across

the city. Badges run the gamut from
earring 2 badge in goal setting
through the Malott Family Zoo Intern
Pragram to an automation and robotics
badge through Project SYNCERE, an
organization focused on increasing STEM
opportunities for students traditionally
underrepresented in STEM fieids.

South Carafina'’s College and Career
Innovation Digital Badge {CCIDB)
program provides digital indicators of a
student’s coliege and carcer readiness.
Students earn digital badges in four
areas—Life and Career Characteristics
{such as work ethic and direction}, Worid
Class Skills {such as teamworkand
creativity), World Ctass Knowledge (such
as STEM and gratmmar}, and Trekking
{(such as CPR and entrepreneurship).

1727
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i Wasilla, Alaska, students attending Burcheli High School, an attemative school in the Matanuska-Susitna
school district, have their choice of experiential and projectbased leaming electives through the LE.AD,
Afterschool program. Burchell High Schocl often serves students from difficult backgrounds, serving

the district's highest population of homefess students and teen parents. A program pricrity is to help

young people prepare for life after graduation by connecting students with opportunities to explore career
options, 25 well as developing leadership and collaboration skills, eritica! thinking skills, and goaksetting and
planning skilis. Due to the schoal’s small size, it relies on LE.A.D. Afterschool to offer elective courses, many
of which are career-focused. For example, a curent elective is restaurant management, where students
learn the basics of running a restaurant, induding ordering supplies, hilng quality workers, maintaining
inventory, and managing a large staff. Throughout the course, students gain a better understanding of
essertial concepts inthe food industry, such as food safely, hygiene, customer relations, and marketing.

For this efective, students earn a half credit in culinary arts and a haif credit in entreprenetiship.

Fostering relationships to create a strong sense of belonging

At FabNewportin Newport, Rhode Island, middle and high school students can take classes through
the state’s All Course Netwaork for high schoo! credit, allowing students to take advanced computer
science classes that their schools are unable to offer, or take a class in a subject area that they are
interested in. For example, studants were able to take part in a Native American history class and leam
about the history of Indigenous peoples through oral history telling, native musical performances, and
culturally relevant arts activities taught by a local Native American musician. Regardiess of the course
content, relaticnships, particularly those between teachers and students, are at the core of learning in
the program. FabNewport aims to create an environment where sil students feel safe, valued, and heard.
For FabNewport, these teacher-student relationships often begin in elementary school, well before
students are able to sign up for the All Course Network. The program establishes a relationship with
students through their typica! afterschool programrming, and as they foster the relationship through high
school, they also encourage students to take All Course Network classes. FabMNewport has found that
these teacher-student relationships help cultivate a strong sense of belonging and community among the
students in the program, keeping them coming back.

Leveraging school partnerships to best serve students

Schoo! partnerships are an essential component in the credit for leaming work. Sail Academy, a boat-
buitding and sailing program for high school students in New York City, New York, has a collabormstive
relationship with seven public high schools in the area to help students eam elective credits in math,
science, and physical education. The parinership model is rutually beneficial, with Sail Academy
looking to schools they serve to recommend students, while the schools depend on the pragram to offer
enrichment opportunities that they are unable to provide. Through: the close refationships with school-
day staff, Sail Academy is able to stay up-to-date on how their students are doing during the school day
and the individualized supports that would best meet their needs inreal time. To provide accountability
and solidify the partnerships, Sail Academy has contracts with each schoof that includes expectations
and responsibilities of each entity. Overall, 98 percent of 9% grade students, 94 percent of 10™ grade
students, and 63 percent of 1T and 12" grade students at Sail Acadery earned at least one full credit
during the 20718-20 school year, with neardy all students across grades earning at least a half credit.

Conclusion

In credit-fordearning progrems, students can pursue experiences that speak to their interests,

boosting their motivation and engagement in leaming, or explore different career options while buitding
the social and emotional skills and competencies needed for work and hife. Credit for leaming also
provides an opportunity to address inequities in cur education systemn by giving students in under-
resourced schools access to engaging enrichment content, hands-on projects, and opportunities

to challenge themsebves outside of the dassroom. Afterschool programs, which employ supportive
mentars, promote youth voice, and create compelling learning experiences, are well positioned to
support credit-for-learming opportunities that personalize learning for students from

all backgrounds.

Credit-for-learning insight

In the early 2000s, New York

City began its small schools
movement, where the New York
City Department of Education took
large struggling public bigh schools
throughaout the Gty and broke them
up into several new smaller schools
of choioe to better serve some of the
distriet’s bistorically underserved
youth. One common feature of

this movement was partnerships
between schools and nonprofit and
community organizations. Schools
looked to outside groups, including
community-based organizations, to
offer enrichment opportunities for
their students outside of the school
and schodo! day, engendering a
dynamic for credit-fordearning
opportunities.

Source: Blaom, H. §. & Unterrnan,

R. {2013). Sustained Progress: New
Findings About the Effectiveness
and Operation of Smalt Public

High Schools of Choice in New York
Cily. MDRC. Retrieved from https://
www.mdrc ora/sites/defoult ffiles/

sustained_progress_FR_Q.pdf
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Afterschool Spotlight Project EXTRA

217 CENTURY COMMUNITY LEARNING CENTERS Evolving to meet changing community needs

While 21% Century Community Learning Centers have always
provided a safe, supervised, and engaging environment for
youth in the hours after school, they have also continuously
evolved to meet the changing student and community needs
over the last 25 years. With a broader understanding of the
supports that youth need to thrive, as weil as the new and
changing skilis needed for 21¥ century jobs, many programs
have adapted to incorporate social and emotional learning
(SEL) and science, technology, engineering, and math (STEM)
into their curriculum in recent years.

Overview

The Laconia School District’s Office of Extended Learning
{OEL), which encompasses all 21 CCLC programs in the
district, has been operating since 2002 and currently serves
close to 700 students in grades K-12. Over the last 18 years
the program has become an integrated part of the district
and utilizes a community advisory board to ensure student
and community needs are met. One of the OEL's specific
elementary school programs, Project EXTRA, has evolved
from a primarily academic program to adopt a project-based
learning (PBL) approach to help build social and emotional
competencies and 21 century skills. As the community’s needs
Fl‘OjE-L'I EXTRA have changed over the years, the advisory board ensures that
the programming offered reflects the present needs of its

Laconia, New Hampshire students and families.

A typical day

Average m{mber of students After school dismissal, students arrive at the program, receive
served during the school year

a free nutritious snack, and have time to be active and catch
Students from low-income up with friends before getting back into academic work at the
families program. Programming then officially begins with a community
meeting to go over the day, and then students break for
roughly an hour of enrichment activities or a PIQUES (Providing

Main funding sources: Individualized Questioning and Understanding of Essential

> 21* Century Community Learning Centers Skills) tutorial for underperforming students in the district. The

» Private Foundations; Bank of New Hampshire: program ends with time for help with school assignments and

NH Charitable Foundation: and Curran
Foundation

academic skill building, and a free dinner for all students.
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QOutcomes

The program has made significant progress towards
many of their goals, objectives, and outcomes. In

the 2018-19 school year, 100 percent of students
participating in PIQUES made gains as reported on their
individual learning plans and progress reports. Teachers
report that nearly half of students (48 percent} showead
improvement in classroom participation and homework
completion, while 29 percent did not need to improve.
Among parents surveyed, almost all parents {98 percent}
reported that they were pleased overall and the program
was very helpful,

Program characteristics

Because of their unique advisory board made up of
community members, including the superintendent,
principals, parents, businesses, the mayor, and students,
Project EXTRA and the Office of Extended Learning has
continually evoived throughout its 19 years to meet

the needs and interests of students, parents, and the
community at large. From the start of the program,
academics has always been the focus; however, over the
last decade, the program began to incorporate a project-
based learning (PBL) framework for their enrichment

to intentionally differentiate their programming from

the school day and better engage students. This PBL
approach has more recently incorporated building and
measuring 21% century skills and social and emotional
competencies— such as teamwork, problem solving,
and critical thinking—due to the advisory board’s
position that both are necessary components to help
ensure college and career readiness in today's world.
Social and emotional learning (SEL) has also been an
important aspect of their programming more recently.
As the program has seen an increase in the number of
students with adverse childhood experiences, they

have responded by training staff in restorative practices,
de-escalation techniques, and other ways to effectively
handle situations and support these students.

The most recent change the program has made has
been an emphasis on middle school through their REAL
Initiative {Relevant Experiences Advancing Learners).

271* Century Community Learning Centers

21 CCLC is the only federal funding source
dedicated exclusively to supporting locat
afterschool, before-school, and summer learning
programs. Since its inception in 1994, the program
has supported school and community based
organization partnerships that provide a safe

and supervised environment for youth, while
inspiring students to learn through hands-on
learning and other enrichment activities, find new
areas of interest, and connect with positive adult
mentors, as well as providing supports to their
families. Today, 21 CCLC programs serve students

attending high-poverty, low-performing schools.

Read Two Decades of 21# Century Community

Learning Centers; Providing afterschool and
summer opportunities to millions of young people
and families to learn more.
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Department of Education annual performance reports have shown students in
21* CCLC programs are making consistent gains in math and reading

% of regularly attending 21 CCLC students improving in their math or reading grades

201415

201516

B Reading/ELA B Math

201617

Ii

2017418 201818

In response to a community needs assessment and the lack of engagement they were seeing at the middle school level,
the program created a student leadership team to help with program design and promotion, as well as building contacts
with the community and local businesses. The leadership team has helped bring in community partners to do robeotics,
athletic recreational programming, mock trial with focal police and lawyers, and cooking with local chefs. Whereas at the

high school ievel they are able to have an internship program where students can engage in the community, for middle

school, they brought the community into the program. By shifting control to a student-led team, the program has seen a

dramatic turnaround in attendance rates, and now operates a robust and engaging middle school program.

Over the years, many other aspects of the program have changed. As a now integrated part of the school district, staff
are present throughout the school day and participate in all district professional development. The program is seen as
an equal partner in students' growth and development and it is recognized that what they do in the program makes a

positive impact on the school day.

Program history

Project EXTRA and the Office of Extended Learning was
started in 2002 by the then-assistant superintendent in
response to the rapidiy rising free and reduced price
lunch rates in the district. The program was part of the first
cohort in the state to receive 21 CCLC funding. From the
beginning they have always focused on academics, but
new additions have been incorporated over the years to
meet the changing needs of the cormmunity, including a
project-based learning framework, and more recently, a
focus on the middle school level.

Recommendations

» [nvolve the community at every point possible.
Community ownership is important in making
your program unique to fit the particular needs of
your community. You can’t build a program atone,
the community needs to be invested.

# Get students involved as much as possible to
build a program that they want to be a part of.
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Two Decades of 21" Century
Community Learning Centers:
Providing afterschool and summer
opportunities to millions of young
people and families
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The 21% Century Community Learning Centers (21# CCLC) initiative is
the only federal funding source dedicated exclusively to supporting What 21 CCLC [ooks like today
local afterschool, before-schoo!, and summer learning programs. Since

its inception in 1994, the program has supported local schoot and - .
community based organization partnerships that provide a safe and Tou © [a] MoEERISi M STy e IR e
. P & () located in public school districts

supervised environment for youth, while inspiring students to learn and
providing supports to their families.

Each grantee has on average 9

Cver the years, the program has evolved to become a local afterschool g
partner organizations

model - serving students attending high-poverty, low-performing
schools in an effort to help address the opportunity and achievement gaps

present in these communities. 21 CCLC programs engage students in Programs stay open on average:
hands-on learning activities aimed at supporting their academic growth; @ 13.8 hours per week, 5 days per
provide a variety of enrichment activities {ranging from service learning to week, and 32 weeks per year
physical fitness and heaith} to complement school day learning; and offer

educational and support services to the families of participating children.!

$ On average, programs receive

$1,495 per attendee

Evaluations of 21* CCLC programs have found that students who
regularly patticipate see improvements in their school-day attendance
and engagement in school, as well as academic gains. Throughout the
course of the initiative’s more than 25 years, millions of students have

taken part in a program that has helped them expiore and find new % % Programs serve 68 percent of

students from households with
low-income and 14 percent with
limited English proficiency

areas of interest, connect with positive adult mentors, and buiid their
academic, social, and emaotional skills and competencies so they can
grow and thrive in and out of school

Sources:

As a national initiative with state leadership focusing on quality Leaming Paint Associates. Profile and Performance Information

and professional development and built-in local flexibility to meet Collaction System {PPICS}. Data retrieved May 1, 2014.

Community needsf the infrastructure of 2'151 CCLC serves asa mode] U.Ss. Departmentof Education. (2020} 2I“CenturyCommunhy
A Learning Centers (21 CCLC) analytic support for evaluation and

that leverages federal, state, and local efforts. Through coordinated PO O e WAL 1clls = KT e S

investrent at the federal leve!, to states that direct funding to data: 2018-2019 (15th raport), Retrieved from hitps://oese.

L. . . . . . ed gov/files/2020/03/18-19_apr_21stccle 2020_03_12_

local pricrities, technical assistance, best practices, and innovative Clean-002-003. peif .

programs, 215 CCLC continues to help move the afterschool field

forward.
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The evolution of 21 CCLC

Prior to the 1980s, the respansibility of afterschool care and enrichment fell
largely on families and community organizations, and funding for programs
was primarily from local sources. However, in the late 20® century,

cultural shifts began to take place that prompted federal involvement in
the afterschool space. As more women entered the workplace and both
parents were working outside the home, children were unsupervised in
the hours after school.? This left parents worrying about the safety and
well-being of their children during this time; as a Department of Education and
Department of Justice report found, “latchkey” children are more fikely to
engage in risky behaviors such as drug and alcohol use.? Inresponse, the “21¢
Century Community Learning Centers Act” was introduced to Congress

in 1994 with bipartisan support. Ultimately, the bill was incorporated into
the 1994 reauthorization of the Elementary and Secondary Education

Act, known as the "improving America's Schools Act” and received an
appropriation of $750,000 in 1995.¢

217 CCLC grew rapidly in the fate 1990s—including an increase in funding
for the initiative, the number of students served by programs, and the
number of grant requests due fo the high demand for programs. As education
reforms began to focus exclusively on achievement gaps, sfterschool
programs were viewed as a solution {o help address the problem by
combuatting a contributing factor: the opportunity gap, which refers to

the “unequal orinequitable distribution of resources and opportunities,”
such as access to afterschoof and other enrichment programs.® With this
new widespread attention on achievement, 21?2 CCLC made a shift toward
providing academic supports, which today remains a primary goal of the
program.

Prior to 2002
* Programs applied directly to the
Department of Education
* Grant length: 3 years
* Average grant: $500,000 (2000}

Now

* State-run competition based on a state’s
share of 21% CCLC funds (allocated by
Title Fformula)

* Grant length: 3-5 years
* Average grant: $373,000 (2020}*

Sources:

McCallion. G. {2002). 21* Century Community Leaming Centers: A
History of the Program. Congressiona! Research Service. Retrieved
from https:/ Swwaw.everycrsreport. com /hilas /20020122

RL30306_657b7ac638c1585415353902173335dd0)c5a5a6. pdf

*An Afterschool Alllance caleulation based on the amount
appropriated to the 214 CCLC initiative through the FY2020 Further
Consolidated Appropriations Act, 2020 and the total number of
currently funded 21* CCLC grantees reported by State Education
Agencies. State Education Agency data were collected between
January and March 2020,
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Narrowed focus on academic supports for students

Initially, the 21* CCLC initiative was designed to support all members of the community,
not only students, by providing grants for "educationat, recreational, health, and social
service programs for residents of all ages within a local community.”® At the time, the
grant money could be used to provide a variety of activities and resources, and each
center that received money was required to offer at least four community supports that
would benefit different members of a community, such as literacy education programs,
parenting skills education, and senior citizen programs.” However, following the

2002 reauthorization of the Elementary and Secondary Education Act, known as No
Child Left Behind (NCLB), 212 CCLC's broad community learning center model—that
previously provided afterschool and summer programming for youth as well as social
services to all members of a community—shifted to a more narrowly defined afterschool
program model aimed at providing academic supports to students.® Specifically, 21
CCLC provided students in high-poverty, low-perfoerming schools with “opportunities
for academic enrichment” to help them meet state and local academic achievement
standards.? To complement the academic supports to students, 21% CCLC programs
under NCLB could provide enrichment activities and educational opportunities for
families of participating students.”® Today, 21* CCLC programs continue to serve these
students, as well as their families.”

21% CCLC Funding and Students Served Over the Years

$1.48
i1.268

$1.028
$1.088

$980M
£840M J

$700M
1.42M students

$560M 1.3M students

AL T
- il

$280M

$140M

$6

*The 2020 rumber of students served is based on the U.S. Depantmant of Education’s repaors,
21 Century Community Learing Centers (219 CCLCY anaflitic support for eveluation and
prograrn menitoring: An overview of the 21 CCLC performancs data: 2018-2019 (15th report],

1.69M students
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Allowable uses of 217 CCLC funds through the years

Original uses of grant money

(1994-2002)

MCLE uses of grant money
(2002-2015)

ESSA uses of grant money
(2015-Prasent day)

Academic focused
supports

Expanded library service hours
Telecommunications and technology
education

Literacy education pragrams
Summer and weekend schoot
progrems

Expanded library service hours
Telecommunications and technology
education programs

Remediat education activities and
acadernic enrichment programs
Tutoring services and mentoring
programs

Mathematics and science education
activities

Expanded library service hours
Telecommunications and technology
education programs

Literacy education programs, including
financial and environmental literacy
Academic enrichment, mentoring, remediaf
education, and tutoring programs

Programs that build skills in STEM, including
computer science, and foster innovation in
leaming

Health/wellness

*

Education, health, social service,
recreational, or cultural programs

Nutrition and heaith programs

*

Recreational activities

Drug and violence prevention,
counseling, and character
education programs

Programs that support a healthy lifestyle,
including nutritional educstionand
regular physical activity programs

Drug and viclence prevention and
counseling programs

Parent/aduit * Parenting skills education programs ~ * Programs that promote parental * Parenting skills programs that promaote
supports » Sarvices for those who leave school involvement and family fiteracy parental involvement and family iteracy
before graduating from secondary
school
= Senior citizen programs
* Employment counseling, training,
and placement
Supports for * Services forindividuals with * Programs that provide academic * Services for individuais with disabilities
vulnerzble disabilities assistance to students who have « Programs that provide assistance
populations been truant, suspended, or to students who have beentruant,
expelled suspended, or expelied
* Programs for limited English « Programs for English leamers
proficient students
Day care services = Children's day care services
* Supportand training for day care
providers
College and * Entrepreneurial education « Programs that partner with in-demand

career readiness

programs

tocal workforce fields or build career
readiness skilis, such as internships,
apprenticeships, and entrepreneurial
programs

Well-rounded education activities,
including credit recovery or attainment

Other enrichment

Arts and rmusic

Arts and music
Service learning
Cultural programs
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Change to a more comprehensive evaluation system

NCLB also resulted in state administration of 21 CCLC, which came with a new
emphasis on technical assistance, professional development, and evaiuation, as well as
linkages to state education priorities. State education agencies began investing in their
own quality improvement and evaluation systems, but also had to gather data from
their grantess to meet federal reporting requirements. Because academic achievement
was of primary importance at the time, 21% CCLC programs were required to collect
and report data on students who regularly attended the program {30 days or more)

to assess changes in grades, state assessment scores, and homework completion

and class participation. The individual grantee data is reported to State Education
Agencies who in turn share it with the U.S. Department of Education via an annual
performance report system. U.S. Department of Education annual performance reports
have consistently found gains in areas such as math and reading/English language arts
achievement and standardized test scores.

The annual performance report system now also includes data from teachers
regarding student improvement in classroom behavior, and annual performance
reports have largely found majorities of students making positive gains. However,
research institutions such as RAND and the Government Accountability Office have
recommended additional behavioral indicators to better capture the wide range of
supports provided by 21 CCLC programs, such as social and emotional skills and
competencies, as well as broader performance measurements, like programs’ benefit

to parents.)?

Currently, the Department of Education is in the process of revising the Government
Performance and Resuits Act (GPRA) indicators for the 219 CCLC program to update
the indicators to better align with current day goats and activities of programs.
Overarching changes to the indicators inciude greater attention to improvements in
student engagement in learning and more accurately reflecting student growth. The
new indicators and an updated performance report system will go into effect for the
202122 school year.

Department of Education annual performance reports have shown students in
212 CCLC programs are making consistent gains in math and reading

% of regularly attending 21* CCLC students improving in their math or reading grades

2014-15 201516 2016417 201718 2018-19

B Reading/ELA

W Math /a&



A return to its roots

Subsequent to the 2015 passage of the Elementary and Secondary
Education Act reauthorization, known as the Every Student Succeeds Act
(ESSA}, 215 CCLC began to redefine what afterschool could look like. With a
broader understanding of what supports young people need to thrive, there
is now a greater emphasis on whoie child development and incorporating
physical activity, nutrition, and overall wellness into programs. Part of this
includes social and emotional learning. In recent years, embedding a social
and emotional learning approach into practice has expanded rapidly in

the education field as more research has emerged on its importance 1o
children’s development and overall wellbeing. Currently, helping children
build their social and emotional skills and competencies is a part of many
21 CCLC programs, as well as mental health and trauma informed learning.
Additionaily, ESSA emphasizes a well-rounded education and increased
attention in 21* CCLC is on science, technology, engineering, and math
(STEM) and workforce development, as they are critical areas to prepare
youth for 21 century jobs.”® With these new changes and wider reaching
supports to youth, 21* CCLC today is not only concentrated on academics,
but has returned to more of a comprehensive support system for students
and families that need it the most.

21* CCLC programs today

Based on the most recently available data, there are more than 10,000

212 CCLC programs across the country reaching approximately 1.7 million
students during the school year and 381,000 adults and family members.™
Through opportunities such as STEM programming, social and emotional
supports, and academic enrichment, 21 CCLC programs benefit high-
need students in more ways than one: boosting academic performance,
promoting positive behaviors, and providing a safe, structured environment
for kids to go after school. As research has shown, 21* CCLC programs
help students make gains in math and reading grades and test scores,

as well as improve classroom behavior, school engagement, and school
day attendance.' For example, Hawai'i’s statewide evaluation found that
82 percent of regular 21% CCLC participants improved their homework
completion and class participation.'® in addition, many 21¢ CCLC programs
have demonstrated strong or moderate evidence of effectiveness based

on the ESSA tiers of evidence, in which, based on experimental and quasi-
experimental studies, reguiar afterschool participation is correfated with
higher positive outcomes.”

Keeping kids safe

Through the years, various aspects of the 21+
CCLC grant program have changed, including
who they serve, what they provide, and

how programs are evaluated. However, 217
CCLC has always remained true to its originai
intent—keeping kids safe in the hours after
school. Recently, research has shown that
while juvenile crime rates have declined, they
are still highest between 2 and 6 p.m., the
hours after school and before parents return
home from work, when chiidren are more
likely to be left unsupervised.

Fight Crime, Invest in Kids. (2079). Frorn Risk to
Qoportunity: Afterschool Programs Keep Kids Safe.
Coundll for a Strong America. Retrieved from hitps://
www.strongnation.org/articles /9 30-from:risk-to-
opportunityafterschool-programs-keep-kids:safe
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Evolving to meet changing community needs

Throughout the course of the 217 CCLC grant initiative, 217 CCLC programs
have always put student needs first, Project EXTRA at Laconia School District

in Laconia, New Hampshire, has been operating since 2002, and during its

18 years has grown to become an integrated part of the district, enabling the
program te best serve its students. The program has an advisory board made

up of community members, including the superintendent, principals, parents,
businesses, the mayor, and students, which allows them to hear directly from
the community so they can meet their needs. Since the start of the program,
academics has been a central focus, and in the last 10 years, they have
incorporated a project based Iearning framework to better engage students and
help build social and emotional competencies. This skill-building is intended to
betier prepare youth for fife after high schoaol, as more jobs are looking for 21
century skills that can be applied across fields. They have also placed a greater
emphasis on social and emotional learning due to the increase in students in
their programs with adverse childhood experiences, where the program now
uses restorative practices and staff are trained to handle these situations, More
recently, in response to a community needs assessment and the need to better
engage students at the middie school level, the program instituted their REAL
Initiative. Through this, the program created a middie school student leadership
team to guide programming and career and college readiness activities, such as bringing in local chefs to teach their signature
dishes, and running mock trials assisted by lawyers and police officers. Middle school attendance rates have since greatly improved

and they now operate a robust middle school program.

Reaching students most in need

212 CCLC programs provide academic help, social and emotional supports,
and meals in a safe space after school to seme of our country’s most
vulnerable children. For example, the Hornets of Character programin
rural Colcord, Oklahoma, serves a community of concentrated poverty, a
community where a high percent of the population lives below the federal
poverty line. As the only afterschool program in the area, Hormnets of
Character is vital in the community, supporting students’ skill development
and overall well-being in hopes that those students can give back to their
community in the future. The program provides their students with meals,
positive adult mentorship, youth development, cultural programs, and
additional supports such as health and wellness classes, substance abuse
counseling, and other social services. Located in the heart of Cherokee
Nation, Hornets of Character ensures that their programming is culturally
sensitive and responsive to their Native American students. The curriculum
includes learning and practicing native language through a Cherokee
word of the day, language bowls, and a Cherokee club that meets twice 2 week. The Colcord county sheriff praised the afterschool
program for engaging the children with constructive activities, and the afterschool program has also seen remarkable academic
growth in its students, with Colcord Elementary improving from an F-rated school to a 8-rated school since the start of the program.
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Another program, Raiders ARK in Arcadis, Wisconsin, serves a small, rural town
with limited resources available in the community. Not only does the program
serve a community of concentrated poverty, BO percent of its students are English
language learners {ELL) and 14 percent are students with disabilities. As many of
the students in the program have experienced trauma, Raiders ARK takes a social
and emotional learning {SEL} approach to best support its students. Each table

in the classroom is set up as a “family” unit to help foster a sense of belonging,
and each day starts and ends with student check-ins so teachers can offer the
necessary supports for that day. This SEL approach, and particularly the family
tables, is especiaily helpful for the ELL students, The tables are intentionally set
up with students of different language ability, where students can learn from one
another and practice their English. The program notes improved confidence,
social skills, and gains in English skilis and language acquisition.

Partnerships allow for unique programming opportunities

One of the critical aspects of 21 CCLC programs is their partnership network.
Partnerships enable programs to offer unique opportunities and a broad array

of additionai services, programs, and activities that students otherwise might
not have access 1o, The BREAD Center, in Birmingham, Alabama, for example,
has several partners around the nation, including a unique partnership with
NASA that provides career readiness opportunities in STEM fields. Through

this partnership, students participate in Zero Robotics, a pregramming
competition where students program SPHERES (Synchronized Position Hold
Engage and Reorient Experimental Satellites) to solve challenges, such as
navigating obstacles and picking up objects all while conserving fue!, charge,
and other resources. Finalists have the unique opportunity te compete aboard
the International Space Station, where an astronaut conducts the competition
through a live broadcast. Other partners, such as local bank representatives, the
Fire Department, and the Cooperative Extension System, come into the program
to lead activities for students and parents, including Money Making Cents to
teach financial literacy; fire safety classes; and heaith and nutrition lessens. In
addition, the City of Birmingham Division of Youth Services provides youth
werkers during the summer to serve as aides in the program. These partners

are key to the overail success of the program. In a survey of program students,
84 percent agreed oy strongly agreed that they liked the afterschool program,
and according to teacher surveys, more than haif of participants increased their
overail academic performance (54 percent). Teachers noted that most students in
the program did not need to improve.

|y



Engaging older youth

21# CCLC programs also engage older youth and provide high school students
with unique opportunities that can heip support college and career readiness.
For example, Lathrop After the Bell at Lathrop High School in Fairbanks, Alaska,
concentrates on academics, especially among freshmen, to ensure students stay
on track to graduate. The program offers daily tutoring, test preparation, and

a variety of STEAM {science, technology, engineering, arts, and math) based
enrichment courses. Lathrop After the Bell aiso offers “LAB fime” for students

to receive help in developing resumes, filling out job applications, practicing
interview skills, and applying for colleges, tech, or trade schools with help from
the school counselor. Since first serving high school students in 2004-05, the
program has continually grown and evolved to meet the needs and interests of
their teens. They have strengthened their partnership with their local university
to provide students the opportunity to connect with college students, learned
about student interests and passions to incorporate them into the curriculum, and put on career readiness workshops with local
leaders. For example, through their Delta GEMS group, a program of the Delta Sigma Theta Service Sorority, girs worked on
resumes and practiced interview skills with local professionals, some of whom included a school principal, nurse, social worker,
local assemblywoman, NAACP president, and a military family specialist. These connections have led to successful post-high school
endeavors with acceptance to a nursing program and social work internship. As a result of their efforts, the program has noted an
increase in academic achievement and improved behavior over time. More than half of regular program aitendees at Lathrop High
School improved on state assessments in math (51 percent) and reading {59 percent), and among those who had below-average
attendance rates the prior year, 57 percent increased their attendance.

Introdiicing kids to STEM and building employability skills

Many 218 CCLC programs affer STEM curriculum that helps prepare youth for 21* century jobs in the STEM fields that are driving
today’s global econcmic growth. Safe Harber in Michigan City, indiana, has become primarily a STEM program for students in
grades K12. Initially, Safe Harbor was geared more toward general college and career readiness, and with the growing emphasis
on STEM careers nationwide, transitioned to become STEM-focused. Today, Safe Harbor works as a feeder system, where starting
in elementary school, the program exposes kids to age-appropriate STEM curriculum to help build foundational skills that they will
continue to expand upon as they reach older grades. By the time they reach high school, students are well versed In basic STEM
skills, allowing them to take part in more advanced projects. At the elementary
level, the program offers afterschool manufacturing academies where youth learn
about engineering; how to use the program’s machinery, which includes laser
cutters and 3D printers; and can utilize their probiem solving skills by identifying a
problem and figuring out a solution. For example, kids designed and produced a
product to stop their chairs from squeaking using their 3D printers. At the middle
and high schoo! levels, students learned how to build 3D printers, which they
then used in other schools. In the 2019-20 school year, 89 percent of K-6' grade
regular program participants at one elementary school maintained or improved
their English language arts {ELA} from fall to spring, and 971 percent maintained

or improved their math grade. Teachers reported that 75 percent improved
classroom behavior and “getting along well with others”. These results were
similar across other elementary, middie, and high schoo! programs.
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Conclusion

21% Century Community Learning Centers play an essential role in communities across the country, offering unique opportunities for
academic and enrichment activities to youth who otherwise might not have them. Since the start of the grant, 212 CCLC programs
have kept kids safe in the hours after school, and today, the program has grown to become a more whole child-focused afterschool
mode! that provides academic, soctal and emotional, behavioral, and overall health and wellness supports to youth and their families.
212 CCLC programs are intentional in their offerings to students and provide an expanded set of activities and supports, where both
keeping kids safe and providing enrichment are priorities. Additionally, 21% CCLC programs, through school-community partnerships,
offer supports that complement and build on, but do not replicate, school day lessons.

As a result of 21* CCLC funding, many communities have been able to open up afterschool programs or expand upen sesvices and
increase accessibility. While 21 CCLC programs creatively combine multiple funding streams and partnerships to serve the children
and famiiies in their community, the funding they receive through the 21 CCLC initiative is imperative. For example, in interviews

with 219 CCLC programs, many expressed the sentiment that both the services and number of students served would be dramatically
impacted if they were to lose 21 CCLC funding. One program, Community Education Partnership in West Valley City, Utah, will be
entirely shut down when their current grant cycle ends because their community facks enough resources to support the programming
without the federal investment. In just four years, they will have gone from serving 10,000 students in 26 programs throughout the
community to completely shutting their doors,

As a national initiative, with state invastments in quality and professional development, and local flexibility to meet community needs,
the 21* CCLC program is continuously improving and serves as a model of the synergy that is created when federal, state, and local
efforts are aligned. Many states have created or adopted {and continue to update, per new research} afterschoot quality standards,
observational tools, and professional conferences in connection with their 21 CCLC programs. While not every program is yet [ucky
enough to access 212 CCLC grant funding, programs across states and the country have been able to learn from and utilize these tools
and exampiles. The 212 CCLC programs are often seen as a standard for quality, innovation, and best practices, and continue to move
the field forward.

21 CCLC programs provide many benefits for

Adjusted for inflation, 21 CCLC funding in 2020 s youth and their families, and fortunately, the

$10 million below the 2014 fevel

<206.060000 growth in funding throughout the years has
1260,000,000 —— e enabled more children and families to be served
jZiuet o m - by 21* CCLC programs. However, much more
140,000,008

investment is needed to ensure that all children
who want to participate in an afterschoo! progrem
are afforded that opportunity. While more than

17 million youth are in low-income settings that
wollld quaiify them as eligible to attend 212

CCLC programs, funding currently enly allows
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for 1.7 milfion children to participate. Over the

last decade, publicinvestments in afterschool
programs have largely stailed and not kept up with
the cost of inflation or the growing demand. After adjusting for inflation, 21% CCLC funding in 2020 is $10 million below the 2014
level. Additionally, on average in each grant cycle, only 1in 3 applications is awarded." In order for 21% CCLC programs te serve more
students in need, meet the changing needs of youth and their families in the 21% century, and continue on its trajectory of success and
standard for quality in the field, greater investment is urgently needed.
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Attachment 2. 21% CCLC Application 2022 - SURVEY QUESTIONNAIRES

The following questions were used for surveying TEACHERS and COMMUNITY/BUSINESS PROFESSIONALS- 1) How familiar

are you with the programs and services {Project EXTRA for elementary, the REAL Initiative for Middle school, Extended
Learning Opportunities at the high school, the PIQUES tutoring program} that the Laconia School District’s Office of
Extended Learning provides to the students? CHOICES: Very Aware, Somewhat Aware, Not Aware; 2) How are you aware?
CHOICES: Hearing from Students/Youth; Attending school and/or community-based meetings; Participating as a member of
the Portrait of Graduate Advisory Board; Reading announcements on Schoo! Websites; By "Word of Mouth"; 3} | feel that
the after school, summer programs and Extended Learning Opportunities managed by the Office of Extended Learning have
had a positive impact on: CHOICES: Keeping students safe in providing a haven during critical hours {3 to 6 PM}: Provides
exploration and learning experiences focused on Career, College and Life readiness; Assists with their academic, social, and
emotional growth; Empowers students in leadership opportunities that impact their personal development: 4)How has your
organization/business partnered with the Laconia School District’s Office of Extended Learning? CHOICES: Received
Funding; Partnered on a project Coflaborated to advance system; Shared professional development Fundraising (grant
writing/braiding funds; Volunteered; Mentored students with interns; Participate together in governance; 5) Looking
forward to the next 5 years, how would you and your organization like to advance the partnership with the Laconia Schoo!
District’s Office of Extended Learning? CHGICES: Receive Funding to expand; Partner on a school-wide or community event;
Collaborate to advance a system of program delivery; Share Professional Development; Mentor students with internships;
Co-instruct with teachers; Participate together in governance; 6) Please check off the top three focus areas you believe
need to be addressed in the next round of funding? CHOICES: Career, College and Life Readiness; Experiential (Project-
Based) Learning; Work-based Learning experiences; Small Group Academic Intervention; Technology {Computer Coding)
Arts {Visual/Musical/Performing}; Health and Fitness; STE{A}M programs: Extended Learning Opportunities; Family

Engagement and/empowerment in Education; Youth Leadership.

The following questions were used for surveying FAMILIES; 1} How familiar are you with the programs and services

{Project EXTRA for efementary, the REAL Initiative for middle school, Extended Learning Cpportunities & Clubs at the
high school, and the PIQUES tutoring program} that the Laconia School District’s Office of Extended Learning provides to
the child{ren} or Laconia students? CHOICES: Very Aware, Somewhat Aware, Not Aware 2} As our community has
experienced sethacks because of the pandemic, what are your child(ren)’s needs and gaps that the Office of Extended
Learning can address moving forward? CHOICES: Academic Loss of Learning; develop socialfemotional skills. Mental
health services/programs, no cost associated with programs; Partnering with agencies for basic needs, increase hours of
operations, transportation from program to home; 3) What is your top three activities needed? CHOICES: Childcare
during after schoo! and summer; academic growth {tutoring); supervised activities to build social skills; Mental Health
services/programs; enrichment activities {music, visual arts, etc.); practice real life skills in preparation for graduation;
Project-Based Learning activites.4) If your child participated in the afterschool/summer programs managed by the Office

of Extended Learning, could you choose the TOP 3 reasons you enrolled your child{ren)? CHOICES: Affordable childcare;

/4o



academic growth; supervised activities to build social skills; provide activities associated in the arts; practice real life
skills in preparation for graduation; Project-based Learning activities, extra physical fitness activities. 5} | feel that Project
EXTRA /PIQUES Tutoring at the Elementary Schools, the REAL Initiative at Laconia Middle School and the Extended
Learning Opportunities & Clubs at Laconia High School has had a positive impact on: {check all that apply} CHOICES:
keeping my child safe during critical hours; provide snack and dinner; aiternative choice for children not interested in
traditicnal athletic/extracurricular programs; academic growth; making friends in safe and supervised environment; high
quality engaging activities; affordable/no cost childcare; provide opportunities to explore career, college, iife readiness;
empower students in leadership and community service learning. 5} i feel that the GEL leaders, teachers and staff

communicate to me about my children: CHCICES: Exceptional; Satisfactory; Unsatisfactory

LACONIA MIDDLE SCHOOL STUDENT INTEREST SURVEY: Students participated during their Remediation/Enrichment
block by completing a self-assessment of their personal interests regarding free-time activities, personal qualities, and
academic subjects. The results assisted students in determining their top 3 Career Clusters. The aggregated results will
inform site coordinatar and teachers in designing summer/after school programs and with networking of
community/business professionals to actively participate as co-instructors. Career Clusters Questionnaire/Career

Technology Education

https://cte.careertech.org/sites/default/files/StudentinterestSurvey-English.pdf

LACONIA HIGH SCHOOL STUDENT INTEREST SURVEY: XELLO- Students complete interactive career, personality, and
learning style assessments to help them better understand their unique interests, skills, and strengths. Each engaging

assessment encourages reflection, helping students connect who they are with refevant career options.

https://xello.world/en/middie-and-high-school/
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Activity Worksheet

Instructor{s}; Start & End Date:
Days & Time: Location/Room #
Activity Name:

Activity Descripfion:

Pariner: {if applicable)

Funding Scurce({s);

Project Objectives: Enter atleast one objective from Grant aligning to the activity and related sessions.

Choose appropriate APR Category aligning to the activity and related sessions.

Arts & Music Enirepreneurship Truancy Prevention
College & Career Readiness " Homework Help —_Tutoﬁng
Community/Service Leaming . Literacy I Viclenice Prevention
Counseling Programs —Menton'ng T Youth Leadership
Drug Prevention : Physical Activity -

English |.anguage LeamersSupport STEM

Choose all applicable Stargeted Student Population aligning to the activity and related sessions.
Below Grade Leve] or Failing Student No Specified Populaiion Special Needs or Disabiliiies Student

Limited English Proficient Student Other Truant, Suspended or Expelled Student

Choose Academic Subjects that apply to the activity and related sessions.

Arts & Music Education Activity Health-Nutrition Related Activity Reading/Literacy Education Activity
Cultural/Sacial Studies Activity Mathematics Education Activity Science Education Activity
Entrepreneurial Edutaiton Program Other Telecommunications/Technclogy
Eduation Programs
Notes/Comments:

144
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Fwd: Campus Compact NH Presidents' Awards Luncheon

Christine Gingerella <cgingerella@laconiaschools.org> Thu, Jan 27, 2022 at 12:52 PM
To: Beth Vachon <bvachon@laconiaschools.org>

mreenenene FOrwarded message —-veneen

From: Donald Birx <dibirx@plymouth.edu>

Date: Fri, Mar 6, 2020 at 8:02 AM

Subject: Campus Compact NH Presidents' Awards Luncheon

To: Christine Gingerelia <cgingerella@laconiaschools.org>

Cc: Jessica Dutille <jadutille@plymouth.edu>, Casey Krafton <cakrafton@plymouth.edu>

CAUTION: This email originated from outside your organization. Exercise caution when opening attachments or clicking
links, especially from unknown senders.

Dear Christine,

I am pleased to congratulate Project EXTRA of the Office of Extended Learning on being selected this
year’s recipient of the Campus Compact for New Hampshire PSU President’s Community Partner Award.
This award is given to a non-profit organization that has enhanced the quality of life in the community in
meaningful and measurable ways and engaged in the development of sustained and reciprocal partnerships
with the University.

You and your guest are invited to attend the annual Presidents’ Awards Luncheon, Tuesday April 7, 2020
at 12:00 p.m. at the Manchester Country Club in Bedford, NH for the presentation of this award. Please
RSVP to my assistant, Pat Bahr ptbahr@plymouth.edu on or by Friday, March 20.

Once again, congratulations to Project EXTRA and you for earning this award.
Sincerely,
Don

Donald L. Birx

President
Plymouth State University

17 High Street, MSC 1

Plymouth, NH 03264

603-535-2210 /O*O



What is The Office of Extended Learning?

The Office of Extended Learning’s MISSION is te supplement and extend Laconia
School District’s engagement of students in partnerships within the community to provide
individualized learning experiences through varied pathways, to develop curious,
confident lifelong learners who will be active participants in their community.

Our Programs include:

O Project EXTRA (Enriching eXtensions to Raise Achievement) at the Elementary
Schools (Elm Street School, Pleasant Street School, Woodland Heights School)
G Clubs through the REAL (Real Expericnces Advancing Learners) Initiative at Laconia
Middle School
O PIQUES (Providing Individualized Questioning and Understanding of Essential Skills)
tutorial program for underperforming students at all schools in the Laconia School
District
O  ELOs {Expanded Leaming Opportunities) and Clubs at Laconia High School
OEL 1s primarily funded by the 21 CCLC federal funding initiative, which “supports the
creation of community learning centers that provide academic enrichment opportunities
during non-school hours for children, particularly students who attend high-poverty and
low-performing schools. The programs rcly on other sources of revenue as well
{foundations, smaller grants, fees) for sustainability. The program helps students meet
state and local student standards in core academic subjects, such as reading and math;
offers students a broad array of enrichment activities that can complement their regular
academic programs; and offers literacy and other educational services to the families of
participating children.”
In 2002, a team of stakeholders in the Laconia community (administrators, teachers,
parents, community members) came together to apply for the first round of 21% CCLC
funding, with the mission of engaging our youth during out-of:school time- knowing that
20% of a student’s time is spent in school, and what happens the other 80% is critical to
their development.
The Office of Extended Learning received its fourth round of 21 CCLC funding for the
School Year 2017/18. Each year since 2002, Project EXTRA serves an average of half of
the Laconia School District Population through these various activities and programs at
all five schools in the district. Project EXTRA never turns away a student or family due
to inability to pay, and provides scholarships for more than 80% of students.

HOW CAN YOU HELP? We are looking for people in our community with a passion
for what they do (your area of expertise in teaching, hobbies, interests, other careers) to
share their skills with students in our programs. Your commitment can be as little as 1.5

hours per week! See your Site Coordinator for details.

e  Elm Street School: Jake Colby jcolby@laconiaschools.org 455-0125

®  Pleasant Street School: Kierra Green kgreen@laconiaschools.org 455-1736
®  Woodland Heights: Rebecca Porter rporter@laconiaschools.org 455-9199
L
»

Laconia Middle School: Aja Montague amontaguc@laconiaschools.org 455-1694
Laconia High School: Ken Martin kmarting@laconiaschools.org




EREREFLE

Embedded Talents

As an afterschool professional (yes, you are a professional!) you have embedded
talents you can bring to enrich the lives of young people.
Help us develop an exceptional program by utlizing your talents.

. What are your activities, interests and hobbijes?

2. What skills can you offer (tqchnology, building, cooking, etc.)?
3. Do you speak a different lanquage, sign or have another unique talent?

4. What other community knowledge do you, have?

5. What life skills do you bring?

6. Do you have connections with businesses or individuals who would be interested
in collaborating with our program (tradesmen, scrapbooking, archery,
electricians, business owners, artists, game designers/players)?

7. What provides you with the sense of accomplishment at the end of your
workday?

8. What is something you do that is not related to the afterschool programming?

j
f
H
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CommunicateColiaborateCelebrate.com !



Office of Extended Learning, Laconia School District

Staff Assistant Evaluation Form Date:
Employee: Date of Evaluation:
Date of Hire: Evaluation Period:
Site:

To be completed by Site Coordinator

For each of the following areas, give the staff member a score of 1-5 1o indicate how strong you think the
skifl demonstrated is. Use the comment section to discuss all items scored at 3 or lower,

5-Has mastered the area and could teach others
d-1s strang in this area but could improve

3-1s average in this area

215 below average in this area and could tearn more about this

1- Needs help with this to be more effective
Professional Conduct

__ Worlks when scheduled

___Arrives on time

___ Givas ample notice for absences

__ Dresses appropriately for working with young children

___ Maintalns confidentiality concerning children

. Malntalns good working refationships with other staff members

s MWOTES @5 @ Deam player comgleting |ob Tatks in 3 timaly manner
. Canversations relate to students and work at the site and not personal information

. Open to suggestions from leadership {Site Coordinator}

Skilts working with students

. Presents friendly and warm demeanor

. Is willing to “get on the floor” with students
__ Shows respect o individuals

__ Encourages Independence/self help

— Promaotes self-esteem in communications

__ Reinforces pasitive behavios

__. s PRESENT (constantly monltoring students, not checking personal ¢eli phone, not engaged tn personal |
T CONYETS OIS W O Ssvaff miermbers)y )

__ Conversations relate to students and work at the site and not personal information

__ Assists Lead S5taff in engaging students in actlvities

Comments/Notes:
Site Coordinator signature: Date:
Staff Assistant signature: Date: -

/92



Office of Extended Learning 5 Minute Program Form for Programm Evaluation: To be completed by Site Coordinator

Date:
Lead Staff Member Name:

Activity:

Observation Structure

Specifics

Notes

Student Engagement - Do students
appear to be engaged and attending
when you first walk in? Does
teacher engage in relationship
building activities with students?

Listening, interacting with staff, pariners or small
groups, independent work
Group meeting, greeting students

Standards/School day Links —
Actual Observed Taughi
Curriculum: What objective(s) has
the teacher chosen to teach at this
time and how aligned are they to the
proposed Activity (see 21% CCLC
Activity Sheet)?

Teaching of a new skill, review of prior
knowledge, hands on and/or project-based
Jearning

Content: material(s) given to students, oral
directions, written directions, demonstration

Student response: writing, speaking, peinting,
raising hand, hands-on activity, etc.

Vocabulary specific to content: essential to
understanding the content

Link to Curricuhum:

o Arn Music

o English Physical Education
¢ Mathematics Science

o Music Social Studies

Evidence — What evidence is there
that is present in the classroom: or
the student can take home?

Student projects, papers, bulletin beards, activities
posted, pictures up, ete.

Safety and Health Issues — Are
there any noticeable safety or health
issues that to be addressed?

Backpacks in aisles, tipping back chairs, materials
not being used safely, ete.

Action Steps (if necded):

Date of follow up (if needed):

StafTf Signature:

Pate:

Site Coordinator Signature:

Nate:

A



